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ObyueHne pycckoMy A3blKy Kak WHOCTPaHHOMY
CTyAeHTOB 13 Pecnybankn AHrona

Pa3BuTMe MeXAYyHapOAHbIX OTHOLIEHUN MexXay adbpuKkaHCKMMW cTpaHamu u Poccuein,
HenoaAeNbHbIA NHTepeC adprKaHCKMX FOCYAapCTB K MeXAYHapOAHOMY COTPYAHUYECTBY
B 0b6sacTn obpazoBaHus, NpobieMbl M3yHeHUA PYCCKOro fA3blka M TPYAHOCTWM ajanTauunu
appUKaHCKNX CTYAEeHTOB K >XM3HWM B Poccum onpeaenatoT akTyanbHOCTb JaHHOMO
nccnesoBaHma. Llenbto ctatbm aBnseTca BbiABAEHME NPObaeM, C KOTOPbIMW CTaNKMBAKOTCA
CTyAeHTbl 13 Pecnybivkn AHrona npv M3yyeHUW PYCcCKOro fA3blka Kak MHOCTPaHHOro
(manee — PKW), B 3aBMCMMOCTM OT A3bIKOBOrO acrnekta W acrekta obydyeHus, a Takxe
ornpejeneHvie BO3IMOXHbIX NyTen nx peweHns. B kauectBe metogonornyeckon 6a3bl bbin
NCNO/Ib30BaH KOMMAEKCHbIV MOAXO0A, COCTOALLMA N3 METOA0B HabatoaeHUA N 0606LeHns
nesfarormyeckoro orbiTa, OnNpoca CTYAeHTOB U3 AHTOJIbl, @ TaKXe CTaTUCTUYECKUX METOZ0B
aHa/iv3a JaHHbIX. YCTaHOB/MEHO, 4YTO NpobnemMbl OOyYEHWA aHTONbCKMX CTYAEHTOB
PKW cBf3zaHbl C MeXbA3bIKOBOW UMHTepbepeHumen, HauMOHaNbHO-KYAbTYPHbIMU
OCOBEHHOCTAMMU N UX MCUXONOTMYECKUM TUMOM NMYHOCTU. BaxkHyto ponb B 0byuyeHuu
PKW wvrpaet amouunoHanbHasa coctaBastowan. [Ana ycTpaHeHWA BbIABNAEHHbIX CIOXHOCTEN
B 0byuyeHun cTyaeHToB M3 Pecnybavkm AHrona npegnoytuTenbHO MCNOAb30BaTb 3THO-
OPVEHTMPOBAHHbIA MOAXOA C 3/eMeHTaMN APYrux MeTOA0N0TMYEeCcKUX HanpaBAeHWUW, a
Tak>Xe B JaJsibHellleM BbIiCTpanBaTb METOLONOTMYECKyt0 Mogesb 0byyeHUa aHrobCKUX
(n wupe — adpurkaHckmx) cTyaeHToB PKW, uTOo CcTaHOBMTCA nNepcnekTMBOWN HaCTOALLEro
nccnesoBaHumA.

KnroueBble cnoBa: pycCKMN A3blK KaK WHOCTPaHHbIA, 3THOOPUEHTUPOBAHHBIN MOAXOA,
MeToAnKa o0byueHus, aHKeTMPOBaHMe, afanTaLns, aHrobCKNEe CTYAEHTbI
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Teaching Russian as a foreign language to students
from the Republic of Angola

The development of international relations between African countries and Russia, the
genuine interest of African states in international cooperation in the field of education,
problems in the study of the Russian language and the difficulties in adaptation of African
students to life in Russia determine the relevance of this article. The purpose of the work is
discussing of the problems faced by students from the Republic of Angola in the study of
Russian as a foreign language (hereinafter — TRFLs), depending on the aspect of the language
and the aspect of learning, and identification of possible solutions. A methodological base
was used an integrated approach consisting of methods of observation and generalization
of pedagogical experience, a survey of students from Angola, as well as statistical methods
of data analysis. It is established that the problems of teaching Angolan TRFL students are
related to interlingual intervention, national-cultural characteristics and their psychological
personality type. An important role in the study of the TRFL is played by the emotional
component. To eliminate the identified learning difficulties, it is preferable to use an
ethno-oriented approach with elements of other methodological areas, and also to build
a methodological model of teaching Angolan (and more widely African) TRFL students in
the future, which becomes the prospect of the present study.

Key words: Russian as a foreign language, ethno-oriented approach, teaching method,
survey, adaptation, Angolan students
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Introduction

he current political and economic situation in the world brings to the fore the need

for the intensification of international cooperation in many spheres of public life,

including education. The Russian Federation has been an active participant in this
process.

“Russia, with the beginning of its democratic reforms, has become more active in the
European education space by joining the global network of universities, internationalization,
harmonization of the curricula of higher education institutions (HEls), creating prerequisites
for mutual recognition of university degrees. It has been continuously developing student
and staff academic mobility” [1, p. 166]. The country has been perfecting its system
of teaching students from other countries in Russia’s HEls thus facilitating social and
intellectual rapprochement of peoples, and advancing mutual understanding. In this regard,
an important role in promoting Russian higher education is played by teaching Russian as
a foreign language (TRFL) since most degree programmes in Russia are taught in Russian.

For a student who has come from another country, it is vital to have at least some basic
knowledge of Russian to fully integrate into the educational process, to adapt socially and
psychologically to the country of study, and more importantly, to be able to communicate in
various everyday situations.

Literature Review

Teaching Russian as a foreign language is done differently depending on the level of
general education of the student, and the peculiarities of his/her national mentality and
culture. Students from European countries, North and South America adapt better to local
conditions and learn Russian much faster compared with students from Asian and African
countries. For them, the process of learning Russian requires more effort.

In this context, the study of peculiarities of teaching students from African countries is
of particular importance for several reasons. Firstly, Russia’s cooperation with African states
in the field of education has a long history, and African youth seeks to get an education in
Russia since it is considered prestigious in their countries. Secondly, students from African
countries find it more difficult to study in Russia compared to students from other countries.

E. Strelchuk, describing the linguistic profile of an African student, rightly points out that
“when students from African countries find themselves in an unfamiliar environment, they
can hardly adapt to the new linguistic, cultural and education conditions. Therefore, the
formation of their personality, primarily their secondary linguistic personality, is done quite
differently compared with native speakers of the Russian language” [2, p. 21].

This paper does not address practicalities of running a TRFL course (for instance, applying
for a Russian visa, or getting a grant) since they are, generally speaking, identical to those
of Portuguese-speaking African students studying in European universities [see 3]. In this
article, special attention is paid to the analysis of the problems of TRFL to students from the
Republic of Angola.

The choice of this focus group is not accidental. Firstly, international cooperation of
Russian universities with HEIs of the Republic of Angola has been developing rapidly since
the 1970s. Secondly, unlike students from other countries, Angolan students either start
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learning Russian only after their arrival in Russia, or they have some elementary knowledge
of English, which means the process of their socialization, training and everyday life in Russia
depends on how well and how fast they master Russian. Thirdly, we have gained sufficient
experience of teaching TRFL to mono-ethnic groups consisting solely of citizens of the
Republic of Angola, starting from pre-university education to master degree programmes.

To date, the Russian methodology of TRFL distinguishes six main areas of research:
linguistic, communicative, cultural, anthropocentric (individually oriented), testologic and
technological ones [4]. Such a variety of approaches to teaching gives a TRFL teacher a wide
choice of methods and techniques for presenting the material that meets the needs of
students. Nevertheless, many TRFL teachers try to increase the effectiveness of pedagogical
activities and introduce new integrated approaches in their professional work.

The ethno-oriented approach allows the teacher “to identify and take into account
difficulties faced by students of different ethnic groups in mastering Russian. It helps to
better understand foreign students, to determine the most appropriate forms and methods
of teaching a certain ethnic group, to assist them in overcoming psychological barriers and
in their adaptation to a new social and cultural environment” [5, p. 237].

Within the framework of this approach, the following research works on linguodidactics
were used to identify effective tools for teaching students from the Republic of Angola:

« works on the methodology of teaching Russian as a foreign language [6- 8];

« modern research and methodological works on cognitive studies; communication

and problem-based learning [9-12];

« research works on intercultural communication and linguistic studies [13-17];

« games, role-play, audio, video and online technologies in teaching foreign languages
[18-22];

« research works on teaching of African [23-29].

To test the effectiveness of the ethno-oriented approach in teaching Angolan students,

the following assumptions were made:

1. problems in the development of the Russian language skills by students from the
Republic of Angola are related to language interference and the peculiarities of the
Portuguese language;

2. teaching Russian is more effective provided the personality type of students is taken
into account;

3. the effectiveness of training increases when the chosen teaching methods correlate
with the national and cultural characteristics of students;

4. the level of proficiency of the Russian language has a direct impact on the degree of
adaptation of Angolan students to life in Russia.

Materials and Methods

The study is based on a comprehensive review of the characteristic features of students
from the Republic of Angola, on the one hand, and on our observations and the analysis of
the pedagogical experience gained on the other. Observation and feedback are important
tools for choosing the most effective teaching methods.

Surveys have proven to be a common and a popular method used by many researchers
[30; 31], and teachers of Russian as a foreign language [6], who conducted surveys in order
to optimize the teaching process, make it more efficient and interesting for students. So
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we opted for this method of research to have an objective picture of the effectiveness of
teaching Russian to students from the Republic of Angola.

The survey was carried out in 2017. We interviewed 24 Angolan students aged 23-30
who, at the time of their arrival in Russia, could not speak Russian. Our respondents were
the 2d-4th year Bachelor students and the 1st year Master students of Kaliningrad State
Technical University. Questions of the survey were of semi-closed (scaled) and open types
(see Fig. 1, Fig. 2).

Please rate on a scale of 1 to 5 the following activities you have in class:
1. 1do not like it at all
5. I like it very much

Listening to the teacher’s explanations

Doing exercises

Reading (separate words, dialogues, texts)

Writing (separate words, dialogues, texts)

Discussing a topic

Watching a film

Listening to music

Making up a dialogue

Participating in a role-play or doing a crossword

Doing a test

Asking questions
Other

Figure 1 An example of a semi-closed question

13. What topic do you find particularly interesting to discuss

14. Please describe the attitude of Russian students to you

Figure 2 Examples of open questions

Results and discussion

Our research identified the main problems and difficulties encountered by students
from the Republic of Angola during their Russian language classes.

Traditionally, teaching Russian to foreign students begins with an introductory phonetics
course, during which students become familiar with Russian phonetics and intonation
patterns. Due to the fact that Angola is a former Portuguese colony, the official language of
this country is Portuguese. Today there are two official dialects of the Portuguese language:
European and Brazilian. According to E. Budnik, “in Angola, the Portuguese language <...> is
in many ways similar to the Brazilian dialect, although the population still prefers to acquire
the modern European version of the Portuguese language. Thus, the phonetic system in
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Angolan Portuguese is a transition from Brazilian to the European Portuguese” [32, p.17].
Consequently, difficulties in the pronunciation arise primarily due to phonetic interference -
non-differentiation of consonants, in particular [h '], [w], [w'], back-lingual [k], [x], problems
with pronouncing [I'], [p], [x'], and combinations with [y '], etc. [32, p. 17]. However, Angolan
students have no difficulty imitating Russian intonation patterns. In this regard, the TRFL
teacher of Russian phonetics should take into account these language-specific peculiarities
already during the introductory course of Russian phonetics.

Obviously, the main difficulty for students from the Republic of Angola is Russian
grammar. However, they easily acquire the categories of gender, number, conjugation
and tense since these categories exist in Portuguese, though there is some difference (for
instance, verbs have 8 simple and 8 complex tense forms, etc.). Angolan students find it
hard to identify the gender of Russian nouns (for example, in Russian the word house is
masculine, and in Portuguese casa is feminine). The biggest difficulty is the category of case
since in Portuguese, nominal parts of speech do not decline. Consequently, when teaching
Angolan students the system of Russian cases, the TRFL teacher should focus on the semantic
relations that different cases express, and use many illustrative examples. Our survey of
Angolan students showed that 50 % of the respondents understand Russian grammar better
if the teacher refers to specific every-day situations (Fig. 3).

O the teacher explains grammar rules

100.00% using examples

m the teacher shows a scheme ora
graph

ol repeat the rule after the teacher

Ol read the rule in my grammar course
book and try to understand it without
any further explanations

m| often hear this grammar structure in

0.00% conversations with my Russian

friends

Figure 3 Answers to the question “When it is easier for you to understand Russian
grammar rules?”

oAn algorithm
100,00%
B A model
OA drawing or a table
0,00%

Figure 4 (a) Answers to the question “What form of visualization of grammar do you
consider the most effective”
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The locative case of nouns (singular)

. - CornacHbIn + E JIOHAOH +e — B JIoHJoHe
Masculine gender - ™
-n,-b  => E Kutain: Kuta + e — B Kutae
Locative 4 o> £ Mocksa: Mocks + e — B Mockse
Feminine gender ' AEPEBHA: AEPEBH + € — B iepeBHE
-ua => nn Poccua — B Poccun

Figure 4 (b) An algorithm

Sl KynmiAa 3TOT KYPHANM B Marasise.

Exercise 1, Answer the questions in the affirmative,

Model: — Bet xusére g 2dpode?
— Jla, Mbl XHBEM & 20pode.

1. Bama cembsi KHBET ¢ Oepésne? 2. Bbl yuHTech € yHu-
sepcuméme? 3, Béwa cecrpd yumrcs 8 wone? 4. Ceiudc
CTYRGHTHL CHAAT 6 kadcce? 5. O OepyT KHATH 6 Oubauomé-
ke? 6. Mm noxynaeM KHUrM e mazasixe? 7. Bul nokymdere
rasérbl 6 Kudcke?

JlaMna cTonT Ha crogne.

Exercise 2, Answer the questions in the affirmative.

Model: — Kusira aexir #a cmoasé?
— Ma, KHiAra JeKAT HE Croad.

Figure 4 (c) Example of a model [33, p. 57]

Myxckoi Kenckui GJ Cpemimii e
poa poa. pon,
HUmeHHTenbHBIA Hpcmgmumﬁ napex
nanex
eNHHCTBEHHOE eIHHCTBEHHOE MHOMKECTBEHHOE
YHCO YHCIO YHCIo
CTON., Kauru nesdr ua cronk, | Ha cronAX. [AX
CTeHA. Kaptutsi BucAT Ha ctesE, Ha creHAX.

310 OISHD- Lnersi crosT Ha okHE, Ha OKHAX.

el # #
narepb. Jle™ orasixator B narepE, B narepAX. |.AX
L iy Id

Mﬁ?“- Mm GbInb! B My3eE, B My3éAX.
mepesuil. Kpectbate xuByT B nepeeHE, B nepesHAX.

Figure 4 (d) A drawing or a table [34, p. 42]

Phonetics and grammar are closely connected since “words interacting in speech with
grammar and phonetics are the key elements of oral or written communication” [21, p. 89].
The acquisition of vocabulary is a long process. It is difficult for Angolans to remember the
meaning of a lexeme if it has an unfamiliar plane of expression (a different graphic image or
a different phonetic form). Our research has shown that the most effective way of acquiring
Russian vocabulary is by using pictures, drawings, or photographs.

Angolan students find it particularly difficult to memorize words expressing abstract
concepts. In this case, the teacher can use abstract nouns in specific contexts or specific
situations and involve students in role-play or problem-solving activities. Unfortunately,
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explaining the meaning of an abstract noun in Portuguese does not prove to be very
effective, because Angolan students do not find it easy to establish connections between
the meaning of the Russian lexeme and its equivalent in Portuguese, particularly when they
try to acquire abstract notions out of class.

Another important factor is the frequency of a lexeme and the peculiarities of its use in
speech. If students do not hear the word in everyday communication, they subconsciously
referthe word to the passive vocabulary and do not consider itimportant to memorize it. Such
an attitude to the composition of his/her Russian idiolect subsequently leads to problems,
for example, with the acquisition of the terms which are necessary for communication in
their chosen area of science. Angolan students find it difficult to remember the general
academic and special professional terminology. Students explain it in the following way
“people do not say it in the street” or “this is not interesting”. In order to teach academic
vocabulary, the teacher needs to spend much more time motivating students to learn this
type of words. The teacher’s toolbox includes role-play, ICT and ‘search-type’ assignments
using the Internet resources.

According to S. Sheveleva, “to choose a style of pedagogical communication adequate
to the national and cultural identity of students, i.e. to neutralize a cultural barrier, it is
necessary to be aware and take into account the students’ national, cultural and educational
traditions” [35, p. 116]. Students from Angola belong to the intuitive-sensual psychological
type of learning a foreign language, which is characterized by a rapid mastery of a foreign
language and, simultaneously, the ease of thinking in it.

Generally speaking, a foreign language is important for students as a means of
communication. In this regard, students from Angola do not have problems communicating
in Russian. They are happy to answer questions, make up dialogues and actively discuss
issues, which concern them. Yet, Angolan students do not pay attention to grammar and
syntax because “people understand what | mean even if | make mistakes”.

Our research shows that the quality of productive types of speech (speaking and writing)
reflects such character traits and speech behaviour patterns of Angolans as emotionality
and proneness to procrastination. Our observation shows that Angolan students like to
speak rather than write because in oral communication they can, firstly, better express
their feelings and emotions, and secondly, quickly convey the necessary information to the
interlocutor, without hesitating about the choice of lexical or grammar means of expression.
As for receptive types of speech (listening and reading), the biggest difficulty for Angolans
is listening comprehension, especially if students are asked to listen to an audio recording.
The survey results confirm our observation and conclusions (Fig. 5).

100,00% omy teacher reads it
B another teacher reads it
othe text & a professional recording
0,00%

Figure 5 Answers to the question “When do you understand texts in Russian better?”
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It is important to note that listening and reading are the most difficult types of speech
for students from Angola. Text is an indispensable component of both. Angolan students
find it arduous to perceive texts, which incorporate reasoning and argumentation. To work
with texts of this type, the teacher should preferably use role-play, problem-based learning
and draw the students’ attention to the goals of the chosen type of learning activity. It
is necessary to increase the students’ motivation for working with this text type and
demonstrate its connection with their future profession.

Our research proved the impact of national and cultural characteristics on mastering a
foreign language. The Republic of Angola belongs to a group of countries having the collectivist
type of culture, in which family, or belonging to a clan (or other social groups) is of particular
importance. Another distinctive feature of the Angolan culture is its polyactivity, i.e. Angolans
are very sociable, impatient and prefer dialogues to monologues. Consequently, they quickly
lose interest in learning if they get bored. Angolan students prefer to talk at length about
books they read, discuss topics directly related to their life, family and hobbies, write about
themselves, listen to audio texts about human relations, everyday life, etc. (Fig. 6-9).

100%

oA story

BA dialogue
oONews
oAdvertisements

0%

Figure 6 Answers to the question “What do you like to listen to in class?”

100%

@Reading and retelling texts

BReading texts and answering
questions

oReading texts and discussing
them

0%
Figure 7 Answers to the question “What type of class activity do you prefer?”

Students from the Republic of Angola enjoy talking about their culture, compare life in
their country with the life in the country of study and identify differences and similarities
in the fields of their professional activity in Angola and Russia. Consequently, it is not
surprising that regional geography plays an important role in teaching a foreign language
since in the process of mastering the language students are “exposed to a new culture
and get acquainted with its main elements: spiritual life, art, national traditions, politics,
economy etc. [8, p. 49].
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100% oMy own story or a letter
B Description of a picture
OAnR essay or a review
7% J
0% OA dictation

Figure 8 Reponses to the question “What do you prefer to write in class?”

OHistory and politics
100%

mEveryday life
OCulture and sports

11%
oAny topic

0%
Figure 9 Answers to the question “What topic would you like to discuss in class?”

Undoubtedly, the lifestyle, climate, food habits, culture and traditions in Angola are
very different from those of Russia, so the discussion of topics related to the national and
cultural specifics, watching Russian films, listening to Russian music, ‘enacting’ stereotypical
everyday situations, reading texts that contain both linguistic and cultural material help
students understand the concept of ‘Russian soul’ in all its intricacy.

As our survey results show, the weather in Russia is not considered to be the most
surprising factor for Angolan students. The complexity of the Russian language, culture and
the way of life of young people seem to be more surprising for them. However, most of all,
Angolan students are struck by the disrespect of the Russian people for the older generation,
careerism and formalism (Fig. 10).

mLanguage
100%

EClimate

ONothing

OCulture
12%

m\Way of ife and priorities

o,
0% @ System of education

Figure 10 Answers to the question “What strikes you most in Russia?”

To facilitate a deeper understanding of Russia’s everyday life, the TRFL teacher
should focus the students’ attention on the topics given above, selecting relevant
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pieces of fiction or journalism, reference and teaching materials as well as audio and
video recordings to facilitate a much better understanding of Russian culture and life
in Russia in general. In addition, at the initial stage of training, the TRFL teacher should
introduce texts related to the region or the country of the language the students study
since this will increase the students' motivation and satisfy their communicative and
cognitive needs.

Amongotherrelevantfactsrevealed, wefound outthatthe overallemotional background,
the atmosphere in the classroom and outside it play an increasingly important role. If
students feel they are listened to and cared for, they will learn the material much faster. The
opposite is also true: if the atmosphere in the classroom is rather formal, Angolan students
quickly begin to lose interest in learning. During TRFL classes, a productive dialogue with
students from Angola can only be built provided they feel at ease in class as if they were
in their own family. This is not accidental since according to our survey, almost all students
miss their families (Fig. 11).

100% oMy family

mAngolan food
oEntertainment
oWarm weather

H| am completely happy

Ol do not know

0%

Figure 11 Answers to the question “What do you miss or lack in Russia?”

Our survey shows that Angolan students are satisfied with their life and study in Russia,
as well as with the attitude of Russian people to them. They are less satisfied with the living
conditions in the dormitory (only 69% of the respondents gave a positive assessment). In
addition to living conditions, most students wrote about a lack of diversity in their life and
boredom.

Another noteworthy fact is that the Angolans do not always treat Russian people well
(only 69% of the respondents spoke positively about residents of the country of study).
Angolan students noted laziness, cunning, detachment and emotional ‘coldness’ as the
main factors leading to their “rejection of Russians” (Fig. 12).

When asked about similarities between Russians and Angolans, what they are and
in what way Russians and Angolans differ from each other, the students found it difficult
to answer these questions. They saw differences between Russians and Angolans in
their character and behaviour (40% and 13%, respectively), and similarities are mainly
related to lifestyle. Yet, some Angolans did not see any differences between them and
Russians (Fig. 13).
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100% DO Positive
mNeutral

ONegative

Ol do not know

0%

The attitude of The attitude of The attitude of The assessmentof the The assessment of
Russians to Angolans  Angolans to Russians Angolans to Russia quality of education in living conditions in
Kaliningrad State students dormitories

Technical University

Figure 12 The attitude of Angolans to life and education in the Russian Federation

100% @ Character

B Appearance

OBehaviour

OWay of life and priorities

B Russians and Angolans are very
similar

Similarities Differences o do not know

Figure 13 Similarities and differences between Russians and Angolans

Our research has shown that there is no interdependence between the level of the
Russian language and the degree of adaptation of students from the Republic of Angola to
life in Russia. Several respondents can speak Russian fluently, but still prefer to communicate
with Russian speakers only when absolutely necessary. And vice versa, there are students
who speak Russian poorly but are, nevertheless, proactive in communication, using gestures,
facial expressions and occasional elements of an intermediary language (in most cases,
English).

Individual psychological characteristics of students are important factors in determining
their linguistic behaviour. This topic requires further research, possibly taking into account
the data obtained in the study by W. Lowie, C. Isabelli-Garcia etc. [36; 37].

Conclusion

Our study shows that difficulties experiences by students from the Republic of Angola
are mainly related to language interference.

1. The choice of technologies and methods of teaching Angolan students depends on
their personality type;

2. Visual presentation language material, cognitive-communicative strategies, role plays
and a focus on quick progress and practical use of the acquired skills “Here and now” prove
to be the most effective;
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3. Taking into account the national and cultural peculiarities of students contributes
to achieving learning objectives and outcomes. Selected teaching materials should include
relevant linguistic material and contain a regional and geographic component;

4. The interdependence between the proficiency of the Russian language and the degree
of social adaptation of Angolan students in Russia requires a more comprehensive analysis
of a wide range of factors including psychological and extralinguistic ones. Our observation
of the life of Angolan students in Russia and the analysis of the results of the survey show
that the degree of their social adaptation to the Russian-speaking environment depends on
the student’s personality type. Another important factor that has to be taken into account is
the knowledge of an intermediary language (in our case, English), and the ability of Russian
speakers to communicate in it. Only on the basis of this comprehensive analysis, we can
draw conclusions about the dependence of the level of social adaptation and integration of
Angolan students and the degree of their knowledge of Russian.

Further research into the problem will focus on the study of all the above-mentioned
factors and the emotional component - creating a comfortable atmosphere in class. Another
interesting area of research is an attempt to build a model of teaching Russian to Angolan
students (and, more broadly, students from Africa) in Russian universities.
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