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JINYHOCTHBIE 1 cpeaoBble AeTEPMUHAHTbI PUCKOBOIO
noBegeHus o0y4aroLWKUXCA C OrpaHNYeHHbIMMU
BO3MOXXHOCTAIMMU 34,0POBbS

E. B. CEMEHOBA, I. K. TPY®AHOBA, C. H. BE3AETKO

AHHOTALMUA

BeedeHue. CtpaHbl-yyacTHukn Cammuta OOH (16 — 19 ceHTabps 2022 r., Hblo-Mopk) nogyepkunsaioT paspyLunTensHoe
BO3JeNCTBUE mobanbHOro Kpu3uca paBeHCTBa WM WMHKIO3UBHOCTM Ha Oyayliee OeTen M MOMoZEeXu BO BCEM MUpe,
aKTyanusupys npobrnembl MHKM3UM U obecnevyeHns paBHOrO AOCTyMa K 0Opas3oBaHUi0 B rrobanbHOM MOMMTUYECKOWN
noBectke. YyacTHukn CammuTa Npu3bIBalOT 3anoxutb (yHAAMEHT TpaHcdopmauunm obpa3oBaHMs Ha OCHOBE
peanu3auum NpUHLMNOB UHKIHO3MBHOCTU, CO34aHUS HEANCKPUMMHALIMOHHbBIX, KOM(POPTHbLIX YCIOBUIA, 06ecnevnBatoLLmnx
ncuxonormyeckoe Gnarononyyne Bcex CyoGbekToB obpas3oBaTenibHON cpefbl.

Llens cmambu — BbISIBUTb, PacCMOTPETb W MpPeaCcTaBUTb TeopeTuyeckoe OBOCHOBaHME [AEeTEPMUHaHT PUCKOBOrO
noBefeHNs 0By4YaloLLMXCA C OrpaHNYEeHHbIMU BO3MOXHOCTSIMM 340POBbSi B UHKMIO3MBHOW OBpasoBaTenbHoN cpede Ha
OCHOBE aHanu3a Hay4HblX NMoAX040B K U3YUYEHUIO BNUSHUS CPEQOBbLIX U JIMYHOCTHBIX 4ETEPMUHAHT Ha MCUXOMOrMyeckoe
6narononyyve obyyarLLMXcsi C OrpaHUYeHHbIMU BO3MOXHOCTAMMW 300POBbS.

Mamepuanbi u MemoOsl. ViccnefoBaHue BbINOMHEHO HA OCHOBE 0630pa 1 aHanM3a cogepXKaHns HayyHbIX nyGnvkauui,
npeacTaBneHHbIX B MexayHapoaHon Hay4Hon 6ase PubMed, a Takxke ctaten, BxoasLwmx B Poccuincknin MHAEKC Hay4yHOro
LUMTUPOBAHUS W MPeACTaBleHHbIX B AMIEKTPOHHOW Gubnuoteke e-library. MNpumeHAnuce Takue MeTodbl, Kak aHanv3
MCTOYHMKOB MO nNpobneme nccrnegoBaHus, conoctasnenve n 0606LeHne NoAX0A0B K U3YHEHNIO MMMYHOCTHBIX 1 CPeAoBbIX
AETEPMUHAHT PYCKOBOTO NMOBEAEHUSA Y 00yYatoLLMXCS C OrpaHUYEHHbIMW BO3MOXHOCTSMU 300POBbS.

Pe3ynbmamsi uccrnedogaHusi. ObyyaroLumecs ¢ orpaHNYeHHbIMU BO3MOXHOCTSIMM 300POBbS PasfMyHbIX HO30MOrvi B
CUITY MMELLMXCH HapyLLEHNI NCUXO0M3NYECKOrO Pa3BUTUS OKasbiBalOTCH Hanbonee NCUXonornyeckn ya3srmMon rpynmon
AeTen B cpefe obpasoBaTenbHbIX OpraHusauui, peanuayrowmx WUHKMO3UBHYIO NPakTUKy. [Ons OUeHKU MUYHOCTHBIX U
CpeaoBbIX AETEPMUHAHT PUCKOBOIO MOBEAEHMWSs, NMPEAUKTOPOB MCUXOMOrM4eckoro Hebnarononyuns getert ¢ 0cobbiMm
obpaszoBaTenbHbIMM MOTPEBHOCTAMN HEOOXOAMMO YYUTBIBATL UX MCUXON3NOMOrMYECcKne, KOTHUTUBHbIE, COLMarbHbIE,
NCUXONOrMYECKNe XapakTepUCTUKN N COOAEPXKaHNe KOMMOHEHTOB MHKIO3MBHOW 0bpa3oBaTenbHOW Cpedbl, YHUKanbHbIM
06pa3om NposiBNSAOLLEECS B KaXA0W KOHKPETHOW LUKOre.

3aknrovyeHue. PesynbtaT aHanmMsa cpefoBbiX M JIMYHOCTHBLIX OEeTEePMUHAHT puckoBoro nosedeHus aeten ¢ OB3
MOXET SBMAATbCS OTMPABHOW TOYKOW MpPU MNMAHUPOBAHUMU U MPOEKTUPOBAHUN MPOUNAKTUYECKON U KOPPEKLMNOHHO-
neparornyecko paboTbl ¢ OETBMUM U MOAPOCTKAMMU C LENbl NpeaynpexneHus, HUBENMPOBAHUS WIN  CHDKEHUS
NPOSIBNIEHNI PUCKOBOIO NOBEAEHUS.
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Personal and environmental determinants
of risk behaviour of students with disabilities

E. V. SEMENOVA, G. K. TRUFANOVA, S. N. BEZDETKO

ABSTRACT

Introduction. The participating countries of the UN Summit (16—19 September 2022, New York) point to the
devastating impact of the global crisis of equity and inclusivity on the future of children and young people around
the world, bringing the issues of inclusion and equal access to education to the top of the global policy agenda.
The Summit participants call for laying the foundation for the transformation of education based on the principles
of inclusivity as well as the creation of non-discriminatory, comfortable conditions ensuring the psychological
well-being of all subjects of the educational environment.

The article aims to identify, consider and present a theoretical justification of determinants of risk behaviour
of learners with disabilities in an inclusive educational environment on the basis of the analysis of scientific
approaches to studying the impact of environmental and personal determinants on the psychological well-being
of challenged students.

Materials and methods. The research was implemented on the basis of reviewing and analysing the content
of scientific publications presented in the international scientific database PubMed, as well as a number of
articles included in the Russian Science Citation Index and presented in the electronic library e-Library. The
authors used the following methods in their research: analysis of sources on the research problem, comparison
and generalisation of approaches to the study of personal and environmental determinants of risk behaviour of
learners with disabilities.

Results. Students with disabilities of various nosology types, for the reason of psychophysical development
disorders, turn out to be the most psychologically vulnerable group of children in the environment of educational
organisations engaged in inclusive practice. To assess the personal and environmental determinants of risk
behaviour and predictors of psychological distress of children with special educational needs, it is necessary to
take into account their psychophysiological, cognitive, social and psychological characteristics along with the
content of inclusive educational environment components uniquely manifested in any school.

Conclusion. The result of analysing the environmental and personal determinants of risk behaviour of
children with health limitations can be a starting point in planning and designing preventive and corrective
pedagogical work with children and adolescents aimed to prevent, counter-balance or reduce the
manifestations of risk behaviour.
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INTRODUCTION

According to the World Health Organisation, about 16% of the world’s population (1.3 billion
people) have some form of disability. This group of people is more often exposed to risk factors of
various addictions (alcohol use, etc.), including psychological factors associated with stigmatisation
and discrimination. Given the prevalence of health and life activity constraints, the issues of social
inclusion, the formation of inclusive culture in society, and the impact of the inclusive educational
environment, in particular, on the psychological well-being of learners with disabilities, become
particularly relevant in the context of the global transformation of education.

A priority direction in the development of inclusive education is the creation of conditions for
emotional well-being of learners with health limitations as educational environment subjects
in the process of their psychological and pedagogical support. In this regard, the problem of
studying personal and environmental determinants of behavioural disorders in childhood seems to
be much relevant.

According to some researchers (as expounded in the works by Sleptsova and Vezhik, Spasojevic¢
et al.), an inclusive educational environment is a “special unit of social environment” characterised
by a specific structure and content that make it possible to handle the problems of co-education
of different categories of students, in particular, those with special education needs (learners with
disabilities) and normotypically developing peers [17; 41].

An educational environment is defined by Yasvin as a system of “conditions affecting the
formation of a personality, as well as a set of opportunities for learners’ self-development offered
by the social and spatial/objective environment” [25]. Coelho et al. note that an inclusive
educational environment contains opportunities for the manifestation of a subjective position
of any learner, including a child with special education needs [26]. According to Fitzgerald and
Radford, a student with disabilities, being a subject of an educational environment, enters into
interaction with other actors — normotypical learners, teachers, parents; succumbs to their
influence and, in turn, influences them [30].

The problem addressed from the perspective of theoretical research focuses on identifying the
components of an inclusive educational environment and the factors that affect the psychological
well-being of learners with disabilities in this environment [43]. In this case, psychological distress
is considered to be a predictor of the risk behaviour of learners of the explored category [9]. In the
practical aspect, the determinants of risk behaviour identified in an inclusive educational environment
in relation to challenged students are defined as guidelines for preventive psychological and
pedagogical work in educational organisations implementing inclusive practice.

The work aimed to specify groups of factors affecting the psychological well-being of learners with
health limitations in an inclusive educational environment, and to consider the special impact of these
factors in the context of specifics of psychophysical development of the target group children, as well
as to explore the environment of educational organisations engaged in inclusive practice.

The outlined research goal was achieved by selecting scientific sources and articles exploring the
environmental and personal determinants of risk behaviour. The use of different methods of analysis,
synthesis and comparison of scholarly data served to searching for an answer to the questions:
“What factors, conditions and components of an inclusive educational environment can serve as
determinants of risk behaviour of learners with disabilities? Are these factors specific (manifested
exclusively in an inclusive environment) in relation to students with different developmental
disabilities? How is this specificity manifested? *

The object of the study is environmental and personal determinants of risk behaviour; the subject
of the research is the specifics of manifestation of these determinants in learners with disabilities in
an inclusive educational environment.
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METHODS

The data explored in the study were selected by reviewing and analysing the content of
publications presented in the international scientific database PubMed, as well as publications
included in the Russian Science Citation Index and presented in the electronic library eLibrary. The
words “behavioural disorders”, “risk behaviour determinants”, “causes of behavioural disorders” and
“personality” were used as keywords for the search. After the search and formation of a database
for the scholarly review, a number of publications were selected that contained information relevant
for the research topic. These include, for instance, articles in the scientific journals Collection of
Humanitarian Research, Special Education, Pedagogical Education in Russia, Open Journal of Social

Sciences and others.

RESULTS

McLaughin interprets the educational environment from the position of the social approach to
defining the concept of “education” — as a social system with its inherent elements: emotional
climate, personal well-being of the environment actors, features of the microculture, and quality of
the educational process [19].

The researchers exploring the phenomenon of an educational environment (Klimov, Kovaley,
Tyurin, etc.) distinguish the following components and parameters of the educational environment:
social/communicative, informational, somatic, and objective. The social/communicative aspect
of the environment is characterised by the relationships between the educational environment
actors, the features of their activities, lifestyles, behaviour, social experience and culture. Some
significant aspects of the social/communicative component of the educational environment include
characteristics of learners’ and teachers’ communities, along with the specification of a person’s place
in a given group and his/her affiliation with different groups.

When identifying the determinants of risk behaviour of learners with disabilities, the somatic
component of the educational environment is preemptive since it considers the training process
actors’ states, implies the use of health-saving and adaptive technologies by teachers and the
presence of positive emotional and psychological climate in the environment [6].

The information-specific component of an inclusive educational environment is secured by
unimpeded access of learners with disabilities to the information resources of the educational
organisation and accessibility of visual aids used in the educational institution for persons with
special education needs. The objective component of the educational environment includes material,
technical, physical, biological and other conditions [15].

The features of an educational, including inclusive, environment are determined by the specifics of
a particular educational organisation in which this environment is formed. The characteristics showing
specific, unique features of a particular educational environment include the level of corporate
culture, team spirit, the extent of the participants’ cohesion, the existence of groups and associations
within the community, the level of learners’ protection in the team and their place in large and small
social groups [34].

In a broad sense, the educational environment can be represented by internal and external
factors. Internal environmental factors are manifested through relationships between the
educational process actors. The external environment is understood as a subject’s physical and
social environment. External and internal environmental factors cumulatively influence the child’s
personality, physical, intellectual and spiritual development [17].

The authors of the present article support Lomov’s position who accentuates the systemic nature
of determinacy of mental phenomena and personal development, which implies the inclusion of
external and internal factors, general and special preconditions and mediating links in their structure.
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According to the researcher, personality behaviour determinants are represented by a set of
prerequisites, conditions, factors and properties conditioning the ways of formation and manifestation
of a particular behaviour [13].

As concerns personal determinants of risk behaviour, Popov’s opinion is worthy of attention - he
points out that external and internal determinants serve as psychological regulators of personal
behaviour. The internal determinants, according to the author, include psychological features of a
personality, value orientations, personal attitudes and motivational sphere [16].

Zmanovskaya systematises and describes the sources of behavioural disorders in childhood and
adolescence. The author, from the position of personal development, refers the following features
to such factors: individual susceptibility and vulnerability, the personality’s difficulties or dysfunction
of self-regulation, and his/her attitude to a particular form of behavioural disorder, including risk
behaviour, and deficiency of personal resources [8].

Finnish researchers Romppanen et al. undertook a long-term survey involving 192 adolescents.
The data were collected by interviewing adolescents, their mothers and fathers. Subsequently, at
the second phase, when the interviewed adolescents reached adulthood, the same respondents
were surveyed again. In their study, the authors proved the relationship between adolescents’ social
competence and their adaptive functioning in the future. In particular, adolescents with a high level of
social competence show fewer manifestations of internalising disorders in the future [29].

Nemattavousi notes in his works that alexithymia and disorders of emotional regulation lead to
difficulties in adapting to traumatic situations and the accumulation of negative emotions [35].

Myasishchev, noting that behavioural disorders are a result of a complex tangle of biological and
social factors, emphasises the importance of studying the child’s personality and assessing the role of
his/her attitude to reality and the dynamics of such relationship in terms of abnormal childhood [14].

The personal determinants of risk behaviour in children with health limitations are conditioned
by the structure of disorders within each nosological group. Adolescents with disabilities, as
a special social group, have difficulties in analysing and organising their behaviour due to
developmental peculiarities.

The majority of children with health limitations are characterised by a pace lag in the formation
of cognitive and speech development - on the condition that their intelligence is intact. For instance,
Shneider notes that self-cognition, conceptualisation of the surrounding world and other people,
analysis of behavioural patterns and moral evaluation of behavioural acts by children with disabilities
significantly differs from that in normotypical peers [23]. In addition, the intellectual development of
children with disabilities, regardless of belonging to a particular nosological group, is characterised by
qualitative specifics of the maturity of their cognitive functions. They show difficulties in processing,
comprehension and preservation of information coming from the environment, and difficulties
in establishing cause-and-effect relationships. All this leads to insufficient meaningfulness of the
forming behaviour, immaturity of ideas about its alternative forms, which increases the likelihood of
various manifestations of risk behaviour.

The structure of personal determinants of risk behaviour includes individual psychological
features of children with health limitations. The probability of risk behaviour formation is enhanced
by several features of personal development of children with developmental disorders — heightened
impulsiveness, irritability, and hyperactivity conditioned by the functioning of the nervous system.
At the same time, it should be noted that these features are poorly controllable by children and
determine the nature of their behaviour.

Relevant studies show that all children with disabilities have emotional and volitional disorders
in the structure of the defect. Acute emotional response, inadequate reactions, neurasthenia
and borderline states can be caused by psychopathies or character accentuations, which, in
turn, negatively affects the children’s behaviour and may be a cause of proneness to risk in
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adolescence. Inadequate self-esteem is a feature characteristic of most children with disabilities,
manifested along with other emotional and volitional disorders. Against this background, frequently
occurring situations of frustration are an important factor in the formation of risk behaviour. In
such situations, children, to meet their needs in accordance with their expectations, often show
demonstrative behaviour, which can reach risky forms in case of a positive payoff. Modern foreign
research also adheres to this view. For instance, Colmsee et al. point to low self-esteem as one of
the determinants of behavioural disorders. Their study involving adolescent girls proves that low
self-esteem is a universal risk factor for the development of various eating disorders, as evidenced
by the statistical data: r = -.23, p = -.09 [27].

High risk indicators for victimisation of children with limited health capacities deserve special
attention. Some expressed features of self-cognition and self-perception, a low level of mental
integrity, infantilism, increased suggestibility, and disharmony in relationships with others are
prerequisites for the formation of victimising behaviour in this category of children which, in turn,
manifests itself in the form of psychological, moral and social deformation fixed in their behaviour [0].

Leontiev’s studies prove the dependence of the psychological well-being of persons with disabilities
on the distinct manifestation of their personal resources. However, none of the psychological
resources described by the author (mental strength resources, self-regulation and instrumental
resources, motivational and conceptual resources) is fully formed in challenged children, which
aggravates their psychological well-being, reduces adaptive functions and increases the likelihood of
various forms of risk behaviour [12].

Alekhina et al. [1], Megapanou [33], Li and Omar [32] draw attention to the need for support and
activity on the part of actors involved in interaction with challenged students as key characteristics
of an inclusive educational environment in the context of its system-forming component. In their
opinion, the support provided to a learner with disabilities by participants in educational relations
and the extent of the former’s participation turns the environment conditions into opportunities
for the educational activity of its actors. In this case, participation is understood, in the first place,
as “students’ activity in construction of their individual educational routes, independent choice of
extracurricular work, awareness of their interests and difficulties, and a realised need for necessary
types of support” [1].

The studies by Paseka and Schwab explore and analyse the experience of educational administrators
in creating a potential for inclusive education involving systematic literature reviewing [38]. Detailed
analysis enables one to understand the current trends in inclusive education in school environment.

Inclusive education orientates educators towards the inclusion of learners with disabilities in
the educational process based on the organisation of training under adapted basic educational
programmes, flexible variation of different forms of classroom and extracurricular activities,
adaptation of teaching materials and realisation of the correctional education principle. In particular,
a survey by Zabeli and Gjelaj presents some data obtained through personal interviewing of
preschool teachers devoted to the issues of inclusive education [44]. Inclusion requires educators to
change and adjust pedagogical actions to meet the special needs of children with disabilities. This
serves to changes in the content and quality of social, informational, objective and other components
and education environment parameters.

The teachers’ competence formation problems in the field of inclusive education are presented in
a study by Bezdetko et al. [4]. The article authors note that quite many teachers working at general
education institutions have difficulties in organising learning interaction between children in the
classroom, failing to apply proper ways of adapting the curriculum content and teaching material in
specific subjects [4]. Not all educators are able to work with proper technologies for the organisation
of learning in an inclusive classroom and creation of spatial and temporal conditions for teaching
a child with disabilities; they have not been trained in the methods of work covering all students
despite the diversity of special educational needs and ways of providing support; in addition, they
lack conflict prevention skills.

346



A study by Graham and Spandagou presents the results of studying primary school principals’
perceptions of inclusive education in New South Wales, Australia. The principals’ attitudes
towards inclusive education and their success in developing inclusive practices depend largely on
their own perception of the notion of “inclusivity” as well as the attitudes and capabilities of the
involved teachers [31].

An inclusive educational environment is not always psychologically safe for adolescents with
disabilities. The research results indicate that physically challenged learners and children with
disabilities are more exposed to the risk of violence against them than their physically and
intellectually healthy peers (Astakhova, Buslaeva) [3]. Children and adolescents with special
developmental needs are at risk with respect to factors involving psychological insecurity.

A student with disabilities immerged in an inclusive educational environment is psychologically
the most vulnerable and defenceless. When determining the strategies of preventive and remedial
pedagogical work, it is advisable for the educational psychologist of a training organisation to analyse
the current environmental factors and personal determinants that condition the motives and hazards
of risk behaviour.

When organising preventive work, it is important not to take a formal approach to compliance with
the statutory requirements for the creation of a barrier-free inclusive environment, but, in the first
place, to engage in profound preliminary work to prepare the social environment of the educational
organisation for acceptance and active involvement of learners with disabilities in a positive-minded
team (group, class) and joint activities.

We share the position of Ulyanova and Popova who note that children’s risk behaviour causes a
need for personal support that includes individual programmes and a set of special methods and
means of psychological and pedagogical assistance. Characterising risk behaviour, the authors draw
attention not only to the learner’s activity but also to his/her possible passivity, as viewed from
the pedagogical point of view (a person’s disengagement, estrangement from communication with
others, etc.) [20, p. 347]. Children’s risk behaviour as a pedagogical phenomenon considered in the
context of the humanistic pedagogical paradigm provides the realisation of a personality-centred and
system-integrative approach to the organisation of the pedagogical process.

Preventive work assumes active cooperation of all actors directly and indirectly involved in
upbringing and education of the younger generation. A special role is assigned to parents (legal
representatives) of learners with disabilities.

According to Sutan and Mahat, Paseka and Schwab, special attention is paid to working with the
family of a challenged student [38; 42]. The research in the field of interaction of the educators
and the family of a child with disabilities makes it possible to choose due models and stages of
intercommunion with the parents (legal representatives).

Chubarovsky stresses the importance of risk behaviour prevention for the identification and
formation of high-risk groups [22]. The purpose of socio-pedagogical primary prevention technologies
is to provide objective information about the consequences of various risky behaviour types for
human’s physical, mental and social well-being, and about the possible assistance in case of
problems. Socio-pedagogical technologies are understood by Chubarovsky as alternative leisure
programmes for young people along with other forms of educational and extracurricular activities of a
training organisation.

One of the technologies aimed at the integration of learners with disabilities in an inclusive
educational environment is mentoring [10]. For instance, the formation of schoolmasterly pairs “a
learner with normotypical development - a learner with disabilities” contributes to the establishment
of friendly relations between the children and forms the awareness of security, worthiness,
appreciation and acceptance in the environment on this basis. The physically challenged child’s ability
to express the subjective position, as well as his/her self-realisation, is formed in various types of
joint activities with the children in the group: creative, academic and sportive. Quests serve as a
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method of forming interaction between the educational environment actors [11]; however, they are
used not for creating competition between the participants but for team building, children’s rallying,
and the formation of the ability to negotiate and handle group problems jointly.

Correa et al. highlight some factors that can influence the behaviour of children with
disabilities [28]. The environmental factors that affect the challenged child’s personality can
be represented in any of the above components of an inclusive educational environment. For
instance, a student may experience loneliness, abandonment, worthlessness in the school
environment if the learners’ team does not accept him/her or if the teaching staff or the form
master does not provide the necessary support and concern.

Situations of chronic failure at school are potentially risky for a challenged student making him/
her feel psychologically unsafe. The feeling of helplessness in academic performance, a fear of
making mistakes when answering a question or answering incorrectly, being afraid of getting a bad
assessment mark or meeting disapproval on the part of a teacher and classmates - all of this can be
a cause of anxiety for a learner with disabilities. A special child immerged in an inclusive educational
environment can feel anxiety, despair, helplessness in handling learning tasks if the teachers and
parents make excessive demands on his/her academic performance, or expectations that do not
match the child’s actual learning abilities.

In these terms, the content of the pedagogical team’s preventive work shall be aimed at mastering
the methods of adaption of the instructional tutorials and the ways of presenting the material that are
accessible for the perception of any learner; it should involve due development and use of memos,
schemes and general templates for meeting the assignments; stepwise algorithms of compliance
with academic instructions, visual guidelines, etc. for the use in the class. The teacher is advised to
take into account the pace of the learner’s activity at the lesson, to grant him/her additional time
to complete the work and the opportunity not to complete the entire assignment but present only a
fragment or a specific part of it. Such techniques will help a challenged child to navigate better in the
structure of the assignment, to better understand its main point and handling methods, not to worry
that he/she will not have time to comply with the task or will not be able to execute it as proper.

The extent of anxiety caused by the feeling of helplessness and foreboding of another failure will
gradually fade when the child realises that he/she is able to cope with manageable, accessible tasks.
It is important that the teacher reacts to the child’s difficulties in the process of performing tasks in
an emotionally calm manner.

An inclusive educational environment excludes value judgements emphasising the child’s
helplessness, or focusing on his/her failures; any attempts to “"match” the challenged child’s pace
with the general progress of the class are unacceptable. The teacher’s aggressive position of this
nature can provoke the peers’ negative attitude towards a learner with disabilities.

Gerasimenko and Adushkina, describing preventive work with risk behaviours, point to a number
of training forms in combination with situation modelling methods, while paying attention to quests,
sports games, discussions, etc. The advantage of the programme proposed by the authors is its focus
on comprehending the universal spiritual and moral values along with the organisation of activities
meeting the health maintenance and promotion values [5, p. 167].

Training of the teaching staff should be aimed at the formation of psychological and pedagogical
competencies necessary for due interaction of educators with challenged learners. Training sessions
with the participation of all actors of the educational relations are aimed at the development of skills
intended to support others and engage in joint participation in different activities. The training format
involves exercises for introducing and practising phrases such as: “Don’t worry, you will succeed”,
“Let us work out the task together” and others. However, in this case, the environment does not
create due conditions for ensuring the learner’s psychological well-being: his/her subjective position
is not fully manifested, and no conditions motivating the child for self-realisation and social activity
are created [5].
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The theoretical analysis of academic sources makes it possible to identify the following groups of
an individual’s risk behaviour determinants:

1. Psychophysiological characteristics of the personality. This group may include nervous system
properties, the somatic status of the personality, the type of temperament, etc.

2. Cognitive characteristics of the personality. This group is represented by the general intellectual
level, perceptual activity features, the maturity of perceptions, mental agility and flexibility of
thinking, and the mental process development level.

3. Social characteristics of the personality. The group includes one’s direct attitude towards objects
and phenomena of the surrounding world and behavioural patterns of the social environment, as well
as the perception of himself/herself and own behaviour.

4. Psychological characteristics of the personality. The group of presented determinants includes
one’s characterological features, self-esteem and self-perception, the level and quality of self-
regulation, interests, value orientations, motivation, etc.

5. Cultural factors comprising traditions, communication, stereotypes and other cultural
characteristics established in a particular locality.

6. Social factors. This group includes external characteristics: the reference group, social
environment, upbringing types and scenarios, etc.

Summarising the above data, it seems reasonable to divide challenged learners’ risk behaviour
determinants in an inclusive educational environment into two groups: environment-induced and
personality-related. Social/environmental factors of challenged learners’ risk behaviour in an
inclusive educational environment are determined by the factual promptness of the environment
to provide the necessary support to learners with disabilities. Personality-induced factors correlate
with the learner’s readiness to accept the provided support, as well as the peculiarities of his/her
perception of own somatic and mental resources and the specificity of the child’s manifestation of
his/her subjective position.

DISCUSSION

The implemented analysis of scientific research made it possible to identify the specificity and
interrelation of environmental and personal determinants of risk behaviour affecting the psychological
well-being of learners with disabilities in an inclusive educational environment and serving as risk
factors represented in various components of this environment.

The identified constituent groups of personal determinants (psychophysiological, cognitive, social,
and psychological characteristics) are manifested in a specific way in the personality of learners with
limited health capacities. Along with biological agents, social and environmental factors influence the
development of the personality and its psychological well-being in general. As concerns children of
the target group, their biological factors (somatic condition, the psychophysical development level,
and the nature of dysontogenesis) are largely determined by one’s personal sphere with its specific
features characterised, according to the research data analysed and presented in the article, by
vulnerability, infantilism, victimhood, and susceptibility to the influence of negative factors of social
environment and relevant instability.

The identification and description of the components of an inclusive educational environment
and due consideration of the concepts presenting the peculiarities of psychophysical and personal
development of challenged learners of different nosological groups enabled the authors to identify
the specifics of environmental and personal determinants and formulate recommendations for
educational psychologists, form masters, teachers and parents regarding prevention of risk behaviour
of learners with disabilities.
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The following is worth noting: the preventive work to overcome students’ risk behaviour in an
inclusive educational environment involves comprehensive psychological and pedagogical support. An
important point is the observance of the principle of integration of diagnostics and rehabilitation in
organising psychological and pedagogical councils, which makes it possible to effectively implement
comprehensive support programmes for challenged students, organise activities aimed to overcome
difficulties in learning, development, communication and behaviour, and to specify the content of
risk behaviour prevention work in an educational organisation. This, as believed by the authors, is of
particular importance for the prevention of risk behaviour of learners with disabilities in an inclusive
educational environment and special education system.

CONCLUSION

The theoretical analysis made it possible to specify the general social and environmental
determinants of risk behaviour manifested in an educational environment in general and specific to
an inclusive educational environment, and to consider the personal determinants of such behaviour
characteristic of learners with disabilities.

The study of inclusive educational environment components allowed the authors to find
potentially negative factors of risk behaviour at each of the presented levels: social/communicative,
informational, somatic, and objective. The specificity of these factors in relation to learners with
disabilities in the conditions of inclusion is manifested individually in each case and depends on the
impact of these determinants in the aggregate. The article provides specific examples of typical
barriers (objective, communicative, and informational) manifested in an inclusive educational
environment and representing potential risks of psychological distress in learners with limited health
capacities in this environment.

In an inclusive educational environment, it is important to create conditions for directing the
activity of persons prone to risk towards socially acceptable types of risk behaviour. The use of
psychological and pedagogical support, social and pedagogical technologies in preventive work helps
to prevent and reduce the risks of troubled behaviour in an inclusive educational environment and to
increase the level of psychological well-being of challenged learners.

FINANCING

The article was published within the framework of the state assignment of the Ministry of
Education of the Russian Federation “Scientific analysis of the application of a unified methodology of
social and psychological testing of students with disabilities aimed at early detection of non-medical
use of narcotic drugs and psychotropic substances and its revision”.

REFERENCES

1. Alekhina S.V., Samsonova E.V., Shemanov A.Yu. Approach to modelling inclusive environment of an
educational organisation. Psychological Science and Education, 2022, vol. 27, no. 5, pp. 69-84. DOI:
10.17759/pse.2022270506.

2. Almazova A.A., Adamyan E.I., Adamyan L.I. Raising children with disabilities: scientific and methodological
foundations and effective practices. Moscow State Pedagogical University, 2022. 208 p.

3. Astakhova L.G., Buslaeva E.N. Formation of students’ and teachers’ readiness for the creation of
psychologically safe inclusive educational environment. Pedagogical Education in Russia, 2016, no. 1, pp.
116-122.

4. Bezdetko S.N., Zak G.G., Karakulova E.G., Trufanova G.K. Topical issues of teachers’ competence formation
in the domain of inclusive education. Modern teacher - a look into the future: Collection of scientific articles
of the International Scientific and Educational Forum. In 3 parts. Volume Part 3. Ekaterinburg: [Editorial
office not specified], 2022, pp. 76-79. DOI: 10.26170/ST2022t1-202

5. Vechkanova I.G., Yugova O.V. Interaction with the family of a child with disabilities in a counselling centre.

350



10.

11.
12.

13.
. Myasishchev V.N. Psychology of Relations. Moscow Psychological and Social Institute: Scientific and

15.
16.

17.

18.
19.
20.
21.

22.
23.

24.

25.
26.

27.

28.

20.
30.

31.

32.
33.

34.

35.

Special Education. 2020, no. 3 (59), pp. 85-99.

Denisova R.R. Examination of the Educational Environment: A Collection of Educational and Methodological
Materials for Targeted Training. Blagoveshchensk: Amur State University, 2017. 26 p.

The unity of diagnostics and rehabilitation as a principle of organisation of comprehensive support for
children with disabilities (from the work experience of a psycho-pedagogical council of an educational
organisation realising adapted basic general education programmes) / M.O. Maksimova, S.N. Bezdetko,

A.V. Kostyuk, L.A. Maksimova. Special Education, 2022, no. 4(68), pp. 188-201. DOI: 10.26170/1999-
6993_2022_04_13

Zmanovskaya E.V. Deviantology. Psychology of Deviant Behaviour. Moscow, Academy Publ., 2008. 288 p.

On the problem of interpreting the data of a uniform methodology for socio-psychological testing of students
with disabilities / L.A. Maksimova, A.V. Smirnov, S.N. Bezdetko, E.V. Semenova. Special Education, 2024, no.
2(74), pp. 90-105.

Karakulova E.V., Bezdetko S.N. Mentoring: from student to teacher. Modern teacher - a look into the future:
Collection of scientific articles of the International Scientific and Educational Forum. Ekaterinburg, Ural State
Pedagogical University Publ., 2023, pp. 208-213.

Korotaeva E.V., Andryunina A.S., Bezdetko S.N. Educational quest: analysis of current theory and practice of
teaching. Modern Problems of Science and Education, 2022, no. 6-1, p. 54.

Leontiev D.A., Aleksandrova L.A., Lebedeva A.A. Personality Development and Psychological Support of Students
with Disabilities in the Conditions of Inclusive Professional Education. Moscow, Smysl Publ., 2017. 79 p.

Lomov B.F. Methodological and Theoretical Problems of Psychology. Moscow, Nauka Publ., 1999. 350 p.

Production Association "MODEK"”, 2011. 398 p.

Neprokina I1.V., Bolotnikova O.P., Oshkina A.A. Safe Educational Environment: Modelling, Designing,
Monitoring. Togliatti: Publishing House of Togliatti State University, 2012. 92 p.

Popov L.M., Ibragimova E.N., Ustin P.N. Model of Man’s Psychological Organisation as a Subject of
Development and Self-Development. Kazan, Westfalika Publ., 2018. 41 p.

Sleptsova L.Yu., Vezhik A.A. Creating an inclusive educational environment: theoretical aspect. Science

for Education, Production, Economy: Materials of the 75th Regional Scientific and Practical Conference of
teachers, researchers and graduate students. Vitebsk, Vitebsk State University named after P.M. Masherov
Publ., 2023, pp. 405-408.

Slyusareva E.S., Mizina N.N. Prevention of bullying in an inclusive educational environment. Man and
Education, 2023, no. 4(77), pp. 63-70. DOI: 10.54884/1815-7041-2023-77-4-63-70.

Tyurin A.V. Inclusive educational environment as an acmeological means of adaptation. Herald of Moscow
State Humanitarian Economic Institute, 2013, no. 4(16), pp. 052-062.

Ulyanova 1.V., Popova T.A. Risk behaviour of adolescents as a pedagogical phenomenon. Modern High
Technologies, 2016, no. 9-2, pp. 343-349.

Fominykh E.S. Psychological and Pedagogical Support of Devictimisation of Students with Disabilities in

the Educational Space of a Higher Education Institution: Abstract of the Thesis for the Degree of PhD in
Psychological Sciences. Ekaterinburg, 2012. 20 p.

Chubarovsky V.V. Primary prevention of risk behaviour in adolescents. Hygiene and Sanitation, 2009, no. 2,
pp. 63-65.

Shneider L.B. Deviance manifestations in children with disabilities and peculiarities of their prevention.
Collection of Humanitarian Research, 2020, no. 4, pp. 20-25.

Effective forms of interaction between teachers and families of children with disabilities / E.V. Karakulova,
S.N. Bezdetko, N.A. Koneva [et al.]. Modern High Technologies, 2024, no. 5-1, pp. 141-147. DOI: 10.17513/
snt.40019.

Yasvin V.A. Educational Environment: From Modelling to Designing. Moscow, Smysl Publ., 2001. 365 p.
Coelho V., Cadima J., Pinto A. I. Child Engagement in Inclusive Preschools: Contributions of Classroom
Quality and Activity Setting. Early Education and Development, 2019, vol. 30, pp. 800-816. DOI:
10.1080/10409289.2019.1591046.

Colmsee 1.-S. O., Hank P., BoSnjak M. Low self-esteem as a risk factor for eating disorders: A meta-analysis.
Zeitschrift fiir Psychologie, 2021, vol. 229, no. 1, pp. 48-69. DOI: 10.1027/2151-2604/a000433.

Correa W., de Fatima Minetto M., Cappellaro-Kobren R., Moreira Cunha J. Risk Factors for Development

of Children with Down Syndrome in Brazil. Creative Education, vol. 6, pp. 1285-1293. DOI: 10.4236/
ce.2015.612128.

Romppanen E., Korhonen M., Salmelin R. K., Puura K., Luoma I. The significance of adolescent social
competence for mental health in young adulthood. Mental Health & Prevention, 2021, vol. 21, pp. 200198.
Fitzgerald, J., & Radford, J. Leadership for Inclusive Special Education: A Qualitative Exploration of SENCOs’
and Principals’ Experiences in Secondary Schools in Ireland. International Journal of Inclusive Education,
2022, vol. 26, pp. 992-1007.

Graham L. J., Spandagou I. From Vision to Reality: Views of Primary School Principals on

Inclusive Education in New South Wales. Disability & Society, 2011, vol. 26, pp. 223-237. DOI:
10.1080/09687599.2011.544062.

Li S., Omar M. Principalship Experiences on Inclusive Education: A Systematic Review. Open Journal of Social
Sciences, 2024, vol. 12, pp. 189-204. DOI: 10.4236/jss.2024.122012.

Megapanou, N. Preschool Teachers’ Views on the Outcomes of Preschool Inclusive Education for Students
with Special Educational Needs and Typically Developing Students. Open Access Library Journal, 2022, vol.
9, pp. 1-17. DOI: 10.4236/0alib.1108472.

Meng, P. The Psychological Mechanism of the Influence of Social Exclusion on Risk-Taking Behavior. Open
Journal of Social Sciences, 2020, vol. 8, pp. 146-164. DOI: 10.4236/jss.2020.83014.

Nemattavousi M. The mediating role of experiential avoidance in the relationship between Alexithymia and

35i



emotion regulation in patients with major depression disorder after traumatic brain injury. Shenakht Journal
of Psychology and Psychiatry, 2020, vol. 7, no. 2, pp. 140-152.
36. O'Reilly A. The right to decent work of persons with disabilities. International Labor Office. Revised Edition

Publ., 2018. 164 p.

37. Ostapenko R. I., Bakulina L. S., Barkalova E. V. The state and development trends of inclusion in Russia
(based on materials from the All-Russian Meeting on Inclusive Vocational Education). Economic Consultant,

2018, vol. 4 (24), p. 57-61.

38. Paseka A., Schwab S. Parents’ Attitudes towards Inclusive Education and Their Perceptions of Inclusive
Teaching Practices and Resources. European Journal of Special Needs Education, 2020, vol. 35, pp. 254-272.

DOI: 10.1080/08856257.2019.1665232.

39. Radion T. The Model of the Development of a Tolerant Attitude Towards Persons with Special Mental or
Physical Development Needs among University Students. Journal of Psychology & Clinical Psychiatry, 2018,

vol. 9. DOI: 10.15406/jpcpy.2018.09.00556.

40. Slee R. Beyond special and regular schooling? An inclusive education reform agenda. International Studies in

Sociology of Education, 2016, vol. 18 (2), pp. 99-116.

41. Spasojevic¢ P., Milinkovi¢ D., Opsenica S., Curci¢ M. Rules and Limitations as a Pedagogical Problem of the
Children Behavior Development in the Family and School. Open Journal of Social Sciences, 2018, vol. 6, pp.

256-268. DOI: 10.4236/jss.2018.65019.

42. Sutan R., Mahat A. Parenting Skills Determinant in Preventing Adolescents’ Sexual Health Risk Behavior.
Open Journal of Preventive Medicine, 2017, vol. 7, pp. 1-13. DOI: 10.4236/0jpm.2017.71001

43. Volkova E. Experience of Research and Education of the Tolerant Attitude of Students to Persons with
Disabilities and the Disabled. Scientific Bulletin of the Southern Institute of Management, 2016, vol. 2, pp.

49-51. DOI: 10.31775/2305-3100-2016-2-49-51.

44. Zabeli N., Gjelaj M. Preschool Teacher’s Awareness, Attitudes and Challenges towards Inclusive
Early Childhood Education: A Qualitative Study. Cogent Education, 2020, vol. 7, p. 1791560. DOI:

10.1080/2331186X.2020.1791560.

ABTOpBDI

CemeHoBa EneHa BnagumupoBHa
(Poccus, EkatepunHOypr)

KaHgmaat ncruxonormyecknx Hayk, AOLUEeHT kadenpbl
crneunanbHOM Negarornky U cneumanbHOM NCUXOoNoruu,
anpekTtop MHCcTuTyTa cneumnanbHoro obpasoBaHns
Ypanbckuii rocygapCTBeHHbIN negarormyeckuin yHMBepcuTeT
E-mail: iso.semenova@yandex.ru
ORCID ID: 0009-0007-5690-2686

TpydaHoBa NanuHa KoHcTaHTUHOBHA
(Poccus, EkatepunHOypr)

CrapLumi npenogasaTenb kadenpbl cneunanbHom negarornkm
1 cneumnanbHON ncuxonornm MIHCTuTyTa cneunanbHoro
obpasoBaHus
Ypanbckuii rocygapCTBeHHbIN negarormyeckuin yHMBepcuTeT
E-mail: ya.trufanova-galina@yandex.ru
ORCID ID: 0000-0003-2288-433X

Be3pnetko Cepren HukonaeBuy
(Poccus, EkatepunHGypr)

KaHompat negarornyeckunx Hayk, OOUEHT kadeapbl noronegum
M KNUHUKN ON30HTOreHe3a NHCTUTyTa cneynansHoro
obpasoBaHus
Ypanbckuii rocygapCTBeHHbIN negarormyeckuin yHMBepcuTeT
E-mail: s.n.bezdetko@mail.ru
ORCID ID: 0000-0003-2626-9799

Bknapg aBTopoB

CemeHoBa E. B.: koHUenTyanusauusi, cosgaHve pykonucu u
€€ pefakTnpoBaHue, pyKoOBOACTBO MCCreAoBaHNEM
TpydhaHoBa I. K.: Bepudukaumsa gaHHbIX, cosgaHme

YepHOBWKa PYKOMUCU, MPOBEAEHME NCCINEA0BaHNS
Bes3petko C. H.: cosgaHue pykonucu un eé
penakTMpoBaHve

© CewmeHoBa E. B., TpycaHosa I K., Besgetko C. H., 2025

ABTOpbI 3as8BMAI0T [o]¢) OTCYTCTBUU KOHprMKTa MHTEPECOB

352

Authors

Elena V. Semenova
(Russia, Yekaterinburg)

Cand. Sci. (Psychol.), Associate Professor of the Department
of Special Pedagogy and Special Psychology,
Director of the Institute of Special Education
Ural State Pedagogical University
E-mail: iso.semenova@yandex.ru
ORCID ID: 0009-0007-5690-2686

Galina K. Trufanova
(Russia, Yekaterinburg)
Senior lecturer of the Department of Special Pedagogy and
Special Psychology,
Institute of Special Education
Ural State Pedagogical University
E-mail: ya.trufanova-galina@yandex.ru
ORCID ID: 0000-0003-2288-433X

Sergey N. Bezdetko
(Russia, Yekaterinburg)

Cand. Sci. (Educ.), Associate Professor of the Department of
Speech Therapy and Clinic of Dysontogenesis,
Institute of Special Education
Ural State Pedagogical University
E-mail: s.n.bezdetko@mail.ru
ORCID ID: 0000-0003-2626-9799

Author’s contribution

Elena V. Semenova: Conceptualization,
Writing - Review & Editing, Supervision
Galina K. Trufanova: Validation, Writing - Original Draft,
Investigation
Sergey N. Bezdetko: Writing - Review & Editing

© Elena V. Semenova, Galina K. Trufanova,
Sergey N. Bezdetko, 2025

The author’s declared no conficts of interest



