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АННОТАЦИЯ

Введение. Изучение категорий "вовлеченность" и "вовлечение" в педагогической психологии особенно 
важно в контексте ускоряющихся преобразований общества во всем мире, связанных с управлением 
человеческими ресурсами. Несмотря на их очевидную практическую значимость и высокий 
исследовательский интерес, феномены вовлеченность и вовлечение остаются методологически 
сложными и теоретически неоднородными.

Цель исследования: провести критический анализ и систематизацию основных теоретических 
подходов к пониманию феноменов вовлеченности и вовлечения и разработать концептуальную 
модель “тройного потенциала” ресурсного комплекса «вовлеченность – вовлечение» личностного и 
профессионального развития субъектов образования. 

Методы и материалы. Материалом послужили научные публикации, описывающие ключевые 
аспекты этих феноменов, компоненты, уровни, контекст как детерминанты современных тенденций в 
изучении вовлеченности и вовлечения в процесс и перспективные направления для их дальнейшего 
теоретического и эмпирического исследования.

Результаты. Научная значимость статьи заключается в структурировании исследовательского поля и 
разработке концептуальной модели «тройного потенциала»: вовлеченность педагога – эмоционально-
ценностное состояние; вовлечение – процесс, система конкретных действий педагога по вовлечению 
учащихся в образовательный процесс и полисубъектную общность; вовлеченность учащихся – 
положительное эмоционально-ценностное состояние учащихся в образовательном процессе.

Выводы. Было установлено, что термины «вовлеченность» и «вовлечение» имеют независимые 
психологические и функциональные значения, что делает их синонимичное толкование некорректным. 
В рамках концептуальной модели «тройного потенциала» впервые обоснован ресурсный комплекс 
«вовлеченность – вовлечение – вовлеченность», который представляет собой три взаимосвязанных и 
взаимоопределяемых потенциала.
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ABSTRACT

Introduction. The study of the categories of "engagement" and "involvement" in educational psychology 
is particularly important in the context of the accelerating transformation of society around the world 
related to human resource management. Despite their obvious practical significance and high research 
interest, the phenomena of engagement and involvement remain methodologically complex and 
theoretically heterogeneous.

Research objective. To carry out a critical analysis and systematization of the main theoretical approaches 
to understanding the phenomena of engagement and involvement and to develop a conceptual model of 
the “triple potential” of the resource complex “engagement – involvement” of personal and professional 
development of education subjects. 

Methods and materials. The material was scientific publications describing the key aspects of these 
phenomena, components, levels, context as determinants of modern trends in the study of engagement and 
involvement and promising directions for their further theoretical and empirical research.

Results. The scientific significance of the article lies in the structuring of the research field and the 
development of a conceptual model of the “triple potential”.

Teacher involvement is an emotional and value-based state; involvement is a process and a system of specific 
actions taken by a teacher to involve students in the educational process and a multi-subject community; 
student involvement is a positive emotional and value-based state of students in the educational process.

Conclusion. It has been established that the terms “engagement” and “involvement” have independent 
psychological and functional meanings, which makes their synonymous interpretation incorrect. Within the 
framework of the conceptual model of the “triple potential”, the resource complex “engagement – involvement 
– engagement” is substantiated for the first time, which represents three interconnected and mutually 
determined potentials.
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INTRODUCTION
In modern educational discourse, the concepts of "engagement" and "involvement" have become 

not just pedagogical categories, but strategic resources for personal and professional development. 
Their conceptualization in the context of education transformation requires reference to fundamental 
international initiatives that set the vectors of development at the global level. The United Nations, 
primarily UNESCO as a specialized agency for education, as well as the Council of Europe and the 
International Association of Universities (IAU), have been shaping the regulatory and conceptual 
framework for decades, in which the ideas of participation and activity of the subjects of the 
educational process are becoming increasingly clear.

From the declaration of education as a key factor in sustainable development and the civic 
mission of higher education to specific strategies such as "Learners First - Education for Today's 
and Tomorrow's Democratic Societies" (2023) or UNESCO's initiative to recognize young people as 
"co-creators of education" (2026), international organizations are consistently shifting the focus from 
passive knowledge acquisition to active participation.In this context, the phenomenological analysis 
of engagement as a multidimensional construct (behavioral, emotional, cognitive, and agentic) and 
engagement as a managed process of creating conditions for this participation becomes particularly 
important. This requires not only clarifying the terminological boundaries between these concepts, 
but also identifying their resource potential for personal and professional development [1].

The socio-economic and cultural progress of a country is directly dependent on the ability of society 
to identify and maximize the potential of its members. This is primarily determined by the level of 
education development. As President of the Russian Federation V.V. Putin emphasized in his greeting to the 
participants, organizers, and guests of the All-Russian Pedagogical Congress (August 19, 2025): "Education, 
its accessibility, and quality are the key factors and the foundation for Russia's long-term success" [2].

In solving this strategic task, a key role is assigned to advanced education, which is focused on 
preparing the younger generation for the current challenges of the time. This goal can be achieved 
through the use of teaching staff who possess not only the necessary competencies and professional 
experience, but also a well-developed potential (including reserves, resources, and meta-resources).

The phenomena of "engagement" and "involvement" are understood in psychological literature as 
a positive, meaningful, energetic, and active state of a person's connection with their activities, which 
has become a central construct in explaining the effectiveness, well-being, and personal development 
in the 21st century. Their scientific relevance extends from improving productivity and innovation in 
organizations to ensuring the quality of educational processes and mental health in clinical practice. 
Despite the exponential growth in research, the processes of engagement and involvement remain 
conceptually vague and methodologically complex, requiring systematization.

Currently, there are many definitions of the terms "engagement" and "involvement," which 
makes it difficult to describe not only their "inner workings" but also their place in the conceptual 
field of science, as confirmed by foreign (engagement as a labor resource [3], involvement as a 
characteristic of meaningful work [4], goals of patient involvement in research [5]) and domestic 
(involvement as a tool for assessing the quality of education [6], resource of student engagement in 
the educational space [7]) studies. 

The diversity of approaches gives rise to both a wealth of interpretations and a problem of 
conceptualization and operationalization. The lack of a unified definition makes it difficult to compare 
results and build a comprehensive theory.

The theoretical-empirical studies face a number of challenges: the need to distinguish or identify 
the terms “engagement” and “involvement”, their distinction from related constructs (motivation, 
commitment, satisfaction), the definition of their situational and personal determinants, as well 
as the development of valid and reliable diagnostic methods applicable in various cultural and 
professional contexts. Terminological issues are particularly relevant: whether the concepts of 
“engagement” and “involvement” can be interpreted synonymously, identically, or each of them has 
its own independent meaning.

In this regard, researchers are faced with the need to conduct a psychological analysis of individual 
(different) areas of study of the phenomena of "engagement" and "involvement," which differ in 
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their terminological heterogeneity and theoretical foundations. Therefore, a conceptual framework is 
necessary to provide a meaningful interpretation of the concepts of "engagement" and "involvement," 
their relationships, and to generate new knowledge and technological solutions L.M. Mitina [8].

MATERIALS AND METHODS
Key theoretical paradigms of the "engagement" phenomenon in foreign research

The historical roots of the concept of "engagement" can be traced back to the philosophy 
of existentialism and humanistic psychology, where the most important concepts, according to 
A.O. Ojo et al. [9], are the works of A. Maslow [10] and C. Rogers [11] on the active, conscious, 
and responsible attitude of individuals towards their lives. However, as an independent scientific 
construct, engagement emerged at the turn of the 20th and 21st centuries as a response to the 
dominance of research on negative states (burnout, distress) in the field of positive psychology.

The first detailed psychological theory of engagement, the Theory of Personal Engagement and 
Detachment, was proposed by W. Kahn [12], who defined personal engagement as the sharing of 
employees' personal capabilities (cognitive, emotional, and physical) in the performance of work 
tasks. His resource theory postulated that engagement is the result of the dynamic interaction of three 
conditions: psychological security (the ability to be oneself without fear of consequences), psychological 
accessibility (the availability of resources for investment) and psychological meaningfulness.

An alternative but complementary model, the Utrecht Work Engagement Scale (UWES), 
was developed by the group of E. Demerouti et al. [13] under the leadership of W. Schaufeli 
[14], in which engagement was defined as a positive, emotionally intense, motivational−
cognitive state characterized by a high level of energy, vitality and sustained mental activity 
(vigor), full concentration and dedication to work (absorption), immersion in activity with 
enthusiasm, in which time flies quickly (dedication)). Unlike W. Kahn's model, the UWES model 
focuses on describing the phenomenological experience itself rather than its prerequisites, and 
conceptualizes engagement as the opposite pole of burnout syndrome (vigor as exhaustion, 
dedication as cynicism, and absorption as ineffectiveness).

Later, A.B. Bakker and E. Demerouti [3] transformed the UWES model by adding new elements 
to it − exhaustion (exhaustion/burnout) and work engagement (motivational engagement) and 
renaming it the JD-R (Job Demands-Resources) model. G. Mazzetti et al. [15] conducted a large-
scale meta-analysis of resources (JD-R) in relation to work engagement, where its key prerequisites 
were work resources (autonomy, support) and personal (self-efficacy).

W. Kahn's empirical ideas were supplemented by the variable theory of "Psychological (Personal) 
Engagement" with a two-component structure (Attention and Absorption) in a collaborative work by 
two authors: A. Sack and N. Rothbard [16]. Various aspects of engagement continue to be developed 
in the field of collective and volatile states that require active management at all levels of the 
organization A.B. Bakker, and J. Wingerden [17].

The theory of Flow ("flow") by M. Csikszentmihalyi [18], is based on the description of a 
psychological state of complete absorption and concentrated motivation in the process of activity, 
characterized by full engagement, energy and pleasure from the process itself. In a state of flow, 
a person is maximally engagement in the process of activity, but everything else becomes less 
important, an autotelic experience occurs, an activity whose purpose is itself.

S. Hobfoll [19] formulated the principle of resource conservation in the theory of Conservation of 
Resources Theory (COR). He interprets engagement as a state associated with the acquisition and 
preservation of valuable resources (energy, status, knowledge). The threat of losing them leads to 
burnout, and the increase leads to engagement and engagement behavior.

Over the past decade, research discourse has shifted from theoretical models of engagement to 
the study of its practical aspects and applied mechanisms.

B.M. Booth et al. [20] view engagement as a multi-component, dynamic construct that is context-
dependent and time-limited, serving as a link between interest, attention, and effort investment in an 
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individual's activities. This approach is based on identifying a person's state based on their behavioral 
and physiological signals, allowing for a shift from theoretical discussions to practical measurement 
and management of engagement in real-time digital educational environments.

N. Littman-Ovadia et al. [21] describe how the meaning of work mediated the relationship 
between work resources and engagement during a crisis. The focus of the study is not classical 
engagement (work engagement), but meaningfulness and engagement in life in general 
(life engagement), measured through the prism of Sense of Coherence (SOC) — feelings of 
meaningfulness and manageability.

M.F. Steger, B.J. Dik [4] argue that meaningful work is not just a concomitant factor, and the 
fundamental driver and, perhaps, the essential core of sustainable engagement, since it transforms 
external motivation into an internal sense of purpose, which leads to a deep emotional and cognitive 
engagement of the employee in the tasks of the organization.

To operationalize the concept of engagement, D.R. May et al. [22] proposed a scale that assesses 
its physical, intellectual, and emotional components. Their work empirically demonstrated that the 
key conditions of engagement identified by W. Kahn [12] (meaningfulness, safety, and accessibility) 
are indeed associated with it.

Engagement in the educational environment

In the scientific literature, the concept of "student engagement" was first operationalized by A. 
Astin [23], who defined it as the amount of physical and mental energy invested by a student in 
acquiring academic experience.

M. Bond et al. [24] Student engagement is understood as a complex multidimensional meta‒
structure – a fusion of energy and efforts that students invest in their learning community through a 
variety of behavioral, cognitive, or affective indicators. 

The interrelated aspects of student engagement were systematized by E.R. Kahu [25]. In 
his model, he identified four interrelated blocks: antecedents (prerequisites), the engagement 
manifestatio (manifestations of engagement), immediate consequences (immediate results), long-
term consequences (long-term results). The key contribution of the E.R. Kahu model is that it 
presents engagement not as a static property of a student, but as a dynamic process that occurs at 
the junction of personality and educational context.

Independently, E.Y. Mercier [26] and S.M. Brookhart [27] conclude that effective student assessment 
is not an endpoint, but a key tool for increasing student engagement and intrinsic motivation.

Engagement is not a static trait or just components, it is a complex, dynamic profile (pattern) that is 
formed from a combination of behavioral, emotional and cognitive aspects. These profiles are relatively stable, 
but they may change when students transition from middle school to high school M.T. Wang et al. [28].

The model of engagement in school education (K-12) was developed by J.A. Fredricks [29], using 
the term "student engagement" in its broad, well-established academic meaning, focusing on the 
engagement of a student (student, student) as a subject of the educational process and defining it 
not as a single state, but as a complex multidimensional meta-construct. (meta-construct), consisting 
of three interrelated and complementary components: behavioral (behavioral); emotional/affective 
(emotional-affective); cognitive (cognitive). According to the author, engagement is dynamic (it 
can change depending on the task, day, and context) and situational (it is influenced by the specific 
learning environment, relationships, and pedagogical practices).

In the work of N. Abdulganie et al. [30], it is argued that the availability of digital tools and 
materials is a significant predictor of increased student engagement.

The research ideas of Z. Xu et al. [31] and Z. Ouyang [32] suggest that adaptive digital 
technologies not only directly improve academic outcomes, but also indirectly enhance 
engagement through the development of self-regulated learning skills, which in turn plays a 
crucial role in positive educational outcomes.
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C.M. Amerstorfer et al. [33], summarize that the research field concerning the engagement of 
students in the educational process at the primary and secondary levels is represented by a more 
significant segment of scientific publications.

The study of the phenomenon of "engagement" in domestic works

Unlike the Western tradition, where the term "engagement" has become dominant, the concept of 
"engagement" has not been central in Russian science for a long time, but related and often broader 
constructs have been studied. There are several main lines of research: the activity approach, the 
concept of "absorption in activity," and the personal and semantic approach.

The fundamental theoretical basis for many modern works is the activity approach and the concept 
of "absorption in activity" (L.S. Vygotsky [34], A.N. Leontiev [35], S.L. Rubinstein [36]).

Within the framework of the theory of activity A.N. Leontiev [35], the key to engagement is the 
process of meaning-making, where the goal of an action takes on a personal meaning, merging 
with the motive. It is this "fusion" that generates internal energy and absorption in the process. 
Engagement here is a psychological reflection of the fact that the activity has become an actual 
activity (guided by an internal motive) rather than just a formal action.

A state very close to "flow" in the context of M. Csikszentmihályi's theory [18] was studied as 
absorption in activity or a state of productive inclusion V.A. Petrovsky [37]. The emphasis was not 
just on the experience, but on structural changes in activity: the reduction of operations, the growth 
of efficiency, and the removal of reflection.

The most direct and developed theory of engagement in modern Russian psychology is 
associated with the personal and semantic approach of D.A. Leontiev [38]. The author understood 
semantic engagement as the degree to which a person feels included in what they are doing and 
experiences this activity as meaningful and valuable for themselves, through an attitude rather 
than just a state. In other words, engagement is a stable connection between an individual and the 
world through specific activities.

Engagement occurs when an activity is in contact with the value-semantic sphere of the individual. 
It serves as a "conductor" of meaning into everyday life. Based on this theory, a questionnaire on 
semantic engagement (semantic engagement, meaningfulness of life, satisfaction, and psychological 
well-being in the professional (doctors, teachers) and educational environment) has been developed.

Engagement is not a general characteristic of the attitude towards learning, but a situational and 
dynamic state of deep cognitive and emotional absorption in a learning task, which can be quickly 
assessed through the automatic analysis of external manifestations of a specific set of "academic 
emotions" at a given moment in time.

It is characterized by intensive cognitive processes and accompanying affective (emotional) 
experiences D.A. Kasatkina et al. [39]. The authors refer to "academic affects" as positive (contributing 
to engagement: interest, focus, and excitement/joy); complex (significant for the process: confusion, 
frustration); and negative (signaling a decrease in engagement: boredom, anxiety, and fatigue). The 
intensity of an experience (regardless of its positivity) may indicate high involvement.

Engagement in the educational environment is considered not as a general characteristic of 
the attitude to study, but a situational-dynamic state of deep cognitive-emotional absorption in 
the learning task, which can be promptly assessed through the automatic analysis of external 
manifestations of a specific set of “academic emotions”: intensive cognitive processes and their 
accompanying affective (emotional) experiences.

N.G. Maloshonok [6] conceptualized the concept of "academic engagement" and its measurement 
as an integrative characteristic, promoting the idea of shifting the focus of education quality 
assessment from formal indicators to the depth of student interaction with the learning process.

The resource of engagement is a state that is formed as a result of the interaction between 
a person and the environment in the space of life fulfillment and is related to the psychological 
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dimensionality, in which the relationship between the structure of psychological dimensions and the 
typological features of the "resource of engagement" has been identified by E.V. Pavlova [7]. The 
most effective dimensions in terms of ensuring the compatibility of a person and the engagement are 
formed when the instrumental and semantic components of the "engagement resource" are high. 

O.Yu. Gorchakova et al. [40] explore the mechanisms of managing students' engagement in 
blended, hybrid, and fully online formats.

Thus, one of the dynamic areas of research on involvement is the educational environment, where 
researchers offer a deeper explanatory basis for the phenomenon, going beyond the description of its 
components to the analysis of the mechanisms that generate this phenomenon (meaning formation, 
motivational and semantic connections).

This allows us to shift the focus from externally observable forms of activity (behavioural, 
emotional, and cognitive) to the internal, intentional processes of the subject, where engagement 
is not a temporary state, but a dynamic system of the individual's relationship with the content and 
context of their activities.

In the logic of this approach, the key question is: how and under what conditions does the 
learning situation acquire personal meaning for the student, triggering the mechanisms of voluntary 
attention, intellectual initiative, and value-based response? Consequently, the promising research 
direction is not so much the measurement of the "level" of engagement, but rather the reconstruction 
of its semantic architecture — the relationship between goals, opportunities for self-realization, the 
dialogical nature of educational communication, and the student's subjective position. This shift in 
perspective opens the door to designing educational engagement where engagement is a natural 
consequence of meaning-making, rather than an externally driven "inclusion" in a prescribed activity.

Research on the phenomenon of "Involvement" in foreign psychology

Along with engagement, scientists also consider the processes of engagement as the actions of a 
person involved in an active process that can initiate and direct one subject in relation to another.

The conceptual roots and the basic definition of Involvement are an older and broader term than 
engagement. Its roots lie in social psychology and personality psychology. The classical definition 
goes back to the works of N. Sherif, C.I. Hovland [41], where involvement (ego-involvement) was 
understood by the authors as the degree to which a person's beliefs or attitudes are related to their 
self-esteem and self-concept, and engagement was understood as a state or quality of connection, 
relationship, and personal significance of an object/activity for a person. This is primarily an 
evaluative and affective-semantic relationship.

The most important empirical consequence of the ego-involvement theory is the position that 
a high level of involvement increases the "latitude of rejection" – the range of positions that an 
individual is not ready to accept. People with high ego involvement show great selectivity in the 
perception of information, emphasizing some aspects and ignoring others in order to protect or 
strengthen their "I". This leads to the fact that persuasive messages are less effective when the 
recipient is highly engaged.

In parallel with the tradition of ego-involvement research, an approach has developed in which 
involvement is considered as personal relevance, modulating the depth of information processing. 
The theory of probability of conscious information processing (ELM) has become the most influential 
in this area, developed R.E. Petty, J.T. Cacioppo [42].

According to this model, high involvement occurs when the topics of a message are personally 
important to someone or when one’s own opinion to these topics is perceived as having important 
consequences for oneself or others

Involvement in work "involvement" was also identified with the term "organisational citizenship 
behavior" (organisational civil behaviour (OCB)) and was considered by D.W. Organ [43] as a 
set of employee actions that go beyond the formal job requirements and are not provided by the 
system of mandatory labor functions. This behavior contributes to the improvement of overall 
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organizational efficiency. Typical manifestations of OGP include: providing assistance to colleagues in 
the working group, voluntarily accepting additional responsibilities, proactively preventing destructive 
conflicts, and making constructive suggestions aimed at optimizing the activities of both the specific 
department and the organization as a whole.

Involvement is the result of specific management practices and working conditions that can 
be measured and improved K.J. Harter et al. [44]. Based on the empirical results of their own 
research, the authors conclude that the likelihood of involvement behavior varies significantly 
depending on the situational context. The nature of the work performed and the characteristics of 
the direct supervisor play a key role in determining individuals' choices to be focused on work, give 
it subjective significance, and support career growth and professional development. Involvement 
always has a time frame and a specific trigger (an incentive, instruction, threat, or reward), so it 
is reversible: a person can easily "fall out" of an activity as soon as external pressure or interest 
wanes. Moreover, involvement can remain purely behavioral (a person formally participates and 
performs actions) without affecting deep personal meanings, unlike engagement, which requires 
emotional and cognitive resonance.

Engagement is what an employee feels.

Involvement is what the company does to create these feelings in the employee (the process and tools).

Therefore, the difference between involvement (process, action) and engagement (state, attitude) 
lies in the vector of causality and temporal duration.

Involvement is an external or internal act of "entering" an activity, and the psychological essence 
is that a dynamic process is "activated" and a person begins to participate, pay attention, and 
perform an action. However, involvement is often situational and can be initiated from the outside 
(someone has involved) or from the inside (I became interested and involved).

Modern researchers W.H Macey, B. Schneider [45] propose an integrative model where both 
constructs are related:

Involvement (as Job Involvement – trait involvement) is a stable precursor (predictor) of the state 
of Engagement.

Trait Engagement (propensity to engagement as a personality trait) → State Engagement (actual 
state of engagement) → Behavioral Engagement (observable behavior).

According to the authors, Involvement is considered part of a broader dispositional framework, 
along with proactive personality and optimism.

Thus, certain foreign studies highlight the dual nature of engagement: internally, it represents the 
employee’s psychological state, and externally, it reflects the company’s deliberate efforts to foster 
and sustain it.

However, analysis reveals conceptual ambiguity in how foreign psychology defines engagement. 
Two main interpretive traditions exist:

•	 ego-involvement as a stable personality trait linked to the value structures of the self-concept;

•	 personal significance as a situational factor influencing the depth of information processing.

However, there is no unified approach to defining this phenomenon, and no generally accepted 
theoretical model has been developed, which leads to terminological confusion, especially between 
the closely related constructs of "involvement" and "engagement".

Research on the phenomenon of "involvement" in Russian psychology

In Russian psychology, the phenomenon of "involvement" has been studied under various 
terms, but most systematically within the framework of the psychology of relations and the 
psychology of meaning.
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The fundamental researcher of the phenomenon of "involvement" was V.N. Myasishchev [46], 
who considered the core of personality, which is a system of its selective conscious relations. The 
author defined involvement as the degree of expression and significance of a specific conscious 
relation in the general system of personality relations, which is formed from cognitive, emotional, and 
behavioral components. He laid the theoretical foundation for understanding involvement not as a 
situational state, but as a stable personality disposition.

The key to understanding the mechanism of involvement is described by A.N. Leontiev [35], who 
explained that involvement is not an arbitrary decision, but a natural result of integrating activity into 
the meaningful structure of the individual. Activity becomes personally significant when its goal takes 
on a personal meaning. This happens in the process of meaning formation, when activity is linked to 
a motive that meets a real need.

The process of "motivational shift to goal" is an ideal mechanism for creating involvement. What was 
originally a means to an end (studying for a degree) becomes a goal in itself (studying for knowledge). 
When this happens, the activity takes on a deeper meaning, and the individual becomes truly engaged.

In the study of human attitudes towards work, the phenomenon of "involvement" was identified 
with the term "engagement in work" as a value orientation in work (what a person seeks in work: 
only a salary or also self-realization, communication, and creativity); professional identity (to what 
extent a profession has become part of the self-concept); and the meaningfulness of work, which is a 
key indicator directly reflecting the level of involvement E.A. Klimov [47].

In the systemic approach, the inclusion of an individual in the system of social relations was 
studied B.F. Lomov [48]. The author emphasized that a person is always in the position of a subject 
of various social communities (a work team, a family, or a nation). Involvement is a measure of 
the activity and awareness of this position, the extent to which a person accepts and implements 
personally significant norms, values, and goals of a group.

Russian psychology provided the phenomenon of "involvement" with not just a description, but 
a deep theoretical justification, placing it in the context of more general patterns: This is not a 
random variable, but a systemic property of the individual, derived from their relationship structure 
V.N. Myasishchev [46]. The mechanism of its formation is the formation of meaning in activity A.N. 
Leontiev [35], and its manifestation is always the individual's bias, selectivity, and activity towards 
the world E.A. Klimov [47]. It is a fundamental quality of the individual, characterizing the extent of 
their connection with the world through stable, meaningful relationships.

Thus, the study of the term involvement shows the evolution from a broad concept of personal 
significance to a narrower, operational construct that has taken its place in the complex system 
of motivational, activity, and relational variables alongside the more dynamic and popular term 
"engagement." Russian psychology has provided the phenomenon of "involvement" with more than 
just a description; it has provided it with a deep theoretical foundation, placing it in the context of 
more general patterns.

The essence and differences between the phenomena of "Engagement" 
and "Involvement"

Foreign and Russian researchers record various indicators of the components of engagement and 
involvement, while the methodological complexity and theoretical heterogeneity of the phenomena of 
engagement and involvement remain.

To clarify their similarities and differences, we structure the key aspects in a comparative table 1.

The difference between these concepts lies in the transition from "being involved in the process" to 
"being indissoluble in meaning."

Involvement answers the question, "Is a person participating in the action?" (Yes/No, intensity now).

Engagementanswers the question, "Has the activity become a part of their identity and meaning 
during this period?" (Depth, amplitude, emotional intelligence).
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Thus, a terminological separation has occurred: Involvement and Engagement are not synonyms, 
but rather different, albeit hierarchically related, constructs. Confusion between them leads to 
methodological errors.

Engagement is an actual state of energy and absorption that creates a favorable psychological 
foundation for Involvement.

Thus, we have established that the concepts of involvement and engagement have distinct 
meanings and cannot be interpreted as synonyms.

Table 1 Comparative table of the phenomena "Engagemen" and "Involvement"

Criteria Engagement (absorption, enthusiasm) Involvement (inclusion, participation)
Entity State, experience, behavior. Process, action, tactics.

Time dynamics A stable, long-term state or a dynamic, changing 
state.

Constant practice or a specific, point-based event. 
A relatively stable disposition or trait. Slowly 
changing.

Stunt Energy and absorption ("I am full of energy and 
absorbed in my work right now"). 

Significance and identification ("Work and rela-
tionships are important to me").

The main component Affective-motivational and behavioral (vigor, 
enthusiasm, perseverance). Cognitive-evaluative (importance, relevance).

Initiative It arises from a person (teacher, student, employ-
ee, or client). 

It originates from an organizer (teacher, manager, 
or project leader).

A typical question "How energetic and dedicated are you to your 
work?" "How important is your work to your identity?"

Measurement
More often through qualitative and behavioral 
indicators: loyalty, energy level, surveys on emo-
tional attachment. 

Often through quantitative metrics of participation 
in the educational process, programs, the number 
of ideas, and activity in learning.

Involvement is a situational, often externally determined process of involving a person in 
an activity, while engagement is a stable, internally motivated psychological state of complete 
absorption in a task. Ignoring this distinction in practical psychology and management leads to 
erroneous strategies: by stimulating external involvement (for example, through control, incentives, 
or deadlines), professionals mistakenly believe that they are fostering deep engagement, but in 
reality, a person may exhibit activity while remaining emotionally detached and prone to burnout. 
Therefore, the true development of engagement requires not so much the management of actions, 
but rather the creation of conditions for autonomy, meaning, and psychological safety — factors that 
allow involvement to evolve into a sustainable state.

Thus, the psychological analysis of the phenomena of engagement and involvement has shown 
that in-depth and meaningful studies of these constructs tend to belong to separate (divergent) 
scientific fields. These studies are characterized by insufficient integration between these fields and 
do not reflect the multiple nature of the real connections that exist between the components of 
engagement and involvement as subjects of study. However, it is the methodological and conceptual 
frameworks that are essential for understanding the concepts of engagement and involvement, as 
well as for generating new knowledge and developing innovative technological solutions.

RESULTS
The results of this analysis allow us to structure the research field and contribute to the 

scientifically grounded development of a model of the "triple potential" of the "Engagement – 
Involvement – Engagement" resource complex for the personal and professional development of 
teachers and students.
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The conceptual model of the "triple potential" of the "Engagement – Involvement 
– Engagement" resource complex for the personal and professional development of 
education subjects

In our opinion, the methodological complexity and terminological heterogeneity of the concepts 
of engagement and involvement can be mitigated by introducing the idea of various psychological 
potentials, which are described in the "triple potential" model of personal and professional 
development of teachers and students.

The model allows us to expand and deepen the meta-theoretical framework of the concept of 
resource-prognostic determination of the personal and professional development of subjects of 
continuous education L.M. Mitina [8].

Within this concept, the professional development of a teacher's personality is interpreted as a 
continuous process of self-projection by the subject, characterized by a high level of self-awareness 
and integral personal formations that include direction, competence, and flexibility.

In the process of transition between the stages of psychological personality reorganization (self-
determination, self-expression, self-realization), the teacher's personal characteristics are combined 
into professionally significant constellations defined as resources: constructive coping, reflective 
design, and involvement.

Each of the resource formations was studied as a conceptual construct. The study of the resource 
complex "involvement – engagement" required a more in-depth, comprehensive study L.M.Mitina et 
al. [49]; L.M. Mitina et al. [50] and the development of a conceptual model of "triple potential".

In the "triple potential" model, it is theoretically substantiated that the main function of the 
"engagement-involvement" complex's resourcefulness is determined not so much by the development 
of its individual components' potentials, but rather by the degree of structural and functional 
organization and the sequence of the components of this system: "teacher engagement, emotional 
and value-based involvement, and student engagement." In this paper, for the first time, we propose 
to consider the resource construct "engagement-involvement" of a teacher in two complementary 
aspects: as a state (engagement) and as a procedural characteristic (involvement), understood as 
the teacher's constructive actions aimed at including students in educational activities and forming a 
multi-subject community with them in order to achieve a state of engagement among students.

Three potentials (three interrelated components)

1. Professional engagement of a teacher is an integrative emotional-value state characterized by 
a stable passion for professional activity, a high degree of absorption in it, a subjective experience 
of satisfaction from its implementation and a sense of meaningfulness of one's own professional life, 
due to a value position, a high level of pedagogical orientation, recognition of the child as the main 
value, an equal subject of the educational process, having unique resources for its own development.

2. Involvement is a multifaceted process that includes a system of purposeful pedagogical 
actions, a set of professional competencies, and a range of relevant strategies that ensure the 
integration of students into collaborative activities (educational process and extracurricular 
interactions) taking into account their individual and age-related characteristics. This component 
includes the possession of diversified communication tools, methods of joint goal-setting, and 
technologies for facilitating the participation of each child in the educational process based on a 
system of deep and contextualized knowledge and understanding of the differential impact on a 
child's academic trajectory and personal development.

3. Student engagement is an emotional and value-based state characterized by a stable positive 
attitude towards learning activities. In this state, students demonstrate cognitive and behavioral 
engagement in the educational process, showing enthusiasm and energy activation. They are 
capable of purposeful willpower, overcoming difficulties, and maintaining focus on their activities, 
despite external and internal obstacles. They interact with the teacher and other students with 
enthusiasm and desire, contributing to the creation of a multi-subject community aimed at joint and 
simultaneous development. The teacher's awareness of the institutional and structural conditions 
necessary for fostering and supporting students' engagement in the educational process encourages 
them to use innovative (interactive) technologies to create a developmental educational environment.
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It has been proven by theoretical and empirical methods L.M. Mitina et al. [49], L.M. Mitina et 
al. [50] that only a holistic system of three potentials (its degree of organization and consistency) 
ensures the actualization of the development resources of educational subjects, and a breakdown 
in the system leads to problems, barriers, and risks of personal and professional development, 
personality deformations of teachers, and various forms of deviant behavior among students.

DISCUSSION OF THE RESULTS 
The data we have obtained are comparable to the theoretical concepts of both foreign authors 

[13], who define engagement as a positive, consistently emotional, motivational and cognitive 
state, and domestic scientists [39], who understand engagement as a high degree of semantic and 
emotional involvement of a person in a meaningful and valuable activity, and a resource involvement 
as a state that is formed as a result of interaction between a person and the environment 
[7]. However, this does not agree with the opinion of the developer of the "Theory of personal 
Engagement and Detachment" [12], who define personal involvement as the sharing of employees' 
capabilities in the performance of work tasks.

We agree with the authors [45] who propose an integrative model where both constructs are 
related: involvement is a precursor (predictor) of the state of engagement. However, in our opinion, 
two components in the model are not enough. That is why we have developed a model of "triple 
potential", in which the psychological content of the resource complex "engagement- involvement-
engagement" includes: the emotional and value state of the teacher - involvement in the profession, 
involvement – process, a system of specific actions of the teacher to actively involve students in joint 
activities, student involvement – the emotional and value state of students in the learning process.

The research results enrich and detail scientific knowledge about teachers' resource capabilities 
and psychological means of overcoming barriers in their personal and professional development.

CONCLUSION
Foreign and domestic research has transformed engagement and involvement from intuitive concepts 

into scientific constructs with proven practical value. A solid empirical base has been established to 
support their role as a central link between environmental quality and individual performance. However, 
the field has entered a stage of mature reflection, shifting the focus from proving the existence of 
phenomena and their correlates to a deeper understanding of the mechanisms, boundaries, cultural 
and contextual specifics, and potential risks of the "engagement-involvement" resource complex for the 
personal and professional development of educators and students.

The conceptual model of the "triple potential" of the resource complex "engagement-involvement-
engagement" is the most comprehensive theoretical model that can enrich both global scientific 
discourse and educational practice. The prospects for further research lie in the integration of this 
theoretical foundation and the empirical evidence base obtained in our experimental studies with 
modern methods of digital transformation of the contexts of a developing educational environment.

This synthesis will allow us to move from static measurements of engagement to dynamic 
monitoring and personalized design of engagement trajectories that take into account individual 
motivation profiles, cognitive styles, and the current areas of proximal development of educational 
participants. It is important to emphasize that the digital transformation of contexts carries not 
only expanding opportunities (adaptive platforms, gamification, and learning analytics), but also 
hidden risks: the simulation of engagement through behavioral markers, hyperstimulation leading to 
satiety, and the substitution of deep personal engagement with external, technologically mediated 
engagement, which requires the development of ethical and methodological barriers.

Further research should focus on verifying the triple-potentials model in longitudinal and cross-
cultural designs, as well as creating practice-oriented tools for diagnosing and fostering genuine 
engagement that is resilient to environmental fluctuations and retains its developmental potential in 
the context of digital hybridization in education.
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