(‘N
~8 PSEJOURNAL.WORDPRESS.COM

SCIENTIFIC ARTICLE |

Leadership Values of “Ki Hajar Dewantara”:
A Case of Kindergarten Principals in Indonesia
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ABSTRACT

The problem and the aim of the study. Ki Hajar Dewantara’s leadership philosophy offers a culturally grounded framework
for educational leadership in Indonesia. These values emphasize moral role-modeling, collaborative motivation, and supportive
empowerment, aligning closely with contemporary transformational and inclusive leadership theories. This study aims to explore
perspectives, understand implementation, and identify supporting and inhibiting factors in the implementation of Ki Hajar
Dewantara's leadership values by kindergarten principals in Indonesia.

Research methods. This study employed a qualitative case study approach to explore how kindergarten principals in Indonesia
interpret and apply Ki Hajar Dewantara’s leadership values within their daily practices. The participants used were 15 principals
who were selected purposively based on their experience, training background, and active involvement in early childhood
education communities. Data were collected through in-depth interviews, participant observations, and document analysis to
capture the lived experiences and cultural meanings associated with leadership values such as Ing Ngarso Sung Tulodo, Ing
Madyo Mangun Karso, and Tut Wuri Handayani. Thematic analysis was used to process the data, involving open, axial, and
selective coding to identify core categories, while data validity was ensured through triangulation and member checking.

Results. This study found that Ki Hajar Dewantara’s leadership values guide daily leadership practices, from setting examples
through discipline and behavior, to fostering collaboration and supporting teacher autonomy. Five main themes were identified,
with Ing Ngarso Sung Tulodo as the most dominant theme, with 12 occurrences. Ing Madyo Mangun Karso (The Power of Faith)
was found with 10 occurrences, and Tut Wuri Handayani with 9 occurrences. Two other themes that emerged were Local and
Religious Values with 6 occurrences, and Leadership Challenges with 5 occurrences. Thematic coding results show that Ing
Ngarso Sung Tulodo is the most dominant theme, followed by participatory leadership, empowerment, integration of local values,
and leadership challenges. Principals also relate Dewantara’s values to local cultural and religious traditions, enhancing their
acceptance within diverse school communities. However, the lack of formal training based on these philosophical principles
presents a key challenge, as most principals rely on personal or informal learning. The success of value-based leadership
is influenced by school context, including community support and resource availability. When implemented effectively, these
leadership values foster inclusive, ethical, and humanistic school cultures that benefit teachers, students, and parents alike.

Conclusion. This study concludes that Ki Hajar Dewantara’s leadership values — Ing Ngarso Sung Tulodo, Ing Madyo Mangun
Karso, and Tut Wuri Handayani—remain highly relevant and effectively guide kindergarten principals in Indonesia toward
transformative, participative, and ethical leadership. These values positively influence school climate, teacher motivation, and
community trust, especially when integrated with local and religious cultural norms. However, the study also highlights a gap in
professional development, as most principals internalize these values through informal means rather than structured training.
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INTRODUCTION

Recent research highlights the growing urgency of integrating local values into educational
leadership while aligning with international initiatives such as those led by the United Nations.
Educational leadership is seen as a critical driver for systemic reforms [1], not only in local contexts
but also in international education landscapes [2]. The UN, particularly through UNESCO, has
significantly influenced global education policy, promoting inclusive and equitable education as part of
the Sustainable Development Goals [3]. However, aligning these global frameworks with local cultural
and educational needs presents ongoing challenges. Leaders must navigate cultural diversity [4] and
develop strategies for inclusive leadership that respect local values while promoting international-
mindedness, a concept that remains contested in various cultural contexts [5].

Despite these challenges, the integration of local values into educational leadership offers
key opportunities for fostering innovation and educational diplomacy. There is a growing call for
educational leaders to develop inclusive cultures that support both global and local priorities,
contributing to sustainable education systems [6]. Education institutions play a pivotal role by
partnering with international organizations to influence policy [7]and promote culturally relevant
leadership models [8]. Nevertheless, gaps remain in leadership preparation programs, which often
rely on Western-centric models that may not fully address the realities of local communities [9].
Future research should further explore how educational leadership can balance global goals with local
educational philosophies to ensure more equitable and contextually responsive practices.

Education plays a vital role in human resource development, particularly in Indonesia, highlighting
the country's commitment to advancing its human capital. The Indonesian government prioritizes
education as a fundamental vehicle for national development. Tarigan discusses the significance of
educational progress in Indonesia, emphasizing its critical role in individual adaptability during rapid
change and addressing broader societal challenges [10].

The establishment of early childhood education programs, such as kindergartens, is particularly
significant in this context. These institutions focus on managing children’s growth and development,
laying the groundwork for future educational success. The promotion of kindergartens as essential
for human resource development aligns with findings that structured primary education improves the
quality of human resources [11].

Additionally, the impact of educational governance strategies is noteworthy. Research indicates
that the implementation of school-based management significantly enhances educational
quality at the primary level, positively influencing the overall educational landscape in Indonesia
[12]. Education's influence extends beyond individual institutions; it interacts with the Human
Development Index (HDI), with government initiatives in education correlating positively with HDI
improvements [13].

In the digital age, the shift towards online and corporate learning strategies, as explored by
Sudewo and Welly, illustrates the adaptation of educational systems to modern demands, enhancing
human capital in various sectors, including public health and drug control [14]. This shift is crucial for
providing updated competencies necessary in today's rapidly changing environment.

Lastly, the broader social role of education should not be overlooked. Wiwin et al. highlight
that building organizational commitment within educational institutions can enhance employee
performance, leading to improved educational outcomes [15]. This is essential not only for the
development of individual learners but also for the enhancement of overall educational quality, thus
serving as a cornerstone for Indonesia's advancement on the global stage.

The low participation in early childhood education (ECE) in Indonesia presents formidable
challenges to improving the quality of human resources from the onset. Despite government
initiatives promoting various ECE programs and compulsory education policies, a significant number
of children remain unreached by both formal and non-formal educational services. Multiple factors
contribute to this persistent issue, including limited access due to geographic disparities, inadequate
parental awareness regarding the importance of early educational engagement, and a dearth of
qualified educators and facilities in rural areas [16].
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Geographic accessibility is a significant barrier impacting ECE participation, particularly in
underserved regions where educational institutions are fewer and harder to access. The distribution
of ECE institutions, such as the 187,211 Early Childhood Education Programs across Indonesia,
fails to ensure adequate coverage in remote areas, limiting opportunities for many children [17].
Furthermore, the concentration of teachers and educational programs in urban locations exacerbates
the disparities in educational access and quality [18]. The shortage of properly trained educators
also detracts from program effectiveness, as many institutions are unable to meet government-
established professional standards due to financial and logistical constraints [16].

Parental attitudes toward ECE constitute another significant challenge. Many families in rural
or economically disadvantaged areas prioritize immediate economic contributions from children
over educational engagement, viewing ECE as an unnecessary expense rather than a crucial
investment in their child's future [19]. Research indicates that increased parental understanding
of ECE's importance is closely linked to participation rates. For instance, initiatives that enhance
parental awareness regarding the developmental benefits of early education can potentially boost
enrolment significantly [19].

Additionally, socioeconomic factors further complicate the landscape of ECE participation. Families
with lower socioeconomic status often lack the financial means and perceived necessity to invest in early
education, leading to the mindset that adequate child development can occur outside formal learning
environments [20]. This perspective is compounded by insufficient government support and outreach
efforts, which fail to engage or educate communities on the long-term advantages of ECE [18].

Principals play a crucial role in creating a culture of inclusive education within early childhood
settings. This involves acknowledging and responding to the diversity among children and ensuring
that all educational practices align with the principles of "Education for All" [21]. Effective leadership
facilitates a shared vision among staff members, which is vital for fostering high-quality educational
outcomes [22]. By implementing robust management systems, principals can ensure that human
resources are optimized, thereby driving the institution towards achieving its educational goals
[21]. Furthermore, research has shown that when principals empower their staff through trust and
delegation, it enhances administrative performance and overall organizational effectiveness [23].

The concept of distributed leadership has gained prominence in understanding effective practices
in ECE. This model advocates for shared decision-making between leaders and frontline educators,
thus distributing responsibilities and empowering teachers [24]. Such an approach not only motivates
staff but also enables educators to exercise leadership qualities within their classrooms, fostering a
collaborative environment conducive to professional growth and improved student outcomes [25]. For
instance, leadership discussions among educators highlight the interconnectedness of ECEC values
and curriculum, emphasizing that effective leadership must consider the unique contexts in which
these professionals operate [25].

Moreover, effective leadership in ECE is associated with better engagement of all stakeholders,
including educators, parents, and the community, which is critical in supporting children's
development [26]. Principals who embody transformational leadership traits inspire teachers and
staff to enhance their professional practices, thereby improving educational quality [27]. Studies
indicate that enhanced leadership practices lead to significant improvements in teacher retention
rates [28], job satisfaction, and pedagogical practices[27], further indicating the importance of
effective principal leadership in creating a high-performing educational setting [29].

Ki Hajar Dewantara’s educational philosophy provides a foundational understanding of leadership
in the Indonesian educational context, which is deeply intertwined with the country’s cultural
identity and national spirit. Central to Dewantara's pedagogical model is the leadership triad: "ing
ngarsa sung tuladha" (leading by example), "ing madyo mangun karso" (fostering will), and "tut
wuri handayani" (inspiring innovation through support). This triad underlines a holistic approach,
emphasizing moral responsibility, motivational support, and creative empowerment among
educators and students alike [30].

The concept of "ing ngarsa sung tuladha" highlights the importance of educators as role
models. Research indicates that leaders who actively engage in knowledge sharing and exhibit
transformational qualities significantly influence organizational performance and employee
engagement, a principle that echoes Dewantara’s emphasis on leading by example [31]. This
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connection aligns with findings that transformational leadership fosters positive educational
environments conducive to student [32] and teacher satisfaction [33].

Moreover, Dewantara's principle of "ing madyo mangun karso" signifies the necessity of fostering
will among stakeholders in educational settings. Encouraging motivational support is critical as
educational leaders navigate the challenges posed by disparate school cultures and resource
limitations [32]. For instance, fostering knowledge-sharing behavior among teachers has been
linked to improved innovation performance in educational settings, emphasizing the significance of
supportive leadership in cultivating a conducive learning atmosphere [30].

The element of "tut wuri handayani" embodies the essence of inspiring innovation and supporting
students and teachers in their developmental journeys. In today’s educational landscape, which
is marked by rapid changes and challenges, inclusive leadership practices have shown to enhance
safety behavior among workers, indicating that leaders who prioritize support can effectively
nurture a positive culture within educational institutions [34]. By integrating local cultural values
into leadership practices, educational leaders can further enhance their effectiveness, aligning with
Dewantara's vision of educational empowerment rooted in national identity [35].

The urgent need for awareness in kindergarten education underscores the pivotal role of school
principals as leaders and managers. Their leadership significantly shapes educational outcomes
and school progress. Ki Hajar Dewantara's leadership philosophy has practical implications in
fostering positive interaction patterns within schools, emphasizing the importance of guidance and
professional development for teachers. Research indicates that despite awareness of their integral
role, kindergarten directors often fall short in providing effective teacher guidance and instructional
leadership [36].

Effective leadership can enhance the educational environment, promoting holistic development
among children, as noted in studies correlating environmental quality with child outcomes [37]. This
reinforces the need to equip principals with strategies and frameworks akin to Dewantara's ideals to
foster an environment conducive to learning and development, bridging gaps in leadership practices
in early childhood education. This study aims to explore perspectives, understand implementation,
and identify supporting and inhibiting factors in the implementation of Ki Hajar Dewantara's
leadership values by kindergarten principals in Indonesia.

MATERIALS AND METHODS

This study uses a qualitative approach with a case study type. This approach was chosen to explore
in depth the leadership values of Ki Hajar Dewantara as interpreted and practiced by kindergarten
principals in Indonesia. Case studies are used because they allow researchers to understand the
phenomenon of leadership in a particular social and cultural context, as well as to examine the internal
processes that occur in daily leadership practices in kindergarten environments [38].

The subjects in this study were 15 kindergarten principals who were selected purposively from
various regions in Indonesia, with the following criteria: having more than five years of leadership
experience, having participated in leadership training based on Ki Hajar Dewantara's values, and
being active in early childhood education communities. The selection of participants was carried
out to ensure representation of experience and a deep understanding of leadership values in the
context of local culture.

Data collection techniques in this study included in-depth interviews, participant observation, and
documentation studies. Interviews were conducted in a semi-structured manner to allow exploration
of personal narratives and meanings constructed by participants towards Ki Hajar Dewantara's
leadership values such as Ing Ngarso Sung Tulodo, Ing Madyo Mangun Karso, and Tut Wuri
Handayani. Observations were conducted during school visits to observe leadership practices in daily
activities, while documentation included analysis of school documents, internal policies, and records
of the principal's activities.

The data collected were analyzed using thematic analysis techniques [39]. The analysis
process began with interview transcription, then an open coding stage was carried out to identify
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initial themes. Next, axial coding was carried out to connect between themes and find in-depth
relational patterns. In the final stage, the thematization was carried out to form core categories
that represent Ki Hajar Dewantara's leadership values. Data validity was maintained through
triangulation of techniques and sources, as well as member checking of participants to ensure the
validity of data interpretation.

LITERATURE REVIEW

Principals play a pivotal role in fostering a culture of inclusive education, particularly in early
childhood settings where diversity among learners is most visible and foundational. Their leadership
involves actively acknowledging and addressing the varied needs of all children, ensuring that
educational practices align with global commitments such as "Education for All" [21]. Developing
a shared vision among staff is essential, as it lays the groundwork for collaborative practices that
promote high-quality learning outcomes [40]. In this context, principals are not only administrators
but also instructional leaders who create inclusive policies and advocate for equitable learning
environments from the earliest stages of education [22].

Moreover, effective principals implement management strategies that optimize human resources,
aligning individual roles with broader institutional goals [23]. Empowerment through trust and
delegation has been identified as a key factor in enhancing both staff morale and organizational
performance [41]. By cultivating a collaborative leadership style, principals encourage innovation and
responsiveness among teachers and support staff, leading to more effective educational practices.
This approach not only improves administrative efficiency but also strengthens the overall capacity of
early childhood institutions to meet diverse educational needs in a sustainable and inclusive manner.

The concept of distributed leadership has become increasingly relevant in early childhood
education (ECE), emphasizing shared decision-making between institutional leaders and frontline
educators [24]. Rather than centralizing authority, this model promotes the delegation of
responsibilities, empowering teachers to take active roles in leadership processes [42]. By fostering
collaboration, distributed leadership motivates staff and allows educators to develop leadership
capacities within their own classrooms, which can lead to enhanced professional growth and better
learning outcomes for children [43]. This approach shifts the focus from hierarchical control to
collective expertise, creating a more dynamic and responsive educational environment.

Furthermore, leadership dialogues among ECE professionals often reveal how deeply interconnected
leadership practices are with curriculum development and core educational values [43]. Effective
leadership in early childhood settings must therefore account for the specific cultural, social, and
institutional contexts in which educators work. By recognizing teachers as co-leaders, early childhood
centers can create a culture of continuous learning and shared accountability [25]. This collaborative
leadership model not only enhances organizational resilience but also ensures that educational
practices remain relevant and adaptable to the unique needs of young learners and their communities.

Ki Hajar Dewantara's leadership values play a crucial role in shaping a positive learning culture
within Indonesian education, particularly in early childhood settings. His triadic principles — Ing
Ngarso Sung Tulodo (leading by example), Ing Madyo Mangun Karso (fostering motivation), and
Tut Wuri Handayani (providing support) — embody a holistic approach reflecting the significance of
moral and cultural dimensions in leadership [44]. Dewantara's philosophy aligns with contemporary
educational leadership theories [45] that emphasize the importance of culturally relevant practices
in fostering effective learning environments [46]. The intersection of cultural relevance with
leadership in educational settings underscores the necessity for leaders to promote values [47]
that resonate with local contexts while adhering to effective leadership frameworks [48]. By
integrating Dewantara’s principles, educators can enhance their leadership effectiveness, ultimately
contributing to the advancement of educational quality [49] and the nurturing of interpersonal
relationships in the learning process [50].

The integration of Ki Hajar Dewantara's leadership principles in kindergarten settings promotes a
constructive environment conducive to developing student character and enhancing school culture.
Specifically, the Tut Wuri Handayani principle encourages principals to support autonomy among
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teachers, which can lead to more creative and engaging learning environments essential for early
childhood development [51]. However, many kindergarten principals in Indonesia face challenges
due to a lack of systematic leadership training, relying heavily on personal experiences instead. This
inexperience results in a diversity of leadership quality across kindergartens [52].

Moreover, strengthening local values, as espoused by Dewantara, can be a viable approach to
enhancing leadership competence among these principals. Transformational leadership traits, such
as setting clear goals and fostering an inclusive culture, play a critical role in improving teacher
performance and overall school efficacy [53]. Effective leadership not only shapes a positive school
culture but also aligns teachers' motivations and commitments with organizational objectives,
ultimately benefiting students [54].

Values-based leadership has been shown to foster trust and motivation within educational
contexts, particularly in early childhood settings. Leadership qualities such as integrity and empathy
not only create meaningful relationships but also align with the Indonesian principle of Ing Ngarso
Sung Tulodo, which emphasizes the significance of role modeling in educational leadership [55].
Effective leadership in early childhood education is further defined by a collaborative and reflective
approach [56]; these leaders must integrate shared visions and values among their teaching teams
to cultivate a positive educational atmosphere [57].

The application of local cultural principles such as ing madyo mangun karso, which fosters
collaborative spirit, is imperative for enhancing informal and participatory educational environments
[58]. However, literature gaps persist, specifically regarding the real-world application of Ki Hajar
Dewantara’s values in kindergarten leadership, indicating an urgent need for further research
focusing on practical implementations within these contexts [59].

In conclusion, effective leadership in early childhood education requires a balanced integration of
inclusive, distributed, and culturally grounded leadership practices. Principals play a central role in
creating learning environments that respect diversity, empower educators, and foster collaborative
school cultures aligned with global commitments such as "Education for All." The incorporation of Ki
Hajar Dewantara's leadership values — Ing Ngarso Sung Tulodo, Ing Madyo Mangun Karso, and Tut
Wuri Handayani - offers a culturally relevant framework that complements contemporary leadership
models by emphasizing moral integrity, motivation, and support. However, the gap in systematic
leadership training for kindergarten principals in Indonesia highlights the need for capacity-building
initiatives that bridge theoretical knowledge with practical applications. The recommendations of
various studies focus on exploring strategies related to Dewantara principles in everyday leadership
practices to ensure that early childhood education not only advances academic goals but also fosters
character development and communal values.

Thus, this study contributes to the literature on educational leadership by presenting a new
understanding of the application of Ki Hajar Dewantara's leadership values in the context of early
childhood education. This study not only enriches academic discourse, but also provides practical
implications for the development of kindergarten principal leadership in Indonesia through an
approach based on local wisdom and national culture.

RESEARCH RESULTS

The results of this study indicate that Ki Hajar Dewantara's leadership values are still very
relevant and are applied in real terms by kindergarten principals. The three main principles in Ki
Hajar Dewantara's leadership philosophy are seen to color various aspects of leadership, from
decision-making, teacher coaching, to interactions with students and parents. This study found that
kindergarten principals consistently apply the leadership values inherited from Ki Hajar Dewantara
in their daily practices. The three main principles — Ing Ngarso Sung Tulodo (setting an example in
front), Ing Madyo Mangun Karso (building enthusiasm in the middle), and Tut Wuri Handayani (giving
encouragement behind) - are internalized in their attitudes and actions as early childhood education
leaders. The following presents the results of thematic coding based on findings in the field.
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Ing Mgarso Sung Tulodo [Leading by Example) 12

Ing Madyo Mangun Karso [Build Motivation)

Tut Wuri Handayani Empowering and Suporting)

Local and Religious Values

Leadership Challenges

B Frequency of Themes

Figure 1 Thematic coding results: Leadership values of Kihajar Dewantara

The horizontal bar graph shown shows five main themes found from the qualitative data analysis.
The theme of "Ing Ngarso Sung Tulodo" has the highest dominance, followed by "Ing Madyo Mangun
Karso", "Tut Wuri Handayani", integration of local values, and leadership challenges. These results
are also supported by the results of open-axial-selective coding presented as follows.

Table 1

Results of the open-axial-selective coding

Open Coding Axial Coding Selective Coding
Setting example by arriving on time Principal as role model Ing Ngarso Sung Tulodo
Being a role model in behavior Principal as role model Ing Ngarso Sung Tulodo
Informal discussions with teachers Participative leadership Ing Madyo Mangun Karso
Fostering team spirit Participative leadership Ing Madyo Mangun Karso
Allowing teaching method flexibility Teacher empowerment Tut Wuri Handayani
Encouraging teacher innovation Teacher empowerment Tut Wuri Handayani
Linking values with local/religious culture Integration of local values Local and Religious Values
Practicing mutual cooperation at school Integration of local values Local and Religious Values
Lack of leadership training Professional challenges Leadership Challenges
Learning values from personal experience Professional challenges Leadership Challenges

The principle of Ing Ngarso Sung Tulodo is strongly reflected in the exemplary practices of
school principals, both in terms of discipline, responsibility, and work ethics. The participating
principals demonstrated a commitment to being behavioral models for teachers and staff. For
example, they came to school early, dressed neatly, and showed patience and compassion in
interacting with children. This exemplary behavior not only builds trust but also creates a positive
work culture in the school environment.

The principle of Ing Ngarso Sung Tulodo is very apparent in how school principals display
exemplary behavior. They are models in terms of discipline, hard work, and concern for students and
teachers. Most principals arrive earlier than teachers, are always dressed neatly, and are polite to all
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members of the school community. This exemplary behavior is believed to be able to foster a positive
culture in schools and strengthen the legitimacy of their leadership.

The principle of Ing Madyo Mangun Karso is manifested in participatory leadership practices that
invite teachers and staff to be actively involved in designing school programs. The principal routinely
holds informal discussions, weekly meetings, and reflection forums with teachers to build enthusiasm
and create a collaborative working atmosphere. This approach is considered capable of motivating
teachers to be more creative and innovative in developing fun and meaningful learning activities.

The principal involves teachers in designing learning activities and developing school programs. For
example, they routinely hold weekly reflective meetings to discuss learning ideas. This method makes
teachers feel appreciated and encourages the emergence of bottom-up innovation.

Meanwhile, the Tut Wuri Handayani principle is seen in the provision of support and freedom
for teachers to experiment with learning methods that suit the character of the child. The
principal does not act authoritarian but rather acts more as a facilitator and encouragement.
They also often give awards and reinforcement to teachers, which ultimately increases teachers'
self-confidence and job satisfaction.

The Tut Wuri Handayani principle is seen in the role of the principal as a supporter, facilitator,
and motivator. The principal gives teachers space to innovate with teaching methods that suit the
characteristics of early childhood. They do not act strictly controlling, but rather foster self-confidence
through praise, symbolic awards, and ongoing personal development.

Another interesting finding is how principals relate these values to local contexts and spirituality.
Several principals stated that Ki Hajar Dewantara’s leadership values are in line with local religious
and cultural values, such as mutual cooperation, humility, and compassion. This integration between
local values and national educational philosophy strengthens the acceptance and internalization of
leadership values in the school environment.

This study found that there were efforts to integrate local and religious values into
leadership practices. Principals linked Ki Hajar Dewantara’s philosophy to local values
such as cooperation, politeness, and compassion that stem from culture and religion. This
approach strengthens the acceptance and internalization of leadership values in a socially
and culturally diverse school community.

However, principals also face challenges in implementing these values consistently. One of the
main obstacles is the lack of leadership training based on local and philosophical values. The majority
of principals rely on personal experience or informal learning to understand and apply Ki Hajar
Dewantara’s values. This indicates a gap in the principal development system.

The results of interviews and observations also show that the biggest challenge in
implementing these values is the limited leadership training based on national culture. Most
principals develop an understanding of Ki Hajar Dewantara's values through personal experience,
community networks, or non-formal education. This indicates the need to design leadership
training that is structured and based on local values.

In addition, the results of the study revealed that the success of implementing leadership
values is highly dependent on the school context, including foundation support, teacher
conditions, and parental involvement. Schools with strong community support tend to be more
successful in internalizing these values than schools that face structural constraints such as a
shortage of teachers or limited facilities.

Value-based leadership has been shown to have a positive impact on school climate. Teachers feel
more appreciated, children learn in a more inclusive and loving atmosphere, and parents feel more
confident in the ongoing educational process. This condition strengthens the relationship between
schools and the community and improves the overall quality of educational services.

Furthermore, this study found that the implementation of Ki Hajar Dewantara's values also
encourages the formation of an inclusive and humanistic organizational culture. The principal not only
manages the school administratively but also acts as a driver of values and culture. They become
guardians of institutional morality as well as agents of social transformation at the grassroots level.
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Overall, the results of this study indicate that Ki Hajar Dewantara's leadership values are not
only symbolic or ceremonial but can be actualized in real leadership practices in early childhood
education units. Kindergarten principals who understand and live these values can create an
educational environment that is in harmony with the nation's identity, while also being adaptive
to the dynamics of the times.

DISCUSSION

In Indonesia, the discourse surrounding educational leadership is significantly informed by the
philosophies of Ki Hajar Dewantara, who emphasized both managerial and ethical dimensions of
leadership that are critical to fostering a positive learning culture, particularly in early childhood
education settings like kindergartens. His principles guide school leaders to internalize moral values
and cultural awareness in their approach to leadership [44].

Research has highlighted the pivotal role of leadership in cultivating environments conducive
to educational reform and advancement. Effective educational leaders embody virtues of servant
leadership [60] and possess a clear vision, facilitating a collaborative spirit among teachers to
achieve common educational goals [61]. Furthermore, moral leadership is increasingly recognized
as vital [62]; it cultivates ethical behavior and informs decision-making processes within educational
institutions, reinforcing the necessity of aligning leadership practices with cultural values to address
the unique challenges of Indonesia’s educational landscape [63].

The values embodied in Ing Madyo Mangun Karso’s approach to leadership emphasize the critical
role of collaborative dynamics in educational settings. By positioning himself as a colleague rather
than a traditional authoritative figure, he fosters an environment conducive to dialogue, where
teachers feel valued and intrinsically motivated. Weekly informal meetings exemplify this practice,
enhancing emotional and psychological engagement among educators, a principle consistent with
transformational leadership paradigms [49], which emphasize deep team involvement and support
[46]. Such interactions not only build camaraderie but also align with educational theories proposing
that effective leadership is rooted in participatory practices and shared visions, essential for continual
improvement in teaching quality [64]. The dialogic spaces created in these informal settings affirm
the necessity for principals to engage actively and inclusively with their faculty, thereby driving a
collective pursuit of educational excellence [65].

The principle of Tut Wuri Handayani emphasizes a shift in the role of school principals from sole
controllers to facilitators of educators' pedagogical practices. By allowing teachers the freedom to explore
innovative teaching methods, the principal fosters an environment of professional autonomy while
aligning with educational policies that benefit student development. This principle aligns with pedagogical
theories advocating for teacher empowerment and collaborative innovation in teaching [44].

In this context, principals adopting Tut Wuri Handayani not only motivate but also support
teachers, thereby enhancing overall educational quality [45]. The reinforcement of this principle
through effective leadership practices demonstrates its efficacy, as seen in studies highlighting the
correlation between facilitative leadership and improved teacher performance [66]. Consequently,
this approach transforms the educational landscape [51], enabling both creative teaching strategies
and adherence to the educational ethos [67].

Ki Hajar Dewantara's philosophy effectively integrates local and religious values, promoting

a cohesive framework for multicultural education and character development. Studies indicate a
significant alignment between Dewantara’s philosophies and local cultural and religious teachings,
facilitating application within communities [68]. For instance, the emphasis on accommodating local
customs within religious practices reflects a broader trend of integrating local wisdom [69] with
educational philosophies, enhancing community engagement in character education [70]. Moreover,
when religious education incorporates local cultural values, it can counter radical ideologies while
fostering an environment conducive to peaceful coexistence [70]. This synergy underscores the
importance of contextualized education, suggesting that character building is most effective when
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rooted in familiar socio-cultural contexts [71]. Consequently, Dewantara's approach serves as an
essential model for developing students' character in diverse educational settings [72].

The gap in formal training on values-based leadership presents significant challenges for
educational leaders. Principals often rely on intuition and personal experiences, highlighting the
necessity for structured mentoring [73] and training systems [74]. The integration of Ki Hajar
Dewantara's educational philosophy within school leadership practices can enhance the operational
effectiveness of principals [75], creating an environment where values are actively incorporated
into decision-making processes [76]. Additionally, aligning leadership styles with educational
philosophy is critical for promoting ethical standards and fostering a constructive school culture
[77]. Augmented formal training could address these knowledge gaps and reinforce leadership
integrity [78], facilitating the adoption of transformative practices that align with the core
educational values of Dewantara [79].

Ki Hajar Dewantara's values not only function as moral guidelines, but also as managerial and
social instruments in managing interpersonal relationships in schools. The principal plays a role as
a value keeper as well as a facilitator of organizational culture. This confirms the findings on the
importance of value-based leadership in education. However, the sustainability of the implementation
of these values is highly dependent on the available support system. If there is no reinforcement
from teacher education institutions and principal training, then these values will only survive as
personal knowledge that is not institutionalized. Therefore, there needs to be synergy between
national education policies and contextual local training to develop educational leaders who are
rooted in national values. Finally, this finding confirms that Ki Hajar Dewantara's leadership values
are not obsolete or merely historical but are highly applicable and relevant to contemporary
leadership challenges, especially in early childhood education. The application of these values not
only strengthens the identity of national education, but also provides an alternative leadership model

CONCLUSION

This study concludes that the leadership values of Ki Hajar Dewantara - Ing Ngarso Sung
Tulodo (to lead by example), Ing Madyo Mangun Karso (to build spirit among peers), and Tut
Wuri Handayani (to support from behind) - remain highly relevant and applicable in the context
of early childhood education leadership in Indonesia. Kindergarten principals who embody these
values in their daily practices demonstrate transformative, participative, and ethical leadership
that enhances the overall school climate.

The integration of local and religious cultural values into leadership practices further strengthens
the resonance and acceptance of these philosophical principles. However, the study also reveals gaps
in professional development, as most principals rely on informal learning and personal experiences to
internalize and practice these values. Despite this, their leadership has a positive impact on teacher
motivation, school culture, and community trust.

This study has important implications for leadership practices in early childhood education. The
leadership values of Ki Hajar Dewantara that are actualized in the form of exemplary behavior,
empowerment, and mentoring show that leadership rooted in national culture is able to create an
ethical, humanistic, and participatory educational environment. This is evidence that local philosophy
does not conflict with the principles of modern leadership, and even enriches the transformative
leadership approach in the Indonesian context.

In addition, the integration of local and religious values in leadership practices shows that
a local wisdom-based approach is relevant to forming an inclusive and contextual school
organizational culture. This strengthens the position of Ki Hajar Dewantara's values as part of
a multicultural education approach and national character. Therefore, these values not only
function as individual moral guidelines, but also as a systemic framework in the development of
a holistic educational ecosystem.

837



REFERENCES

1.

2.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

Taglietti D., Grimaldi E., Serpieri R. International Perspectives on Maladministration in Education. Routledge,
2018. doi: 10.4324/9781315150222

Zhou N. International education in systemic educational reforms: the Chinese case and lessons learned from
an international perspective. Educational Research for Policy and Practice, 2007, Aug., vol. 6, no. 2, pp.
141-159. doi: 10.1007/s10671-007-9033-y

Salazar J. M. F,, Parcerisa L., Villalobos C. Gobernanza Global de la UNESCO en la Educacién Escolar: Una
Revisién de Alcance. Revista Espafiola de Educacién Comparada, 2024, Dec., no. 46, pp. 343-364. doi:
10.5944/reec.46.2025.41423

Blackmon J. R. Navigating Cultural Diversity in International School Leadership. Diversity and Inclusion
Challenges for Leaders of International Schools, 2024, pp. 421-458. doi: 10.4018/979-8-3373-0867-8.ch013
Scott A. Interpreting International Mindedness in Dutch State-funded International Schools: an educational
leadership perspective. Journal of Research in International Education, 2023, Aug., vol. 22, no. 2, pp. 121-
135. 2023. doi: 10.1177/14752409231191570

Ainscow M., Sandill A. Developing inclusive education systems: the role of organisational cultures and
leadership. International Journal of Inclusive Education, 2010, Jun, vol. 14, no. 4, pp. 401-416. 2010. doi:
10.1080/13603110802504903

Ramachandran K. K., Dhineshkumar M. Empirical Research on Global Education: Comprehending Higher Education
Policies. Lecture Notes in Electrical Engineering, 2024, pp. 443-456. doi: 10.1007/978-981-97-0154-4 35

Scorza J. A. The United Nations as a Platform for Education Diplomacy. Childhood Education, 2019, Jan., vol.
95, no. 1, pp. 64-72. doi: 10.1080/00094056.2019.1565812

Hammad W., Al-Harthi A. S. A. Aligning ‘International’ Standards with ‘National’ Educational Leadership
Preparation Needs: The Case of a Master’s Programme in Oman. Internationalisation of Educational
Administration and Leadership Curriculum, 2021, pp. 117-138. doi: 10.1108/978-1-83909-864-220211008
Tarigan R. A. Education Problems, Quality of I Evaluating and Enhancing the Quality of Education in
Indonesia. International Students Conference on Business, Education, Economics, Accounting, and
Management, 2024, Feb., vol. 1, no. 1, pp. 659-670. doi: 10.21009/ISC-BEAM.011.47

Hardiansyah F. The Implementation of School-Based Management in Improving Quality of Education

in Primary School. Kelola: Jurnal Manajemen Pendidikan, 2022, Dec., vol. 9, no. 2, pp. 148-162. doi:
10.24246/j.jk.2022.v9.i2.p148-162

Arifin F., Marini A., MS Z. Enhancing Educational Governance: A Literature Review on Policy Management in
Elementary Schools in Indonesia. Madrasah: Jurnal Pendidikan dan Pembelajaran Dasar, 2024, Jun., vol. 16,
no. 2, pp. 107-120. doi: 10.18860/mad.v16i2.21197

Nainggolan L. E., Lie D., Nainggolan N. T., Siregar R. T. How Determinants of the Human Development Index
Impact Indonesia. Indonesian Interdisciplinary Journal of Sharia Economics, 2022, Jul., vol. 5, no. 2, pp.
688-701. doi: 10.31538/iijse.v5i2.2477

Sudewo P. A., Welly ]J. Development of Digital Corporate University Strategy at the Indonesian FDA to
Strengthening Human Resources in Improving Competitiveness and Public Health through Quality Food and
Drug Control in Indonesia. Journal of International Conference, 2021, Nov., vol. 4, no. 2, pp. 370-380. doi:
10.32535/jicp.v4i2.1260

Wiwin W., Mubarok S., Aryanda S. The Effect of Internal Communication on Employee Performance in
Informal Education Institutions: The Role of Organizational Commitment as a Mediation Variable. European
Journal of Business and Management Research, 2020, vol. 12, no. 32, pp. 28-35, Nov., doi: 10.7176/
EJBM/12-32-05

Latifa B., Eliza D. The Context of Professionalism among Early Childhood Education Teachers in Indonesia.
ThufulA: Jurnal Inovasi Pendidikan Guru Raudhatul Athfal, 2023, Jun., vol. 11, no. 1, p. 107-120. doi:
10.21043/thufula.v11i1.20113

Huriah T., Lestari A. A., Rahmawati A., Prasetyo Y. B. The integrated intervention of early childhood education
and stunting prevention program in increasing pre-school age children’s food intake. Bali Medical Journal,
2021, Dec., vol. 10, no. 3, pp. 1329-1332. doi: 10.15562/bmj.v10i3.2914

Dewi C. D. C. K. Readiness of early childhood education teachers to attend training through distance
learning. Magister Scientiae, 2021, Oct., vol. 49, no. 2, pp. 121-128. doi: 10.33508/mgs.v49i2.3613
Komalasari R. R., Atikah C., Asmawati L. The Relationship between Parents’ Socio-Economic Level and
Parenting with Early Childhood’s Moral Development. Al-Athfal: Jurnal Pendidikan Anak, 2022, Aug., vol. 8,
no. 1, pp. 39-48. doi: 10.14421/al-athfal.2022.81-04

Rahmaniah N., Wahyu W., Permatasari N. Perception as an Intermediary in the Relationship between
Socioeconomic Status, Expectations, and Participation. Journal of K6 Education and Management, 2020,
Sep., vol. 3, no. 3, pp. 342-349. doi: 10.11594/jk6em.03.03.06

Miftahurrohmah U. U., Hariri H., Rini R., Rohmatillah R. Exemplary leadership practices in early childhood
education in preparing the golden generations for Indonesia. Journal of Social, Humanity, and Education,
2021, Aug., vol. 1, no. 4, pp. 253-268. doi: 10.35912/jshe.v1i4.529.

Suyipto E., Ahyani N., Fitria H. Implementation of Principal’s Leadership in Improving Teacher Performance.
Journal of Social Work Education, 2023, Aug., vol. 4, no. 3, pp. 906-910. doi: 10.52690/jswse.v4i3.488
Apriani W. The Role of the School’s Principal in Improving Performance of School’s Administration. PPSDP
International Journal of Education, 2023, May., vol. 2, no. 2, pp. 252-258. doi: 10.59175/pijed.v2i2.91
Brandisauskiene A., Cesnaviciene J., Bredikyte M., Sabaliauskiene R. The Quality of Early Childhood Curricula

838



25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.
39.

40.

41.

42.

43.

44.

45.

46.

and Distributed Leadership in Lithuanian ECEC Institutions. Education Sciences, 2024, Feb, vol. 14, no. 2, p.
166. doi: 10.3390/educsci1l4020166

Heikkinen K. M., Ahtiainen R., Fonsén E. Perspectives on Leadership in Early Childhood Education and

Care Centers Through Community of Practice. Sage Open, 2022, Apr., vol. 12, no. 2, pp. 1-9. doi:
10.1177/21582440221091260

Ewa G. M., Ewa M. A. P,, Abutiang P. U. Analyses of an Effective Leadership Strategy in Early Childhood
Education in Developing Countries: From A Recipient To an Actor. International Journal of Multidisciplinary
Research and Analysis, 2022, Sep., vol. 5, no. 9, pp. 2383-2390. doi: 10.47191/ijmra/v5-i9-12

Alam S., Badeni B., Kristiawan M., Yanti F. A. Implementation of Transformational Leadership on the
Performance of PAUD Teachers in the Digital Era. Jurnal Obsesi : Jurnal Pendidikan Anak Usia Dini, 2023,
Nov., vol. 7, no. 6, pp. 6654-6665. doi: 10.31004/0obsesi.v7i6.5417

Logan H., McFarland L., Cumming T., Wong S. Supporting educator well-being during the COVID-19
pandemic: A case study of leadership in early childhood education and care organisations. Australasian
Journal of Early Childhood, 2021, Dec., vol. 46, no. 4, pp. 309-321. doi: 10.1177/18369391211040940
Brooker M., Cumming T., Logan H. Followers and following in early childhood education workplaces: A
narrative review of the followership literature. Educational Management Administration & Leadership, 2024,
Mar, vol. 52, no. 2, pp. 325-341. doi: 10.1177/17411432211067410

Asbari M., Purba J. T., Hariandja E. S., Sudibjo N. The Mediating Role of Dynamic Leadership towards the
Relationship between Knowledge-Sharing Behaviour and Innovation Performance in Higher Education.
International Journal of Educational Research, 2023, Nov., vol. 22, no. 11, pp. 466-485. doi: 10.26803/
ijlter.22.11.24

Apriyani, Jasfar F., Santosa W., Haryanto J. V. A. The Influence of Transformational Leadership, Strategic
Planning, and Organizational Culture on Organizational Performance Mediation by Organizational Commitment
at the Indonesian Navy’s Education and Training Doctrine Development Command (KODIKLATAL). International
Journal of Economics, Business and Management Research, 2023, vol. 07, no. 05, pp. 70-87. doi: 10.51505/
I1JEBMR.2023.7505

Tarigan B. A., Nurmiati A. S. The Effects of Leadership Style, Resource Allocation, and School Culture on
Teacher Job Satisfaction and Retention Rates in Indonesian High Schools. International Journal of Business,
Law, and Education, 2024, May., vol. 5, no. 1, pp. 1457-1470. doi: 10.56442/ijble.v5i1.593

Effendi Y. R., Bafadal I., Sudana I. N. D., Arifin I. The Principal Transformational Leadership Strategy in
Developing National Policies for Strengthening Character Education in Eastern Indonesia. SSRN Electronic
Journal, 2020, vol. 12, no. 2, pp. 51-78. doi: 10.2139/ssrn.3765121

Kusumawardani K. A., Arquisola M. J., Amin G., Restiawati M. Inclusive leadership and workers’ safety
behaviour during Covid-19 pandemic. Evidence-based HRM: a Global Forum for Empirical Scholarship, 2023,
Aug., vol. 11, no. 3, pp. 465-482. doi: 10.1108/EBHRM-04-2021-0064

Sahertian P. Integration of Local Cultural Values into Leadership Skill Development to Enhance Leadership
Excellence in Indonesian Organizations. Quality-Access to Success, 2024, Jan., vol. 25, no. 200, pp. 212-
221. doi: 10.47750/QAS/25.200.22

Wei X., Zeng J. A survey on the care and education leadership of private kindergarten directors in China:
From the perspective of the post epidemic era. International Journal of Innovative Research and Scientific
Studies, 2023, Jun., vol. 6, no. 3, pp. 656-666. doi: 10.53894/ijirss.v6i3.1728

Mei S. D., Luen L. C. Effect of Kindergarten Environment Creation Quality on Children Health, Language,
Social, Science and Art. International Journal of Educational Development, 2023, Apr., vol. 12, no. 2, pp.
175-206. doi: 10.6007/1JARPED/v12-i2/16714

Yin R. K. Case study research and applications: Design and methods. Sage Publication, 2018.

Naeem M., Ozuem W., Howell K., Ranfagni S. A Step-by-Step Process of Thematic Analysis to Develop a
Conceptual Model in Qualitative Research. International Journal of Qualitative Methods, 2023, Oct, vol. 22.
doi: 10.1177/16094069231205789

Valdés R., Fardella C. The role of the leadership team on inclusion policies in Chile. Cogent Education, 2022,
vol. 9, no. 1, pp. 1-14, Dec. 2022. doi: 10.1080/2331186X.2022.2112595

Alshemmari J. M. H. J., An empirical study on employee empowerment role in increasing efficiency of
employee performance. Journal of Logistics, Informatics and Service Science, 2023, vol. 10, no. 1, pp.
52-71. doi: 10.33168/L1SS.2023.0104

Celik O., Konan, N. The Relationship between School Principals’ Empowering Leadership with Teachers’ Self-
Efficiancy and Organizational Citizenship Behaivors. Education Sciences, 2020, Dec., vol. 46, no. 206, pp.
241-261. doi: 10.15390/EB.2020.8841

Heikka J., Waniganayake M. Pedagogical leadership from a distributed perspective within the context of early
childhood education. International Journal of Leadership in Education, 2011, Dec., vol. 14, no. 4, pp. 499-
512. doi: 10.1080/13603124.2011.577909

Hermawan A., Tan E. B. Philosophy of education: ‘Tut Wuri Handayani’ as the spirit of governance process in
Indonesia’s educational organization. International Journal of Humanities and Innovation, 2021, Jun., vol. 4,
no. 2, pp. 82-85. doi: 10.33750/ijhi.v4i2.112

Sugiharto S. Explicating and framing Dewantara’s conduct pragmatism as a pragmatist philosophy

of education. Journal of Philosophy of Education, 2021, Aug., vol. 55, no. 4-5, pp. 793-806. doi:
10.1111/1467-9752.12574

Guthrie K. L., Beatty C. C. Centering Socially Just Leadership: An Integrated Model for Contextualizing Leadership
Learning. Journal of Leadership Studies, 2022, Nov., vol. 16, no. 3, pp. 22-27. doi: 10.1002/jls.21825

839



47.

48.

49.

50.

51.

52.

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

65.

66.

67.

68.

69.

70.

Mallillin L. L. D. Adaptive Theory Approach In Leadership. International Journal of Asian Education, 2022,
Dec., vol. 3, no. 4, pp. 225-242. doi: 10.46966/ijae.v3i4.282

Tagwiem A., Arpianto Y., Luthfiyanti F., L., Susanti P. A. Cross-Cultural Leadership Models in Global Education
Systems Implications for Policy and Practice. International Journal of Religion, 2024, Aug., vol. 5, no. 11, pp.
7343-7353. doi: 10.61707/1zwc2a56

Lipscombe K., Tindall-Ford, S., Kidson P. Developing a Personalized Educational Leadership Theory: A
Promising Approach to School Leadership Development? Journal of Research on Leadership Education, 2025,
vol. 20, no. 1, pp. 59-79, Mar, doi: 10.1177/19427751241245971

Sofian M. R. M. Investigating the Essential Function of School Leadership in Nurturing Teacher
Professional Advancement and Sustaining Long-Term Commitment. International Journal of Public
Administration, Management and Economic Development, 2023, Dec., vol. 8, no. 2, pp. 123-133. doi:
10.60026/ijpamed.v8i2.117

Fajri Y., Syarfuni S., Zahraini Z. School Principal Leadership in Improving Teacher Performance in
Kindergarten Tut Wuri Handayani. Jurnal Ar Ro'is Mandalika, 2024, Mar., vol. 1, no. 2, pp. 96-115. doi:
10.59613/armada.v1i2.2849

Rubiyantoro Y., Bush T. Leadership in early childhood education: case studies of Indonesian public
kindergartens. Education 3-13, 2024, Oct., pp. 1-11. doi: 10.1080/03004279.2024.2409925

Sasan J. M., Escultor G. R., Larsari V. N. The Impact of Transformational Leadership on School Culture.
International Journal of Social Service and Research, 2023, Aug., vol. 3, no. 8, pp. 1899-1907. doi:
10.46799/ijssr.v3i8.334

Liu L., Yang C., Huang D. How Do Empowered Leaders Influence the Job Satisfaction of Kindergarten
Teachers in China? Evidence From Mediation Analysis. Frontiers in Psychology, 2021, Jan., vol. 11, pp. 1-8.
doi: 10.3389/fpsyg.2020.586943

Phillips C. C., Hammond H. G. Cultural Competency. International Journal of Responsible Leadership and
Ethical Decision-Making, 2023, Feb., vol. 5, no. 1, pp. 1-10. doi: 10.4018/IJRLEDM.317139

Cross E., Dobson M., Brooks J. S. Leadership competencies in early childhood education: Design and
validation of a survey tool. Australasian Journal of Early Childhood, 2024, Dec., vol. 49, no. 4, pp. 284-300.
doi: 10.1177/18369391241282679

Harrison J. Leadership in early childhood. Early Years Education, 2022, Aug., vol. 23, no. 13, pp. S6-S6. doi:
10.12968/eyed.2022.23.13.56

White M., Gibson M., Theobald M., Farrell A. Diplomatically bossy’: Discursive constructions of ‘good’
leadership in early childhood told through educators’ memories. Contemporary Issues in Early Childhood,
2025, Mar.,, vol. 26, no. 1, pp. 53-69. doi: 10.1177/14639491231157143

Fonsén, E., Szecsi T., Kupila P., Liinamaa T., Halpern C., Repo M. Teachers’ pedagogical leadership

in early childhood education. Educational Research, 2023, vol. 65, no. 1, pp. 1-23, Jan., doi:
10.1080/00131881.2022.2147855

Atun W. T., Hanafi M. S., Faturohman N., Erlangga F. The Effects of Servant Leadership, Supervision
Competence, and Work Loyalty on Teacher Performance. Ideguru: Jurnal Karya Ilmiah Guru, 2023, Dec,. vol.
9, no. 1, pp. 365-376. doi: 10.51169/ideguru.v9i1.856

Mansir F., Purnomo H., Sa‘adi M. The Role of The Principal for Educational Reform in Indonesia. At-Turats,
2022, Jun., vol. 16, no. 1, pp. 13-21. doi: 10.24260/at-turats.v16i1.2205

Arjanto P., Bafadal I., Atmoko A., Sunandar A. From Ethical Principles to Practice: the Growing Importance of
Moral Leadership in Education. European Journal of Contemporary Education, 2023, Dec., vol. 12, no. 4, pp.
1150-1165. doi: 10.13187/ejced.2023.4.1150

Kayen H. S., Wijayanti Z. B., Delju Z. School Leadership Role in Nurturing a Sense of Responsibility in High
Schools: A Comparative Study of Afghanistan and Indonesia. International Journal of Education Language
and Religion, 2023. Dec., vol. 5, no. 2, pp. 145-157. doi: 10.35308/ijelr.v5i2.8333

Hossain M. Z., Haroon H. A., Khan M. E. I., Bhuiyan M. S. S. An Empirical Study on the Teacher Leadership
at the Secondary Level Education in Bangladesh. Malaysian Journal of Social Sciences and Humanities, 2023,
Jan., vol. 8, no. 1, p. e002028. doi: 10.47405/mjssh.v8i1.2028

Palmgren-Neuvonen L., Littleton K., Hirvonen N. Dialogic spaces in divergent and convergent collaborative
learning tasks. Information and Learning Sciences, 2021, Jul., vol. 122, no. 5/6, pp. 409-431. doi: 10.1108/
ILS-02-2020-0043

Pratiwi E. D., Triyanto T., Gunawati D. Implementation of the Pancasila Student Profile on Global Diversity
Dimensions in Junior High Schools. Journal of Humanities and Social Sciences Research, 2024, lul., vol. 6,
no. 7, pp. 37-43. doi: 10.32996/jhsss.2024.6.7.5

Kurniawan I. S., Wahidah U., Nisa A. F., Purnamarini T. R. Community Empowerment through the Application
of Tut Wuri Handayani to Organizational Leaders in Indonesia and Malaysia. Altifani Journal: International
Journal of Community Engagement, 2024, Jul., vol. 4, no. 2, pp. 212-218. doi: 10.32502/altifani.v4i2.8422
Nirwana N., Darmadali W. S. Instilling Religious Moderation Value in ELT through Cross-Cultural
Understanding Course. Elsya: Journal of English Language Studies, 2021, Jun., vol. 3, no. 2, pp. 117-125.
doi: 10.31849/elsya.v3i2.6780

Miftah M., Choir A., Khairuddin F. I. The Dynamics of Policies for Implementing Religious Moderation and
Local Wisdom in the State Islamic Institute Kudus. Indonesia, Progresiva: Jurnal Pemikiran dan Pendidikan
Islam, 2023, Dec., vol. 12, no. 02, pp. 193-208. doi: 10.22219/progresiva.v12i02.28318

Remiswal R., Ahmad A., Firman A. J., Asvio N., Kristiawan M. Teacher Creativity Counteracts Radicalism in
The World of Education Based on Local Cultural Values. International Journal of Instruction, 2023, Apr., vol.

840



71.

72.

73.

74.

75.

76.

77.

78.

79.

16, no. 2, pp. 1003-1016. doi: 10.29333/iji.2023.16253a

Fithriyah I., Afandi A., Hasanah I., Nofita R. K. Religious Character Education Model Based On Local

Wisdom In The Era Of Disruption 4.0 At MTs Baiturrahmah Pamekasan. FIKROTUNA Jurnal Pendidikan dan
Manajemen Islam, 2021, Jul., vol. 14, no. 02, pp. 2057-2073. doi: 10.32806/jf.v14i02.5427

Hasan S., Rahman A., Bunyamin A., Hasibuddin H. Management of Character Education at Integrated Islamic
Elementary School, Gowa and Al-Biruni Mandiri Makassar Integrated Islamic Elementary School: A Multi-
Case Study. International Journal of Multicultural and Multireligious Understanding, 2021, Aug., vol. 8, no. 7,
pp. 677-684. doi: 10.18415/ijmmu.v8i7.2891

Waruwu N., Hia A. K., Winarno A., Hermana D., Liu R. The Impact of Value-Based Leadership on Teacher
Commitment and Job Performance in Private Islamic Senior High. Journal of Leadership & Organizational
Studies, 2023, Aug., vol. 5, no. 2, pp. 111-131. doi: 10.22146/jl0.78568

Septariani S. F. Principal’s Transformational Leadership for Strengthening Religious Values at SD Negeri
Banyuraden Yogyakarta. Journal of Islamic Education and Ethics, 2024, Jan., vol. 2, no. 1, pp. 55-64. doi:
10.18196/jiee.v2i1.30

Hunaepi H., Suastra I. W., Tanjung H. S., Laia B., Raharjo R. The Synergies Between Educational Philosophy
Streams and Ki Hajar Dewantara’s Ideologies in the Mardeka Belajar Curriculum. Reflection Journal, 2023,
Dec., vol. 3, no. 2, pp. 49-63. doi: 10.36312/rj.v3i2.1734

Yagin M. N., Samad M. H., Sabaruddin S. The Relevance of Ki Hajar Dewantara’s Educational Philosophy in The
National Education Curriculum Policy Based on Merdeka Belajar. Transformational Language, Literature, and
Technology Overview in Learning, 2024, Aug., vol. 3, no. 4, pp. 8-18. doi: 10.55047/transtool.v3i4.1329
Astra N. P. B., Hendrawati T., Andriyana D. Leadership in Islamic Education: Integrating Ethical Values in the
Digital Age. International Journal of Social Science and Humanity, 2024, Nov., vol. 1, no. 2, pp. 136-143.
doi: 10.59613/ecwab6z62

Gring-Pemble L., Unruh G., Shaked E. Implementing a stakeholder capitalism approach through values-
based leadership: case studies in the private, nonprofit and educational sectors. Corporate Governance-
The International Journal of Business in Society Abbreviation, 2025, Jan., vol. 25, no. 1, pp. 31-46. doi:
10.1108/CG-03-2023-0110

Surata S., Aryani I. K. Analysis of the Principal’s Leadership Strategy with the Trilogy Ki Hajar Dewantara
Concept in Improving the Quality of Education at Bajing Kulon 04 Elementary School Kroya District, Cilacap
Regency. Proceedings of International Conference on Social Sciences, 2024, May., vol. 3, no. 1, pp. 172-181.
doi: 10.59188/icss.v3i1.180

Authors

Eka Sapti Cahya Ningrum
(Indonesia, Yogyakarta)

Senior Lecturer, Department of Early Childhood Education

Universitas Negeri Yogyakarta
E-mail: eka_sapticn@uny.ac.id
ORCID ID: 0000-0003-2137-0281

Herwin Herwin
(Indonesia, Yogyakarta)
Associate Professor,
Department of Elementary School Education
Universitas Negeri Yogyakarta
E-mail: herwin89@uny.ac.id
ORCID ID: 0000-0002-8882-5087

Nurtanio Agus Purwanto
(Indonesia, Yogyakarta)
Professor, Doctor of Education,
Department of Educational Administration
Universitas Negeri Yogyakarta
E-mail: nurtanio@uny.ac.id
ORCID ID: 0000-0001-5376-9129

Author’s contribution

Eka Sapti Cahya Ningrum: Conceptualization, Methodology,

Review, Formal analysis
Herwin Herwin: Investigation, Data Curation,
Writing - Original Draft
Nurtanio Agus Purwanto: Supervision, Visualization,
Project Administration

© Eka Sapti Cahya Ningrum, Herwin Herwin,
Nurtanio Agus Purwanto, 2025

The author’s declared no conflicts of interest

841



