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TexHonorusi HernpepbIBHOIro CONMPOBOXAEHUA ThIOTOPOM
npodeccuoHanbLHOro camoornpeaeneHusi ooy4yaroLmnxcs

B. A. JABbIAEHKO, C. B. HEBPOBCKAA

AHHOTALUUA

BeedeHue. Ons COXpaHeHunA KOHKypeHTOCHOCO6HOCTM Ha PblHKE Tpyaa, agantauum K 6bICprIM N3MEHEHNAM
n Ond NIMYHOCTHOIO poCTa rpaxaaH, MexayHapoaHbIM coo0LLEecTBOM yTBEpXOAeHa KoHuenuna noCToAHHOIo
ﬂpM06peTeHMﬂ HOBbIX 3HAHUI U Pa3BUTUA HAaBbIKOB, HE OrpaHN4YnBadACb paMkKaMmn cbopmaanoro 06p830BaHVI$-|.
CDyHKLI,VII/I neaaroroB, CoOXpaHAa porib Opl'aHM3aLl,I/IOHHOl7I OEeATENIbHOCTU, pacCLUUNpATCA OT TpaAULIMOHHOIoO
06y‘-IeHI/IH N BOCMUTAHUA K HOBbIM POJSiIAM KOHCYIbTaHTa, HaCTaBHUKaA, TbHOTOPA. YTBepx(,qaromﬂ HOBbIE
neagarornyeckune no3nuunn, HanpasrneHHble, B TOM 4ucre, Ha NomMollb O6y‘-IaPOLLI,I/IMCﬂ B 6bICTp0 MeHALwemMca
npon3BoacTBEHHOM MUpeE.

Llenb uccnedosaHus: paspaboTka TEXHONOrMW HEMPEPbLIBHOTO COMPOBOXAEHWUS  ThHOTOPOM
npodeccnoHanbHOro caMmoonpeaeneHns oby4aroLLmMXcsi B YPOBHSAX obLuero obpasoBaHus.

Mamepuanbl u Memoosil. MaTepmanom nccnenoBaHua nocnyxunin  UCTOYMHUKK, pacKpbiBawouwne
HOPMAaTMBHO-MPaBOBYH OCHOBY U CYLLUECTBYHLLYIO MPaKTUKY npod)opvleHTMpyrou.l,eﬁ pa60TbI. Vcnonb3oBaHbl
CTaTb aBTOPUTETHbLIX n3gaHum nepmo,qwquKon neyatu, martepuarbl Hay4YHbIX KOHCbepeHLI,I/IIh. rlpl/IMeHeHbI
METOAbl aHalnna3a nuteparypbl 1 MoAennposaHue.

Pe3ynbmamsbi. OnucaHa TEXHOMOrUsi TbOTOPCKOrO COMPOBOXAEHUS, MpeacTaBnswowas cobon
KOMMSIEKC KOMMOHEHTOB, CUCTEMHO MPUMEHSAEMbIX AN OOCTUXKEHUS MPEesonpeneNieHHblX pesynbTatoB B
npodeccrmoHanbHOM camoonpegeneHun obydatowmxcs. PaspaboTaHbl Mogenb OesiTeNbHOCTM TbTOPA,
conpoBoXaatoLLero npodeccnoHanbHoe camoornpegeneHme obyyarolmxcs B o6pasoBaTenbHOM npoLecce
yypexaeHuii obLiero obpasoBaHMs OT OOLUKOMBHOMO A0 cpeaHero obLiero, ¢ NepcrneKkTUBOW MPOANEHUs B
yypexaeHusix npogeccrmoHanbHoro 06pa3oBaHusi, a Takke anropuTM TbIOTOPCKON paboThl, peanvayemMblii Ha
KaXkgoM 13 06LeobpasoBaTefibHbIX YPOBHEN.

3aksoyeHue. MNpeanaraemasi TeEXHoONorusi cnocobHa BHECTM BKINag B peanvsaumio 3agad MHavMBmayanusaumm
00y4YeHNss B ydpexaeHusix obLiero obpasoBaHus. A Takke COOENCTBOBaTb KyNbTUBMPOBAHUIO TaKUX
NIMYHOCTHBIX Ka4YecCTB Kak CaMOCTOATENbHOCTb M OTBETCTBEHHOCTb Y MOJSOAbIX MHOAei, BXOAALMX B MUP
npodeccrmoHanbHoro Tpyaa.
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Technology of Continuous Tutor Support for Students’
Professional Self-Determination

V. A. DAVYDENKQO, S. V. CHEBROVSKAYA

ABSTRACT

Introduction. To maintain competitiveness in the labor market, adapt to rapid changes, and foster personal
growth, the international community has endorsed the concept of lifelong learning, emphasizing continuous
acquisition of new knowledge and skills beyond the limits of formal education. While retaining their
organizational functions, educators’ roles are expanding from traditional teaching and upbringing toward new
functions as consultants, mentors, and tutors. New pedagogical positions are being established, including
assisting students in navigating a rapidly changing professional environment.

Research Objective: To develop a technology for continuous tutor support of students’ professional self-
determination across general education levels.

Materials and Methods. The study draws on sources outlining the legal and regulatory framework and
current practices in career guidance. Articles from reputable periodicals and conference materials were used.
Literature analysis and modeling methods were applied.

Results. The study describes a tutor support technology, consisting of an integrated set of components
systematically applied to achieve predetermined outcomes in students’ professional self-determination.
A model of tutor activity is developed, supporting students’ professional self-determination throughout
the educational process in general education (preschool through secondary) with potential extension to
vocational education institutions. An algorithm of tutor work is also proposed, to be implemented at each
general education level.

Conclusion. The proposed technology can contribute to the implementation of individualized learning in
general education institutions and promote the development of personal qualities such as independence and
responsibility in young people entering the professional workforce.
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INTRODUCTION

The United Nations General Assembly’s global plan to ensure that every citizen has the right to
a prosperous future envisions that all member states strive to achieve the goals set forth in the
Sustainable Development Agenda. There are seventeen such goals. According to the fourth goal (SDG
4), “Quality Education for All Throughout Life”, every citizen should have the opportunity to acquire
competitiveness in some field of employment through the development of vocational and technical
skills [1]. The importance of achieving this goal is confirmed by the direct influence of education on
the implementation of subsequent Sustainable Development Goals. For example, it contributes to
economic well-being, financial growth, and access to decent work (SDG 8), reduces inequality within
countries (SDG 10), and strengthens mechanisms for activating work at various levels of partnerships
aiming to meet people’s needs (SDG 17) [2].

Prosperity, employability, and a sustainable future require that each citizen master a profession,
a process that unfolds throughout life through education at all levels. However, quality education
is impossible without pedagogical support. This support must come not only from subject teachers
(whose primary function is to prepare students to master the curriculum, or at minimum, the
fundamentals of a given branch of knowledge) but also from specialists in related fields: social
educators, educational psychologists, career guidance experts, and other social service professionals
[3]. Such support is viewed not as a one-off situational intervention, but as continuous assistance
built on the principles of inter-level continuity, individualized learning, and recognition of the
individual moving toward their professional future [4]. In other words, there arises the need to
develop a targeted, long-term, and structured system of support for students’ professional self-
determination provided by a specialist trained specifically for this purpose - certain technology.

Experience in applying such technologies exists in international educational practice. For instance,
the need to maintain strict sequencing (technology) in learning — from topic assessments to learning
outcomes - is discussed in the study by J. Chevalére and colleagues [5]. The use of technology
to support students’ educational needs in institutions is demonstrated in a collective study by
A. Mohammed and associates [6]. Step-by-step guidance in decision-making by older adults is
described in the work of H.S. Lee, R.A. Mudar, and W.A. Rogers [7]. A review of assistive technologies
supporting children with neurodevelopmental disorders is presented in a joint publication by scholars
from Italy, the USA, Australia, and Singapore [8]. The role of technology as a targeted career
intervention program for preparing high school students for career choice is explored in the work of T.
Babarovic and colleagues [9].

International practice also offers examples of implementing educational technologies with the
involvement of various social service specialists (social agents): tutors, mentors, school counselors,
and others. Examples include assisting students in mastering courses through collaborative
learning [10], peer tutoring [11], online tutoring [12], and peer mentorship in schools [13] and
extracurricular institutions [14]. P. Irwin and colleagues demonstrate the impact of embedded
support from educational staff on the adaptation of newly enrolled students [15]. K.J. Topping
proposes a model of intergenerational mentoring [16]. Multiple research teams have studied the role
of school counselors in developing students’ academic success [17].

Particular attention is given to the continuity of support for youth in their professional
development. For example, M.T. Molekoa and colleagues describe the duration-specific aspects of
career guidance provided by teachers in full-cycle schools [18]. The involvement of practitioners
and vocational training masters in school career guidance activities is discussed in the article
by S.0. Chukwuedo, I.M. Onwusuru, and N.M. Agbo [19]. The impact of school specialists with
diverse profiles on the effectiveness of students’ career orientation is examined in the study by L.
Hearne and S. Neary [20].

Proposals have been made in favor of early career guidance for preschool children [21] and
integrating compulsory school education with simultaneous immersion in professional experience
[22]. It is suggested to establish continuity between educational institutions and employers, involving
collaboration among school teachers, vocational educators, and industry representatives [23], as well
as developing a comprehensive system of career guidance services at least at the regional level [24].
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The Russian Federation is an active supporter of UN initiatives in the field of education. In
accordance with the Presidential Decree On National Development Goals of the Russian Federation
until 2030 and prospects through 2036, as well as national projects Youth and Children and
Personnel, and through initiatives such as Professional Training, Leading Schools, and Education
for the Labor Market, the Russian education system aims to create comprehensive conditions for
students’ professional self-determination at all stages up to employment. A priority in this direction
is ensuring equal opportunities for children with disabilities and special educational needs (including
gifted children). All career guidance activities are aimed at enabling students to make timely and
informed choices regarding professions that will allow them to succeed in modern socio-economic
conditions and be in demand at the municipal, regional, and national levels.

By 2030, a key task is the formation and maintenance of an effective national system designed
for the comprehensive identification, support, and development of each student’s talents.
This system is intended to facilitate personal self-determination, conscious career choice, and
professional self-realization. In implementation of the Presidential Decree, educational institutions
are already conducting measures such as early career guidance in kindergartens and primary
schools, and introducing a unified career guidance model (the so-called professional minimum) for
middle school students. Special attention is paid to the involvement of students with disabilities
in all forms of these activities using an inclusive approach. Key projects in this area include the
Abilympics championship [25].

At the same time, according to the Interdepartmental Working Group of the Government of the
Russian Federation for responding to the labor market situation, over 1.6 million people graduated
from universities and colleges in 2024. Approximately 823,000 students completed bachelor’s,
specialist, and master’s programs, of whom 68% of bachelor’s and specialist program graduates, and
84% of master’s program graduates, were employed. Around 860,000 students completed secondary
vocational education programs, with 66% employed. These figures include those registered as self-
employed or individual entrepreneurs [26].

Khabarovsk Krai is among the regions with the highest proportion of employed graduates from
secondary vocational education institutions (58%). At the same time, data from Khabarovsk Krai
indicate that many graduates encounter difficulties in finding employment within the first year
after obtaining their qualifications. For example, according to the regional employment and labor
placement center, in 2023 and 2024, 104 and 81 secondary vocational education (SVE) graduates,
respectively, sought assistance from the center immediately after graduation. From higher
education institutions, 29 and 18 graduates, respectively, required support. This trend is particularly
pronounced among youth with disabilities [27]. During 2021-2022, 298 young people with disabilities
completed programs at the region’s SVE institutions. By autumn 2023, 225 of them (54.6% of all
young specialists seeking assistance from the employment service) already required support in
job search. The types of assistance most in demand were: career guidance activities provided to
136 individuals (60.4%); psychological support received by 36 young people (16%); and social
adaptation services in the labor market utilized by 34 individuals (15.1%) [28].

Contemporary research on students’ readiness for professional self-determination highlights a
complex of systemic issues. These include insufficient cooperation among supporting specialists,
disruption in the continuity of educational stages regarding career path development, low parental
involvement, and the formal approach of teachers in implementing career guidance “minimum?”
programs. A significant obstacle is the lack of targeted training for teachers in career guidance
activities and their limited time resources, which is especially acute when working with students with
special educational needs [29].

Analysis shows that, despite long-term systematic work on career guidance in schools, graduates’
professional trajectories remain insufficiently effective. Traditional forms of this activity demonstrate
limited results, indicating the need for new approaches to preparing students for successful
professional life. The study aimed to develop a technology for continuous support of students’
professional self-determination by a purposefully trained specialist - a tutor.
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MATERIALS AND METHODS

The materials for this study primarily included the legal and regulatory framework governing
career guidance activities in the general education system, as well as a synthesis of Russian and
international experience in assisting students with professional pathway selection. The theoretical
basis of the study consisted of normative documents, including the UN Sustainable Development
Agenda, the Presidential Decree of the Russian Federation On National Development Goals of
the Russian Federation, Federal State Educational Standards (FSES) for general education, and
methodological recommendations on career guidance minimum programs. Scientific sources
included publications in reputable domestic and international journals (Herald of Volgograd State
Pedagogical University, Bulletin of Perm State Humanitarian and Pedagogical University, Education
and Information Technologies, International Journal of Educational and Career Guidance), conference
materials, and systematic reviews.

RESULTS

Analysis of the materials allowed the identification and synthesis of the specifics of the
pedagogical staff’'s work in implementing career guidance programs. This pedagogical activity is
regulated by Federal State Educational Standards (FSES), implemented within the framework of
main educational programs (MEP) and upbringing programs, and coordinated according to the
Unified Career Guidance Model (UCGM).

The collected information formed the basis for developing a sequence of assistance to students
in constructing a personal trajectory toward their professional future by a teacher adopting a new
professional role — a tutor. In other words, this constitutes a tutor-based technology for supporting
students’ professional self-determination at the preschool, primary, basic, and secondary general
education levels. A generalized model of tutor activity integrated into the educational process of
institutions is illustrated in Figure 1 (see Fig. 1).
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Figure 1 Model of Tutor Activity in General Education Institutions for Supporting Students’
Professional Self-Determination

Figure translation:

top line: Pre-professional period; Proto-fessional preparatory period; Professional period
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second line: FAMILY UPBRINGING; FORMATION OF KNOWLEDGE/SKILLS IN LEARNERS BY
EDUCATORS, SUBJECT TEACHERS IN ACCORDANCE WITH THE MAIN EDUCATIONAL PROGRAM

ovals: family environment 0-3 years,; preschool education 3-7 years; primary general education
7-11 years; basic general education 11-16 years; secondary general education 17-18 years;
secondary vocational education 19-...; higher education 19-...

columns: basic psychological, cognitive, social, and personal introductions to work and self-care;
appearance of a work image; formation of a professional community; verification of the image of a
suitable variant for a professional destiny and choice of an educational institution; approbation of the
specialization image

last line: MENTORING BY A TUTOR FOR THE PROFESSIONAL SELF-DETERMINATION OF STUDENTS

As illustrated in the figure, student professionalization can be divided into three periods: pre-
professional, proto-professional, and professional. Purposeful tutor support for students’ professional
self-determination, as subjects of professional labor, begins in kindergarten, continues through
school, and gradually transitions to obtaining a profession in secondary vocational education
institutions and universities. The latter stage remains a topic for future exploration. Below, we outline
the main principles of tutor activity according to the stated research objective.

Following the approach of G.K. Selevko, the support technology is conceived as a designed system
that integrates all components of the pedagogical process. Organized within a temporal and spatial
continuum, this system aims to achieve predetermined outcomes. Its key components include the
participants in educational relationships and the organizations delivering educational activities.

The former group comprises students, their parents/legal guardians, and educational staff (subject
teachers, educational psychologists, speech therapists, social educators, and specialists working
with various categories of students). The latter group includes educational institutions and research
organizations, social service providers, and other social agents (individual entrepreneurs, vocational
training masters, enterprise representatives).

Like any pedagogical process, tutor work is structured around several core components: mission,
goals, objectives, principles, as well as forms, methods, tools, and outcomes. In the context of
tutoring, each component has its specific characteristics.

The mission of tutor support for students’ professional self-determination is to fulfill FSES
requirements by ensuring that every student (including those with disabilities and gifted students) as
the opportunity for conscious professional path selection.

The goal of tutoring is to promote the development of students’ capacities for independent
acquisition of new knowledge and skills, self-development, and self-improvement through active
engagement with new social experiences.

The objectives of tutoring are twofold: first, to organize an educational environment that enables
students of all categories to pursue individualized educational pathways/projects according to
their personal needs, abilities, interests, and characteristics; second, to provide organizational and
methodological support for the implementation of these individualized pathways and projects.

The principles of support include: inter-level continuity, ensuring sequential and cyclical
progression of support at each stage of student development; individualized learning, implemented
through clear goal orientation, systematization, variability, and flexibility of methods; and
comprehensive consideration of students’ individual and personal characteristics, emphasizing
advisory rather than directive guidance from specialists.

Tutor support is implemented using a variety of forms. These primarily include group formats:
scenario-based role-playing and didactic games, educational seminars (tutorials) including
sessions for parents, as well as educational events, workshops, webinars, and excursions. The
tutor’s key instruments remain individual consultations conducted on request. Their classification
depends on the task, stage, and goal of interaction. Consultations may be introductory, thematic,
working, analytical, or final.
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Tools and resources for tutor support include primarily scenario-based role-playing and didactic
games, mapping, portfolio compilation, and the tutor’s diary. Career guidance resources include
exhibitions, excursions, presentations, open days, and more. Career information tools encompass
reference literature, informational materials, educational films, etc. Career adaptation resources
include professional trials, masterclasses, and training sessions.

Methods of support include a combination of psychopedagogical diagnostics, organization of
practice-oriented activities, and active and interactive learning techniques. Applied methods comprise
case studies (analyzing existing and creating new practical situations), project-based approaches
(e.g., portfolio creation and optimization of personal life space), debates, analytical techniques,
self-reflection, and elements of independent work. A central strategy in tutoring is targeted work
with questions, whose content evolves according to the stage of professional development. In the
pre-professional period, the focus is on fostering cognitive activity. In the proto-professional period,
questions primarily aim at refining and developing the “self-project”, designing and analyzing the
individual development trajectory, planning the route, and implementing it via an individualized
program as an indicator of conscious self-determination.

The ultimate outcome of tutoring is the formation of a student’s authorial approach to career
planning and an individual vision of their professional future. A graduate of tutor-supported guidance
becomes an agent of their own choices: they independently manage their career self-determination
process, set goals, make conscious and responsible decisions, locate and critically evaluate
information, and organize an effective system for work and personal space. Intermediate outcomes
(results at each educational level or age stage) are presented in our other publications.

The typical algorithm of tutor activity includes the following:

* Establish contact with the tutee (and their parents/legal guardians, if necessary);

* Receive the request for support;

* Determine the tutee’s individual route to achieving their goal based on the request;

* Build the tutee’s individual development trajectory;

* Develop an individualized educational program to address shortfalls and achieve the tutee’s goal;
* Implement educational events;

* Analyze results.

The tutor’s algorithm remains fundamentally the same across all educational levels, with minor
adaptations depending on the tutee’s age or category (giftedness, disabilities, etc.). In other words,
tutor support is cyclical - the same action algorithm applies at each educational stage. The algorithm
is conveniently illustrated in Figure 2 (see Fig. 2).
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Figure 2 Algorithm of Tutor Activities in Supporting the Professional Self-Determination of the Tutee
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Figure translation:

K -C; 3-R; NOM - IEM (mappig),; NOT - IET (history, diagnostics); MOl — IEP (social agents);
OC - EE (educational environment); A — A (portfolio)

As the figure shows, the tutor’s activity begins with establishing contact (C). At the initial stage of
guidance, it is crucial to create a positive atmosphere and psychological comfort for the tutee. This
helps establish productive interaction and fosters readiness for further cooperation. Thus, the tutor’s
first task is to develop and sustain the tutee’s motivation for self-directed learning.

The next step is receiving a request (R) - clarifying information regarding the tutee’s expressed
interest. The main tool at this stage is personal resource mapping, which makes it possible to
assemble and structure the tutee’s individual resource profile. The distinctive features of such map
include: symbols to represent various objects; orientation, showing the direction and distance of
objects relative to the center or to one another; and a scale, indicating the degree of reduction of
objects while preserving proportionality. Thanks to these properties, the map enables the tutee to
view themselves and their actions in a new context, to evaluate the partiality of their actions in
relation to the whole, and to understand the specifics of their own activity within a broader system.

Once all intermediate points and goals on the path have been identified, the next stage is
diagnosing the tutee’s learning gaps, leading to the construction of an Individual Educational
Trajectory (IET). The main tools here are anamnesis and diagnostic assessments carried out by
the tutor. Examining the tutee’s life history, consulting characteristics from related specialists,
analyzing performance in academic subjects, as well as evaluating the development of key structural
components of professional self-determination (motivational, foundational, operational, and
communicative), makes it possible to design an Individual Educational Program (IEP) that accounts
for all conditions necessary to fulfill the request.

The tutee then proceeds to independently implement the IEP through participation in all planned
activities, that is, through educational events (EE). In this interpretation, an educational event is
a pedagogical tool initiated by the tutor. Its purpose is to objectify the process by which the tutee
designs their professional pathway, and to transform this process into educational content. The
impact of such events is twofold. On the one hand, the tutee acquires competencies for productive,
independent action. On the other, the tutor gains the opportunity to move learning beyond formal
procedures toward achieving personalized and meaningful educational outcomes. A particular
function of the tutor at this stage is, as needed, to arrange interaction and communication between
the tutee and social agents or beneficiaries.

The cycle concludes with analysis/reflection (A) on the completed pathway, aiming to obtain
feedback on the results achieved and to make any necessary adjustments. At this stage, the
feasibility of continuing the search for information along the given parameters (request and route) is
assessed, or a rationale for shifting to a new search strategy is provided.

In cases where comprehensive support by a single tutor is difficult to organize within one
educational institution (for example, if different tutors work at each educational level), the tutor’s
activity at the next level begins once again with establishing contact (C). Ideally, however, one
tutor would accompany the tutee (as a future subject of professional activity) across all periods:
pre-professional, pre-vocational, and vocational. In this context, maintaining a tutor’s diary and a
universal portfolio by the tutee becomes especially important.

Thus, tutor support represents a comprehensive process covering the entire path of forming an
individualized educational program: from identifying and developing a child’s cognitive interests in
preschool, through research and project activities, to providing consultative support in choosing and
mastering professional education programs.

A mandatory condition of this technology is maintaining personal portfolios by both the tutor
and, whenever possible, the tutee. Ideally, the portfolio is updated at the completion of each action
in the cycle, regardless of the educational level. The tutor may keep a portfolio over several years,
recording reflections on the tutee, the tools and methods applied, and their effectiveness. The
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tutee (with the exception of preschoolers and the earliest primary grades) accumulates material by
tracking the key points of their educational trajectory, structuring and modifying it over time.

The limited format of this article does not allow for a detailed presentation of the specifics of tutor
support at each level of education; these materials will be presented in future publications.

DISCUSSION

The research findings were presented at the international scientific-practical conference
Supporting Personal Self-Development in the Context of the Family and Educational Organization,
within the section From Self-Determination to Self-Development: The Trajectory of Continuous
Professionalization, held in October 2024 at Pacific State University (Khabarovsk). Participants in the
section agreed on a common understanding of professional self-determination as a process in which
the individual, acting as an active subject, makes a series of choices that define their professional
stance and, consequently, their trajectory. This process unfolds in dialectical interaction with the
objective reality of the external world and the social environment. Within this framework, special
emphasis was placed on the role of reflection in enabling the subject to become aware of themselves,
their past experiences, the present moment, and their vision of the future. These conclusions are
consistent with the findings of international scholars V. Duprez, L. Haerens, A.V. Hecke [30] and S.
Odem, K. Kellett, K. Whalen [31].

In this context, tutor support is understood as a specialist’s activity in creating the conditions
under which the tutee is able to make an independent and optimal decision about their professional
future. The aim of such support is to help the learner recognize their personal role in career choice
and construction, while also teaching them to independently plan and carry out steps toward the
chosen profession. The central principle is that responsibility for the choice lies with the tutee; the
specialist merely enables them to assume that responsibility. This approach aligns with the position
of T.M. Kovaleva and her research team, who provided the theoretical foundation for tutoring within
the education system as a whole [32]. Tutoring here is structured according to the principles of open
education in an anthropological context. The core idea is to create an environment that consolidates
all the resources necessary for the learner’s individual educational route, enabling them to form a
conscious request regarding the content and format of their education, to define personal educational
goals and priorities, to design methods of self-learning, and ultimately to develop an individual
educational program, thereby independently constructing their experience of self-formation.

Distinctive features of tutor support for professional self-determination include situations of choice
uncertainty and an abundant environment. Situations of uncertainty are treated as a necessary
resource: a space of possibilities in which personal interest emerges. Interaction is based not on
rigid external prescriptions but on agreements and norms co-developed by the tutor and the tutee.
An abundant environment, meanwhile, is a deliberately constructed space (informational, social,
cultural) in which the number of opportunities consciously exceeds necessity, thus ensuring the
learner has genuine options. The key result of such work is the “advancement” of interest - from the
passive stance of "I am interested” toward active engagement: carrying out an educational project,
shaping one’s own trajectory, and adopting a reflective professional stance.

At the same time, our study showed that, unlike the framework presented by other authors
[33], the tutor organizes the tutee’s work according to the vector “present-future-past-future”.
The “present-future” segment is structured at the moment the request is received. The “past” is
considered in terms of the individual educational trajectory (IET) - the traces of the subject’s earlier
path of professionalization. The tutor’s work with the IET involves joint reflection with the tutee on
prior educational steps, accumulated “career practice” (realized trials and projects), and identified
deficits, with subsequent re-evaluation in the context of the present state, plans, and intentions
forming the basis of the request. The tutor’s efforts are directed toward supporting the learner in
choosing means that foster the development of mental functions necessary for understanding their
own resources and for formulating possible versions of their educational future. It is at this stage
that the design of the individual educational program (IEP) also begins. Work on the IEP corresponds
to the “future” segment of the vector: the tutor creates conditions and mobilizes specific resources
to help the tutee become aware of their goals, clarify their intentions, and build further educational
steps through analysis of images and trends of the future. These findings correspond to those of
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other scholars [34], who stress the critical importance of event formats, that is, educational events
that allow the tutee to “discover themselves” in the horizons of the future.

Regarding the technologization of professional self-determination support, our results resonate
with the findings of T.S. Dorokhova [35] and L.R. Salavatulina [36], along with their respective
research groups, in working with both delinquent adolescents and academically successful students
in specialized classes. However, our results did not confirm those of studies focused on supporting
students with disabilities [37], specifically in terms of the sequence of forming the structural
components of professional self-determination. For neurotypical learners, interests and motivation
for future professional activity emerge first, followed by reflection on psychophysical attributes
relative to the requirements of the chosen profession, and then work on strengthening or developing
those attributes. For learners with disabilities, by contrast, the effectiveness of professional self-
determination depends primarily on their awareness of their own psychophysical resources and their
capacity to work with them. Nevertheless, the observed divergences do not contradict the overall
technology of support: all components of the technology and the algorithm of actions are upheld, and
the methods and instruments have proven both in demand and effective.

As for tutoring technologies across different educational levels, our findings are consistent with
those of prior research involving preschool children [38], primary school pupils [39], adolescents
[40], and high school students [41]. We share the view of these authors on the value of early career
guidance, the dependence of professionalization quality on conditions for developing learner agency,
and the importance of continuity of tutor support across levels of education.

The algorithm for tutor support in professional self-determination confirms the stages described
in theory [42]. Establishing contact and formulating the request correspond to the first, orientation-
diagnostic stage of support theory. At this stage, the tutor and the learner (tutee) become
acquainted. The tutee explains how their interest in a subject first arose. The tutor’s task is to
understand the learner’s educational goals, interests, aptitudes, and plans for the future, taking into
account their age.

The development of an individual educational trajectory and program corresponds to the design
stage. At this point, the tutee compiles a thematic portfolio that includes: a historical overview
of the chosen topic, their previous work, a list of useful resources, a plan of further actions, and
an inventory of the necessary equipment. The tutor’s task here is to provide consultations, help
formulate questions, and support the tutee’s independence in finding a unique approach to studying
the selected topic.

Participation in educational events marks the implementation stage. At this stage, a real project is
carried out, a presentation portfolio is assembled, and the obtained results are presented.

The final stage, the analytical stage, is self-explanatory. Its key element is the organization of
reflection (individual or collective), intended to provide each tutee with detailed feedback from the
tutor. The process concludes with planning for future activities: recording preferences regarding
subject matter and material format (individual or group), as well as defining the personal role of each
participant in the next phase of work.

CONCLUSION

Thus, tutor-supported guidance for students’ professional self-determination as a technology
is purposeful, feasible, in demand, and holds potential for implementation within the general
education system. At present, such guidance develops at each individual level of education, which
does not fully realize its potential. Centralized support from educational authorities is required. A
promising area for further research is the study of continuity in tutor guidance across general and
vocational education institutions.

This approach will provide the educational community with the opportunity to address the
challenges of individualization across all age levels. Comprehensive tutor-supported guidance for
professional self-determination will cultivate independence and responsibility in each student, develop
skills in decision-making and resource utilization for constructing a personal educational path toward
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their professional future, and foster the internal readiness to consciously plan, adjust, and implement
their personal development.
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