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CoumnanbHbIN 3aKa3 Ha bopMUpoBaHUe NpPocoUnaribHOCTH
POCCUMUCKMUX CTYAEHTOB COLUMOHOMMNYECKMX HanpaBrneHnmn
NOArOTOBKU: OT JIMYHOCTHbIX Ka4ecTB

K npoceccCoHarnbHbIM KOMMNETeHUNAM

K. B. KO3J10B, E. N. EPOLWLEHKOBA, 1. ®. NCAEB

AHHOTALIUA

BeedeHue. AkTyanbHOCTb obpalleHus kK npobrneme opMMpOoBaHUS MPOCoLMarbHbIX YCTAaHOBOK MOBEAEHWS CTyAEeHYeCcKoMn
MOIOAEXWN CBsi3aHa C HEOOXOAMMOCTbIO FrapMOHMU3ALIMN MEXKITUYHOCTHBLIX OTHOLLEHWI B COBPEMEHHOM POCCUACKOM OOLLECTBE.
Oco6oe BHUMaHWe, yaensieMoe POCCUMINCKUM BbICLLUMM YYeOHbIM 3aBEAEHMSIM, CBA3aHO C TeM, YTO BY30BCKasi cpeda siBrsieTcs
He Tonbko 06pa3oBaTeribHbIM, HO M COLMOKYIBTYPHBIM MPOCTPaHCTBOM, B KOTOPOM OCYLLECTBSIETCS COLMann3aums MONOAEXMN.
VIMEHHO BbIMYCKHWKM By30B, 00yYaBLUMECS HA COLMOHOMMUYECKMX HanpaBlieHUsIX NOAroToBKM, B GyayLueM 1 ByayT ABNATLCS TEM
aKTOpPOM BbICTpanBaHusl 4o6poxenaTenbHbIX OTHOLUEHWI 1 CONMAAPHbLIX LLEHHOCTEN B POCCUMINCKOM OGLLECTBE.

Llenb uccnedosaHusi — vccrnegoBaHue BblpaGOTKM coumanbHOro 3akasa Ha d)OpMI/IpOBaHI/Ie npocounanbHOCTU CTYAEeHTOB
pOCCMVICKVIX BYy30B, OSy‘-IaIOLLI,VIXCFl Ha COLMOHOMUYECKUX HanpaBlieHNUAX NOAroToBKN U €ro HopMmaTtuBHoe OCbOpMJ'IeHVIe.

Mamepuanbl u MemoOdbl. VpeHTndrkaums counanbHOro 3akasa Ha (hOopMMPOBaHME MNPOCOLMANbHOCTU CTYAEHTOB,
0byyaroLLMXCa Ha COLMOHOMUYECKUX HaMpaBMneHWsIX MOATOTOBKU, U €r0 aHanu3 OCYyLLECTBMANacb Ha OCHOBE PAaCCMOTPEHWS
HOPMaTUBHBIX OOKYMEHTOB onpeaenstowmnx TpeboBaHusa K pesynbrataM OCBOEHMS OCHOBHbIX 0OpasoBaTeribHbIX Mporpamm
(obpasoBaTternbHble CTaHAAPTbl) U HOPMAaTUBHbIE AOKYMEHTbI, onpedensiowme TpeboBaHua K KBanudukaumm crneumanucra,
HeobxoaMMON eMy Ans BbIMOMHEHUSI ONpedeneHHon TpyooBow dyHkuMM (NpodbeccroHanbHble ctaHgapTel). Onpenenexve
yKasaHHbIX rpynn [OKYMEHTOB B KayeCTBe WCTOYHMKOBOW OCHOBbI WMCCNEeAoBaHUS MO3BOMSET PacCMOTPETb COLManbHbIv
3aKka3 Kak AByHanpaBfieHHbIA MPOLEeCC C OOHOM CTOPOHbI — OT CMUCTEMbI BbICLLErO NPOdeccuMoHanbHOro obpasoBaHust, U ot
noTeHumanbHbIX paboTogartene — ¢ Apyron.

Pe3ynbmamabl. YCTaHOBMEHO, YTO MPOCOLMAnbHOCTb BXOAUT B YMCIO 6a30BbIX JIMYHOCTHBIX KAYECTB CTYAEHYECKON MOMOAEXMN,
N Ha 3TOW OCHOBE BO3MOXHO (POpMMPOBaHME MpPOCcCOLManbHbIX MPOMECCMOHanbHbIX KOMMETEHUWUA, B MEPBYID oyepenb Y
OyayLwmx cneunanqcToB, KOTOPble MOCBATAT CBOK XM3Hb COLMOHOMMYECKMM npodeccusam. AHanm3 obpasoBaTerfibHbIX
CTaHAAPTOB COLMOHOMUYECKUX HanpaBrneHWn NOATOTOBKM U NMPOeCcCcnoHanbHbIX CTaHAapTOB COLIMOHOMUYECKUX npoddeccui
NO3BONUN BbISABUTb Hanu4me npocoumnanbHOro cerMeHTa B Ux npodeccmorpaMmme.

3aknroyeHue. AHanu3 paboT U HOPMAaTMBHBLIX JOKYMEHTOB, ONpeaensiowmnx TpeGoBaHns K NpodeccroHanbHOM NoaroToBKe
cneuvanvcToB B COLMOHOMUYECKOW cchepe, MO3BONUN caenatb HabrogeHWe o ToM, YTO hopMMpOBaHME MPOCOLMAnbHBLIX
Ka4yecTB CTYAEHTOB SIBMSIETCSI TOMKOW MepeceyeHns notpebHocTen obLiectBa B rapMOHM3ALMN MEKITMYHOCTHBLIX OTHOLLEHWN,
3anpoca rocygapcrtea v NpogeccMoHanbsHOro coobLecTBa Ha NoaroToBKY crneuvanucta, YCnewHo peanuv3yrowero LeHHOCTU
npocoLuarnsHOCTU B CBOEN paboTe.
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Social mandate for forming prosociality in Russian
students of socionomic educational profile:
from personal qualities to professional competencies

K. V. KOZLOV, E. |. EROSHENKOVA, I. F. ISAEV

ABSTRACT

Introduction. The relevance of addressing the problem of forming prosocial attitudes in student behaviour is connected
with the need to harmonise interpersonal relations in modern Russian society. The special attention paid to Russian
higher education institutions is explained by the fact that the university environment is not only an educational but also
a sociocultural space where young people get socialised. It is the graduates of socionomic training profile at higher
education institutions that will become the actors building friendly relations and promoting solidarity values in Russian
society in the future.

The aim of the study is to explore the issues of framing the social mandate for the formation of prosociality in students of
Russian universities majoring in socionomic areas, and its regulatory patternisation.

Materials and methods. The identification of the social mandate for the formation of prosociality in socionomic-profile
students and its analysis was carried out on the basis of the regulatory documents defining the requirements for the
results of mastering the basic educational programmes (educational standards) and the regulatory documents defining
the requirements for a specialist’s qualification necessary for performing a certain job function (professional standards).
The specification of these groups of documents as a source basis for the research makes it possible to consider the
social mandate as a bidirectional process — the system of higher professional education, on the one hand, and potential
employers, on the other hand.

Results. 1t was established that prosociality is one of the basic personal qualities of students; therefore, it is possible
to form prosocial professional competencies on this basis — primarily, in future specialists who will devote their lives to
socionomic professions. The analysis of the educational standards in socionomic training areas as well as the professional
standards in socionomic professions made it possible to reveal a prosocial segment in their job profile diagram.

Conclusion. The analysis of works and regulatory documents defining the requirements for professional training of
socionomic-sphere specialists made it possible to conclude that the formation of students’ prosocial qualities is the point
of intersection of social needs towards the harmonisation of interpersonal relations, and the state’s and professional
community’s mandate to train specialists successfully realising the prosociality values in their work.
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INTRODUCTION

The formation of sociality and corresponding socially significant attitudes in university education
of young people is reflected at the international level in UNESCO’s documents and is considered
a foundation for achieving peace and sustainable development. In confirmation of this, one can
cite the statement of S. Giannini, Deputy of UNESCQ'’s Assistant Director-General for Education:
“Education for Sustainable Development (ESD) plays a pivotal role in empowering individuals with the
knowledge, skills and values necessary to act as catalysts for positive change” [1, p. 8].

In the Russian educational system, the relevance of studying the university segment in the
process of formation of young people’s prosocial behaviour attitudes is connected with the need to
adapt the paradigm of helping behaviour to the conditions of national higher education. It seems
obvious that it is the higher school that is the space for the generation of new - in this case,
prosocial — meanings and their extension to all strata of modern society. Students, while studying
at universities, are in the phase of intensive socialisation associated with mastering professional
competencies and cultivating the related moral and ethical norms of a certain professional
community. Students, being of legal age and having already acquired socialisation skills, not only
can assimilate the prosociality values but also take an active part in the formation of the national
model of prosocial society. They are not only consumers of the helping behaviour ideas but also
prosociality actors — not only in the format of individual action but also within the framework of
public institutions that implement prosocial projects on a voluntary basis.

The scholarly interest in discussing the problem of the development of prosocial professional
education has become consistent in modern Russian psychological and pedagogical discourse. This
represents a reflection of public expectations for the humanisation of higher education [2, p. 828]
(to a greater extent, pedagogical education [3] which, according to some researchers, is “a source of
inspiration for regaining human values” [4]), especially as concerns future specialists working in the
“human-to-human” sphere, i.e., socionomic professional sphere (humanisation of higher education is
also a trend for its areas such as business education [5, p. 544], considering the impact of religious
factors [6, p. 7]).

The scholars who consider the prosociality formation problem in modern education produce
scientific results that point to the connection between the efficient performance of professional duties
by specialists of socionomic professions and the presence of helping personal qualities; therefore,
they propose to directly include the formation of prosocial motivation in job profile diagrams of
socionomic professions.

Such helping personal qualities include, in the first place, empathy, benevolence, social
responsibility, emotional intelligence, tolerance (including in relation to other nations [7, p. 76]),
altruism, compassion, conscientiousness and justice. Scientists also find manifestations of prosocial
qualities in individuals’ human values, environmental friendliness, respect for national traditions, and
loyalty to national and state interests [7, p. 76].

Analysing the materials on different regions of Russia, Russian researchers attempted to assess
the presence of prosociality in students and revealed their readiness to follow helping strategies
when realising professional competencies in the future. For instance, Kalinina’s and Guseva’s study
convincingly demonstrates the need to work on the formation of university students’ prosociality [8, p.
41]. As shown by the survey undertaken by these authors in 2011, 2015-2017 and 2020-2022, the
leading motives in students who mastered socionomic specialties and training areas were associated
with external drivers showing the impact of various factors of the learners’ environment [8, p. 41].

At the same time, the researchers found out that young people show certain progress in the
development of various aspects of prosociality. This process slows down by the end of adolescence
and then is activated after 25-26 years of age [7, p. 76].

Scientists also relate the process of formation of students’ civic position and social activity with
prosocial and personal qualities: “The formation of civic position and social activity is specific of
young people having such individual characteristics as humanism, environmental friendliness and
respect for national traditions. In addition, such young people are more tolerant towards other
nations and show loyalty to national and state interests” [7, p. 76] [7, p. 76]. The same opinion was
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expressed by Lyubtsova describing the value orientations of modern young people in the context of
the formation of prosocial behaviour.

In the course of a large-scale survey exploring the prosocial activity of students held in 2021
and covering universities and colleges of all federal districts of the Russian Federation, national
scholars made an interesting observation: “"The motivation of students’ prosocial activity quite clearly
characterises the extent of actualisation of their prosociality in the regions as one of the important
social processes” [9 p. 12].

Students’ prosocial attitudes and relevant behaviour have been studied by scholars with the
coverage of different training areas. In particular, the survey of pedagogical-profile students from the
universities of Saransk, Ivanovo, Nizhny Novgorod, Astrakhan, St. Petersburg and Leningrad Region,
Moscow and Moscow Region revealed that “the dominant prosocial tendency of future teachers is
manifested in compliant, prompt and anonymous prosocial behaviour; care of others serves as a
predominant value; helping friends characterises their altruistic inclinations” [10, p. 13].

Some studies of prosocial motivation were also undertaken in relation to students of technical
universities. Socially active students of technical universities taking an active part in extracurricular
activities and those of public organisations demonstrate an active life position, interact with other
people, and inspire esteem and sympathy [11, p. 206]. Their value-based worldview is dominated by
universal, personal and social values [11, p. 209].

The problems of the formation of prosocial attitudes are also considered by national researchers
for higher educational establishments in the sphere of emergency response. The survey of prosocial
activity of cadets of Ivanovo Fire and Rescue Academy under the State Fire-Fighting Service of the
Ministry of the Russian Federation for Civil Defence, Emergencies and Elimination of Consequences of
Natural Disasters revealed that “the future firefighters’ dominant prosocial tendency is emergency-
based prosocial behaviour; people’s safety and care for humans are prevailing values; their altruistic
inclinations are based on helping friends and strangers” [12, p. 78].

The national experience of implementing prosocial technologies in the process of education and
character-building is also described in the professional press. For instance, the 2017-2018 study by
Toropov involving Kaliningrad students revealed that the idea of prosocial education is supported by
parents and teachers; moreover, the introduction of social assistance technology made it possible to
record positive dynamics of university students’ prosocial competence [13, p. 98].

In addition, some early works of the authors’ team present the results of exploring the formation
of university students’ prosocial attitudes and behaviours. For instance, earlier, the authors shared
with the scientific community their experience of testing the original course “Introduction to
prosocial pedagogical activity” at Belgorod State National Research University. In addition, the
research conducted among the students of the Pedagogical Institute under Belgorod State National
Research University revealed the presence of 16 prosocial competencies [14, p. 29]. It was shown
that the core of the prosocial model of pedagogical education is formed by several competencies:
regulatory (“ability to manage relationships and conflicts”), affective (“benevolence, beneficence”),
and stimulating (Mability to develop the capabilities of others”) [14, p. 16]. The scientific definition of
“individual’s prosocial attitude” was remastered into the aspect of teachers’ professional competence;
it was proposed to consider prosocial competencies as “inclusive” and able to reconcile the universal
soft skills formed throughout one’s life [15, p. 1] — in practical activity [17, p. 529] and with the help
of active teaching methods [16, p. 122] that are important in professional training [18, p. 424] -
with a high level of interpersonal communicative skills [19, p. 104] tending to self-efficacy [20] and
self-development [21, p. 13]) and general/professional hard skills developed in practical activity [22],
including those developed in the sphere of students’ assistance to teachers [23, p. 879], with regard
for individual skills [24, p. 73] that are innovative in nature [25, p. 103] and are largely based on
digital literacy [26, p. 167]) of future educators in the conditions of higher pedagogical education.

Although the world scientific community has undertaken a lot of studies exploring the formation
of young people’s prosociality, the authors of the present research consider the extent of elaboration
of the addressed issue to be insufficient — as concerns the study of the relevant social mandate and
its regulatory formulation towards the formation of prosociality among Russian university students
mastering socionomic areas.
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The aim of the article is to explore the issues of framing the social mandate for the formation
of prosociality in students of Russian universities studying socionomic areas, and its regulatory
patternisation.

MATERIALS AND METHODS

The methodological basis of the research is grounded on the idea of interdependence of social
needs and due development of the educational system, particularly, higher professional education.
The public need for the harmonisation of interpersonal relations exists, on the one hand, as a
socially declared value, and, on the other hand, as a practical activity of public institutions towards
creating new and optimising the existing social mechanisms regulating social behaviour. The
institutional residents engaged in the verification and documenting of public needs in the sphere of
higher professional education in the Russian Federation are represented by public authorities and
professional associations. In this regard, their activities result in the development of state educational
and professional standards.

The methodological basis of the research is rooted in the principles of the anthropological
approach to exploring the problems of prosocial education development. The principles of pedagogical
anthropology are considered by modern Russian scientists as a core of effective tools for studying
the problems of education, treating the above as a basic property of human existence [27, p. 320].
The present study, with its anthropological orientation at scientific reflection, made it possible to
comprehensively assess the presence of prosociality in students.

The following scientific research methods were used in the work. The textological analysis
of documents made it possible to identify the existence of competencies in the regulatory and
methodological support, to be used for the formation of prosociality in the general education
process of higher school.

The use of the comparison method made it possible to establish the presence of competencies in
the current Russian state standards and professional standards of education, that are related to the
formation of prosociality in future specialists.

The source base of the present study is represented by regulatory methodological documents
setting the state policy of the Russian Federation in the field of higher education - educational
state standards for different levels of training (regulatory socionomic training areas), and
professional standards.

The involved regulatory materials and their analysis made it possible to form wide-ranging
judgements on the existence of a social mandate in Russia for the formation of prosocial
competencies among students of Russian universities.

RESULTS

In Russia, the social mandate for the formation of prosocial attitudes is reflected in the most
general form in the provisions of the federal law “On Education in the Russian Federation” [28].
As is known, it defines the category of “education” as “the activity aimed at the development of
a personality ... in the interests of the individual, the family, the society and the state, for the
formation of students’ patriotism, civic consciousness, respect for the memory of the native land
defenders and the feats of the Heroes of the Fatherland, ... reciprocal respect, careful attitude
towards the cultural heritage and traditions of the multiple nations of the Russian Federation, the
country’s nature and environment” [28]. This law also defines the principles of the state policy in the
field of education. Among them is “the humanistic nature of education in accordance with Russian
traditional spiritual and moral values, the priority of human life and health, rights and freedoms, free
development of the individual; nurturing mutual respect, diligence, civic consciousness, patriotism,
commitment, legal culture, respect for nature and the environment, and rational use of natural
resources” [28]. Obviously, this principle is inherently prosocial.
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This humanistic principle in the aspect of education is enshrined in basic provisions of state
educational standards for socionomic areas of training and professional standards. In particular,
the federal state standard of higher education for the Bachelor’s degree in profile 37.03.01
Psychology assumes the graduates’ achievement of the professional activity goals in remedial,
rehabilitation and counselling areas [29]. The Bachelor’s degree programme should include the
following general professional competencies: psychological intervention (GPC-4. Able to use the
basic forms of psychological assistance for handling specific problems of individuals, population
groups and (or) institutions, including persons with disabilities, and for the organisation of inclusive
education; GPC-5. Able to perform organisational and technical work involving the implementation
of specific measures of preventive, developmental, remedial or rehabilitative nature) [29]. One of
the professional activity areas of graduates who have mastered the Bachelor’s degree programme
in profile 39.03.02 Social Work is, as a matter of fact, prosocial activity, namely, social services and
social protection of the population [30].

The Bachelor’s degree programme in profile 44.03.01 Pedagogical Education provides for the
formation of prosocial competencies in graduates upon successful completion of the programme:
organisation of joint and individual educational and character-building activities, including for learners
with special education needs (GPC-3), creating a due educative environment; spiritual and moral
education of students based on traditional national values (GPC-4); using beneficial psychological
and pedagogical technologies in professional activities that are necessary for the individualisation of
training, development and education, including for students with special education needs (GPC-6) [31].

Graduates of the Bachelor’s degree programme in profiles 44.03.02 Psychological and
Pedagogical Education [32] and 44.03.05 Pedagogical Education (envisaging two training profiles)
should use helping strategies in their professional activity [33]. They should be able to use in
their professional activity, among other general professional competencies, psychological and
pedagogical technologies necessary for the individualisation of training, due development and
character-building, which also concerns students with special educational needs (GPC-6) [33].
This also applies to graduates of the Bachelor’s degree programme in profile 44.03.03 Special
(Defectologic) Education who are supposed to demonstrate the competence of identifying and
managing learning difficulties experienced by students with special education needs (GPC-6) [34]).
The last mentioned competence should be realised as well by graduates of the Bachelor’s degree
programme 44.03.04 in the profile Vocational Training (by area) [35].

As for the schooling level of Master degree graduates, the following training programmes are
envisaged by the current Russian state educational standards specifying the scope of training under
the relevant curricula: 44.04.01 Pedagogical Education [36], 44.04.02 Psychological and Pedagogical
Education [37], 44.04.03 Special (Defectologic) Education [38], 44.04.04 Vocational Education (by
area) [39], which standards are aimed at implementing helping activity strategies.

The presence and maturity of prosocial competencies in prospective specialists seem important
and relevant for potential employers. In the context of the present research, the prosocial
competence requirements for specialists, set by the developers of professional standards for
socionomic professions, can be considered in two aspects. Firstly, they can be treated as “hard
competencies” that characterise the efficiency of specialists who cope with their professional duties
related to interacting with people and helping them. Secondly, they can be regarded as “soft
competencies”: their maturity, shown by socionomic professionals, is deemed to be a necessary
continuation of their professional competencies.

The professional standard of a pedagogue is indicative in this regard: describing the function
“Educational Activity”, it declares, as a labour action, “assistance and support in organising the
activity of students’ self-governing bodies”; moreover, it includes the ability to “protect the learners’
dignity and interests, help children to build necessary skills in conflict situations and/or unfavourable
conditions”. Realising the labour function “"Developing Activities”, the teacher is supposed to perform
in fact two actions. The first one is "Mastering and application of psychological and pedagogical
technologies (inclusive ones among them) necessary for targeted work with different student bodies:
gifted children, socially vulnerable children, children in difficult life situations, migrant children,
orphans, children with special educational needs (autistic children, children with attention deficit
disorder and hyperactive children), children with disabilities, children with deviant behaviour, and
addicted children”. The second one is “Targeted assistance to learners”. The successful realisation of
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these functions is possible with the developed ability to “develop and implement individual education
routes, individual development programmes and individually oriented educational programmes with
regard for the learners’ personal and age-specific characteristics”.

The module “Subject Teaching. Mathematics” contains two positions that can be attributed to
prosocial ones: “assisting in preparing students for the participation in mathematical contests,
competitions, research projects, brain marathons, chess tournaments and student conferences”, and
the ability to “provide assistance to students who have not mastered the necessary material (from
the course of mathematics) - in the form of offered special assignments and individual counselling
(including distance guidance). This also assumes step-by-step control of completion of the assigned
tasks, with resorting to the assistance of other teachers, in particular, tutors, if necessary” [40].

Professional psychologists are required to have an extensive set of prosocial skills. In particular,
the professional standard “Pedagogue-psychologist (psychologist in the sphere of education)” defines
the goal of the professional activity type entitled “Psychological and pedagogical support of the
educational process” as follows: “Psychological and pedagogical assistance to persons with disabilities
experiencing difficulties in mastering basic general education programmes, development and
adaptation, including underage students who are recognised, in cases and in the manner prescribed
by the criminal procedure legislation, as suspects, accused parties or defendants on a criminal case,
or as victims or witnesses of an offence” [41].

When realising the job function “Psychological expertise (assessment) of comfort and safety of
the educational environment”, the teacher-psychologist is supposed to demonstrate the ability to
“develop and implement programmes envisaging psychological support of innovative processes in
the educational organisation, including programmes to support students’ associations and student
self-governance”.

The labour function “Psychological education of training process participants” includes the
realisation of the following labour action: “Informing about the factors hindering personal
development of children, trainees and students and on the measures aimed to provide them with
various types of psychological assistance”.

To perform the labour function “Psychological prevention (professional activity aimed at preserving
and strengthening the learners’ psychological health in the process of education and character-
building at educational organisations)”, a specialist should be able to “plan and organise the work
towards preventing possible problems in students’ mental and personal development, including in
socially vulnerable learners and those facing difficult life situations” and “develop recommendations
for teachers, parents, tutors and other members of educational organisations towards assisting
students in adaptation, pre-crisis and crisis periods” [41].

The job profile diagram of a social-sphere psychologist is also inherently prosocial since it
supposes social and psychological support to the population. The purpose of this type of activity is
defined as “improving people’s mental state, recovering the individuals’ and social groups’ ability to
adapt to life circumstances; prevention and psychological correction of negative social manifestations
in people’s behaviour”.

The skills necessary for the successful achievement of this goal are also prosocial. The realisation
of the labour function “Psychological and socio-psychological support of citizens and social groups”
presupposes the ability “to provide psychological support to people towards helping them to
overcome difficult life situations”. Psychological assistance to families with children and their
socio-psychological support is possible if the specialist can “select effective forms and methods of
psychological assistance to families with children in accordance with the set tasks” and is skilled in
the methods of “individualised psychological assistance to families in difficult life situations”.

Psychological assistance to members of social-sphere institutions and organisations also supposes
the knowledge and skills related to rendering psychological assistance to the staff thereof [42].

Among the school specialists dealing with character-building are the director's advisor on
education and interaction with children’s public associations, social pedagogue, senior youth leader,
organising teacher and tutor; the greatest prosocial segment is represented in the job profile diagram
of a social pedagogue.
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The social pedagogue’s professional activity within the framework of the labour function “Planning
the measures of social and pedagogical support of learners in the process of socialisation” is
possible if the pedagogue has due skills enabling him/her to outline a necessary set of measures for
students’ social and pedagogical support and provide first aid to them. In turn, these skills, when
mature, suppose that the social pedagogue is aware of the forms and methods of the learners’ socio-
pedagogical support in the process of education and in difficult life situations.

The organisation of the learners’ socio-pedagogical support in the process of socialisation
includes: firstly, the skills to “effectuate the measures of socio-pedagogical support to students
in the assimilation of educational programmes”, to “apply pedagogical support technologies for
students’ social initiatives” and “engage in targeted socio-pedagogical support of learners facing
difficult life situations with regard for the specifics of their social problems”; secondly, the knowledge
of mechanisms and technologies of students’ socio-pedagogical support in helping them to master
educational programmes, designing individual routes, in situations of self-identification as well as in
difficult and socially dangerous life situations.

The ability to render organisational, methodological and socio-pedagogical support to students
is coupled in the professional standard with the ability to develop information and methodological
materials for socio-pedagogical support programmes, to provide students with organisational and
pedagogical support in building social relationships and adapting to new life situations; to offer socio-
pedagogical support of orphans and learners left without parental care. These skills in turn are based
on the knowledge of approaches to the methodological support of programmes, mechanisms of
programmatic and methodological social partnership of socialisation institutions, forms and methods
of control, methods of diagnosing and analysing the outcomes of programmes and activities involving
social and pedagogical support of students.

The prosocial component in the job profile diagram of the organising teacher and tutor is realised
through advisory assistance. The organising teacher should be able to “render consultative assistance
to students in terms of self-identification, choice of the sphere of future professional activity” and
“provide pedagogical support of students’ public associations”. For this purpose, he/she should know the
“technologies of students’ pedagogical support in pursuing their individual routes in collective activities”.

The tutor, in the process of pedagogical support of students, including those with disabilities, when
realising individual educational routes and projects, should demonstrate the ability “to secure the

n”

learners’ pedagogical support upon the manifestation of their educational needs and interests”, “to

”

assist students in the formation of their individual educational needs”, “to render advisory support

to students in the process of their professional self-identification”, “to apply pedagogical support
technologies to students upon their development of due individual educational paths and projects”,
“to provide pedagogical support for students’ educational initiatives and the implementation of their
individual projects”. When realising the labour function “Organisation of educational environment

for the realisation by students, including those with disabilities, of individual educational paths

and projects”, the tutor should be able to “assist the family in building the due family educational
environment with a view to support students in mastering individual study plans and adapted
educational programmes” and “render consultative support to students and parents in the creation of

due conditions for mastering individual curricula and adapted educational programmes”.

The pedagogues working in the position of director’s advisor for education and interaction
with children’s public associations and the position of senior youth leader should comply in their
professional activities with the helping paradigm in supporting school self-governance and children’s
public organisations. In particular, the director’s advisor for education and interaction with children’s
public associations should “promote the due functioning of the student self-governance system and
stimulate the development of new forms of student self-governance” and be able to “develop plans
and programmes for organising activities aimed at supporting students in difficult life situations”.

The job duties of the senior youth leader include the realisation of three prosocial labour functions:
“Pedagogical support in the institution of public associations”, “"Pedagogical support of children’s
public associations’ activities” and “"Development of student self-governance on the basis of social
institutions’ social partnership”. The necessary skills required for the successful realisation of the
above functions include: “to provide pedagogical support of children’s initiatives”, “to provide
pedagogical support of learners in the formation of their creative public associations and self-
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governing bodies”, “to provide pedagogical support of students in the process of self-identification
within the framework of collective activity programmes”, “to organise support for children’s social
projects on the basis of the social partnership of socialisation-purpose institutions”, “to promote
support for activities of children’s associations in the society, to motivate specialists of different
profiles to work with children and teenagers”. At the same time, the youth leader needs to know
the theory and methodology of pedagogical support for activities of children’s public organisations,
movements, and associations, as well as the ways of pedagogical support for participation of

volunteers in the development of children’s public organisations [43].

The requirements for pedagogues working in the system of supplementary education also include
a prosocial component. In particular, the professional standard “"Supplementary education teacher”
enshrines the following general/professional prosocial skills: “to use various means of pedagogical
support to students” and “to use various means of pedagogical support for learners experiencing
communication difficulties” [44]. The professional standard “Specialist working with young people”
specifies the following generalised prosocial competencies: “development of mechanisms for targeted
assistance to young people facing difficult life situations and young people in need of special care
from the state” [45].

DISCUSSION

The problem of students’ prosociality falls within the research area of professional educators
(who study its various aspects, including the problem of equality and justice in the issues of
subsequent remuneration of university graduates, with a view to exclude any marginalisation [5, p.
544]. The research gives the essential characteristics of future teachers’ competence model [14, p.
11], such as teamwork, emotional intelligence [17, p. 121], the fundamental role of education in
expanding the opportunities for further employment [18, p. 424]), the role of psychologists (who
consider prosociality in the context of the development of a person’s emotional intelligence) [4],
the relationship between education, religious and moral values [6], the development of a person’s
prosocial attitudes [8, p. 35], as well as the forms of personal activity [10, p. 10], students’
psychological characteristics [11, p. 206]), the role of sociologists (studying the motivation of
prosocial activity) [9, p. 5], technologies of prosocial education [13, p. 98], the efficiency of
interpersonal communication skills for the formation of a friendly atmosphere in a team [25, p. 103],
anthropologisation of approaches to continuing professional education [27, p. 320]). The authors of
numerous studies agree that prosociality is one of the priority values of Russian students; therefore,
the formation of behavioural prosocial attitudes in the student environment can take place on the
basis of a fundamental platform of personal qualities shaped in young people by the time they enter
higher educational establishments [7, p. 79]. National scholars’ research interest in diagnosing
students’ prosocial personal qualities and the process of their formation can be considered one of the
indicators of the need existing in Russian society to harmonise interpersonal relations through the
introduction of a helping paradigm.

The regulatory form of the social mandate is represented in the system of statutory documents
defining the content of education (educational standards) and requirements for the qualification of
a specialist (professional standards). It can be stated, relative to socionomic professions selected as
the subject of the present study, that prosocial qualities in both types of documents are embedded
in the job profile diagram. The presence of the concepts “help” and “support” in the texts of the
educational and professional standards is indicative, as concerns the description of competencies and
labour functions. In this regard, there are grounds to assert that, firstly, there exists a public need for
prosociality and, secondly, one can talk of the state mandate for the inclusion of helping technologies
in the training of socionomic professionals.

CONCLUSION

The problem of harmonisation of interpersonal relations is relevant for modern Russia, and
the search for ways to work it up is in the focus of state authorities, public organisations and
the scientific community. One of the established models of such harmonisation is prosocial. The
successful realisation of this model of social relations is possible only in the presence of prosocial
behaviour attitudes formed in the population of the country.

130



In this regard, higher education institutions can certainly be regarded as actors in this process.
Students represent the human resource that ensures the due transmission of values in everyday
life and subsequent professional activities. As to socionomic professions, they are, in the first
place, a space for the formation of prosociality as a personal quality and, most importantly, as a
professional competence. Commitment to helping another person in this professional field becomes
an ability and a skill enabling one to do this with the best result and with the least damage to the
actor’s psychological health.

The studies by the national authors convincingly testify to the following tendencies: firstly, the
problem of forming prosocial qualities in students of Russian higher education institutions is in
the interdisciplinary field of view; secondly, prosociality is a quality socially approved by modern
Russian students, which enables one to make optimistic forecasts on the prospects of its formation
in the youth environment; thirdly, the above observations indicate the presence of a demand for
prosociality in modern Russian society, primarily, in the higher professional education system. This
demand resonates with the state, educational institutions and the professional community, which,
in turn, points to the existence of a synergistic effect in the process of formation of students’
prosociality. Moreover, as shown by the analysis of educational and professional standards, potential
employers demonstrate a pronounced interest in the presence of prosocial qualities — as a segment
of professional competence - in a specialist working in the socionomic sphere.
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